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I. Rationale

A considerable body of research literature indicates that a major

source of a student's pattern of achievement and motives for achievement,

as well as his personality structure, is the home in which he grows up.

The behavior and attitudes of his parents, as well as the nature of the

physical setting and materials provided, have a direct impact on his

behavior before and during the school years. In particular, three

elements of the home may be categorized: demographic factors (housing,

income, ethnic membership), cognitive factors, and emotional factors.

The cognitive variables might be further defined as the amount of academic

guidance provided, the cognitive operational level and style of the

parents, the cultural activities they provide, the amount of direct

instruction they engage in, their educational aspirations, their language

structure, the frequency of language interaction, and the intellectuality

they provide such as in books, magazines, and the like.

The parental emotional factors may be conceived of as the consistency

of management and disciplinary patterns, the parents' own emotional

security and self-esteem, their belief in internal versus external control

of the environment, their own impulsivity, their attitudes toward school,

the willingness to devote time to their children, and their patterns of

work (Gordon, 1968, 1970). If these factors do contribute to child

performance, then one phase of the educational program should be the

education of parents to be aware of and use their talents to increase the
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achievement motivation, intellectual behavior, and self-esteem of the

child. The Florida Parent Education Follow Through Program, therefore,

was designed to work directly in the home, so that the home situation

might lead to better school and life performance. Most parents are good

parents, interested and concerned about their children, with high hopes

for them. All parents can continue to grow and learn ways to work with

their children, which helps them in school and life. The Florida Program

assumes that parents are adequate; it is designed to enhance this adequacy.

Not all of the child's behavior, obviously, is a function of the

home. The school itself plays an integral role in the intellectual and

personality development of the child. The nature of the curriculum, the

mode of teacher behavior, the classroom ecology, all influence not only

immediate behavior but also patterns of behavior for the future. Any

program of compensatory education needs to work not only in the home but

also in the school. The Florida Program, therefore, provides ways of

changing the classroom organization, teaching patterns, and influencing

the curriculum in a Follow Through classroom through (1) the use of

paraprofessionals and, (2) the development, by the teaching team (teachers

and paraprofessionals) of appropriate home learning activities growing

out of the classroom program, and the parents' desires and needs.

The program emphasis is on (1) the development of nonprofessionals

as parent educators, and as effective participants in the classroom

teaching process; (2) the development of appropriate instructional tasks

which can be carried from the school into the home to establish a more

effective home learning environment; and, (3) the development of parents

as partners in the educational program for their children. Our belief is
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that the most effective program for children creates a partnership between

home and school. The goals are to bring about changes in the learning

environments, both home and school, so that the child's intellectual and

affective development will be enhanced. To accomplish this, the key

elements of the program are as follows:

Key filaments

Major elements of the program are (1) the training of mothers (two

to each classroom) in the role of combined parent educator and teacher

auxiliary; (2) training the teacher in the use of paraprofessional person-

nel; (3) development of materials for family use which take into account

not only the school's goals for the child, but also, and equally, the

family's expectations, goals, life style and value system; and, (4)

involvement of the Policy Advisory Committee in all phases of the program.

Both teacher and parent educator are taught procedures for the

development of teaching tasks. The parent education activity consists

of periodic (preferably once a week) home visits in which the major

activity is the demonstration and teaching of the mother in tasks that

have been devised in school to increase the child's intellectual competence

and personal and social development. A set of criteria (Appendix A)

are used by the teaching team in both the development and assessment

of their materials. Responsibility for curriculum development rests in

the local community. In each community a library of activities has

been developed which can be used by any Follow Through teacher, regardless

of grade level, when the activity matches the child and home. A learning

activity (task) may be used for many children, or may fit just a few.

These tasks are developed to enhance not only the cognitive or academic
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development of the child, but also to strengthen the parent-child bond,

to involve siblings, both older and younger, in the Follow Through child's

learning. They are not "homework," but game-type supplements. They are

not designed as "remedial work" nor are they to be seen as serving "problem"

children. They are for all children in the Follow Through classroom.

As a part of the demonstration in teaching, the parent educator helps the

parent understand the purposes of each task, how to perform it, and how

to estimate the ability of the child to complete the task. But tasks are

not a one-way street. The parent educator not only encourages the parents

to develop their own adaptations of the material,.. she also actively

solicits from the parents their ideas about activities which have worked

for them, their suggestions for future tasks, and their views about

schooling. These, in turn, are used by the Follow Through teachers and

parent educators in the creation of new activities, with credit given

to parent-originators. In this fashion the school is influenced by the

home, and the parent is enhanced.

The parent educator also serves as the first line liaison person

between the Follow Through program and the hume. She serves as a referral

agent for medical, dental, psychological and social services, by informing

the mother of the existence of such services and, depending upon the

community, establishing the contact between the home and a representative

of these services. This requires that the parent educator understand the

nature of other Follow Through and community services in addition to

understanding her role in the task area. She also informs the parents

about PAC meetings and other school functions, and encourages involvement

not only in task development, but in the whole range of community-school

relationships.
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In the school, the parent educator serves as a teacher auxiliary

implementing instructional activities through working with individuals

or small groups on various learning tasks. A basic element in the Florida

Program is the recognition of the paraprofessional as a member of the

teaching team. Under supervision, parent educators perform a wide range

of activities in the classroom, and are not confined to housekeeping,

clerical or child care duties. Basic to the creation of sound home

learning tasks is a knowledge of the child and his behavior in the

classroom. By working with the children on school activities, the parent

educator comes to know them. She thus can, after planning with the teacher,

inform parents about the progress of the child.

The parent educator spends about half her time in home visits; her

load being half the families in the class. Her remaining time is spent

at school, working in the classroom, planning with the teacher, reporting

to the teacher about her visits, and participating in inservice education.

In several communities, organized staff development programs in local

institutions of higher education offer the paraprofessional additional

opportunities for personal career development.

A key person in the program is the classroom teacher. She supervises

the classroom work of the parent educator and assists her in planning and

oimplementing the parent education activities. She, with the assistance

of the parent educators, develops and selects the home learning tasks.

She briefs the parent educator before the visits, and receives her report

after. In order to perform these duties, the teacher needs additional

planning time, and many of the communities have built such time into

their schedules. Further, the teacher receives effective technical help



Page 6

from a second or third adult in the classroom in carrying out the

general goal orreaching each child. She finds that there is increased

parent understanding and support for her efforts. She also learns

ways to work with other adults which increase her professional competence.

Parents are encouraged not only to visit the school and the class-

room, but to take part in working with children in the room. Parents

are not seen as observers or bystanders, but as people who can contribute

to the education of all children. Thus, in a room the teacher may

have several adults carrying out a variety of learning activities. She

becomes, then, better able to assess and meet individual needs because

she is freed from the tyranny of large class instruction, and from the

myth that children only learn when the teacher is teaching. She learns,

through the creation of all home materials, ways to reorganize her class-

room for individual and small group learning.

The community appoints a full-time coordinator who is responsible

for all components of the Follow Through program. The coordinator

attends the workshop at the University of Florida and works closely

with the program sponsor in implementing the Florida components.

II. Specific Program Goals

As stated above, we seek changes in the learning environments

and in children. The changes we seek in learning environments are in

adult behavior and attitudes rather than in the physical setting.

Specifically, we aim for changes in:

1. For parents.

a. Increase parents' use of desirable teaching behaviors in
the instruction of their children.
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b. Increase or maintain at a high level the use of time

111
spent with the child on educational recreational activities.

c. Increase o- maintain at a high level the use of library
community resources, reading materials in the home.

d. Increase or maintain at a high level attendance and
participation in school and class functions.

e. Increase or maintain at a high level the amount of family
centered activities.

f. Maintain a high level of expectation for academic achievement
for child.

g. Raise or maintain at a high level the parents' feelings
of interpersonal adequacy, competence.

h. Increase or maintain at a high level parents' skill in
relating to school, participating in PAC.

i. Increase or maintain at a high level the feelings of
control over the educational life of the child.

2. For children.

a. Raise or maintain at a high level the level of self-esteem.

b._ Increase or maintain at a high level cognitive development,
ability to ask questions, to know evidence, manipulate
materials, use abstract language, solve concrete problems,
organize information.

c. Increase or maintain at a high level increase achievement
motivation.

d. Increase or maintain at a high level acceptance and
identity with one's social (ethnic) group.

e. Increase and maintain at a high level respect for and
acceptance for other children, other ethnic and social
groups.

f. Increase or maintain at a high level initiative and
self-direction.

3. For classroom and school.

a. Increase or maintain at a high level teachers' skill in
classroom management of other adults (paraprofessionals
and parents).
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b. Increase the teachers' skill in constructing focused
curriculum materials (home learning tasks) and use of
desirable teaching behaviors.

c. More individualized instruction through use of other
adults, and home learning tasks.

d. Develop differentiated staffing.

e. Increase parent educator's skill in using desirable
teaching behaviors in working with parents.

f. Increase parent educator's time in working with individual
children and small groups.

Increase parent educator's skill in planning with teacher
for both home and school.

g.

h. Increase or maintain at a high level parent educator's
self-esteem and sense of internal control.

i. Help teachers' morale.

Provide a model of home-school relationships for subsequent
use in the school system.

It will be noted that, in keeping with our rationale, the changes

are not only in home but in school, and in the relationship between

them.

III. Procedures

A. Training Programs

1. Five workshops were held on the campus.of the University

of Florida, using EPDA funds, in the summer of 1972. Drs. Breivogel

and Greenwood directed these workshops.

The major goal of the 1972 workshops was to prepare personnel in

the eleven communities adopting the Florida Parent Education Follow

Through Model to implement the USOE's proposed Five Year Plan--which

never materialized. To implement the Five Year Plan it was necessary

to prepare personnel in the eleven communities to become "trainers of
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others." A major portion of the five workshops was designed to do

the following: (1) help communities see themselves as demonstration

centers of the Florida Model for people in their own and neighboring

states; (2) to carry out this objective (#1) to make them more independent

and self-sufficient materials and videotape modules were demonstrated

and feedback was required; (3) to prepare personnel to become more

responsible for evaluation of their own program; and (4) PAC was a

key element in all the workshops--how to help PAC become more effective

in each community.

The first workshop was designed for coordinators and PAC chairmen.

A basic procedure which was used in previous summer workshops was followed:

review the previous years' progress in the communities and plan for

the coming year. The major concern in this first workshop was for

implementation of the Five Year Plan. In the four workshops which

followed details were given about the Five Year Plan and the implications

of implementation. The following questions were asked:

1. What parts of the Florida Model can you continue in your community?

2. Costs?

3. What will Florida's role be?

4. What role are you willing to take?

S. Will communities agree to serve as demonstration centers?

6. Will Coordinators agree to serve as consultants?

7. What are the essentials of the model?

8. What are local school situations governing the above?

Videotape training modules were used and the following questions were

asked:
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1. Can you use this module in your community workshops?

2. Do you think another community, not knowing anything about
Follow Through, could use this material in a workshop?

3. What should be modified, changed, or added into this module?

4. What kinds of inservice training materials need to be developed
both locally and at the University of Florida?

Lists of teacher, parent educator, team leader, and task specialist

competencies were distributed and examined in terms of the following:

1. Implications for inservice training.

2. Information for public relat4lns.

3. Disseinination to new projects.

The second workshop was for task specialists. In previous years

the workshops for task specialists were designed to teach them the

technique..; of developing tasks. This workshop (1972) concentrated on

developing the task specialist as a trainer of others. The objectives

were: (1) to prepare the task specialist to teach others ti develop and

write a task; (2) to learn to use the criteria for knowing when you had

a good task; (3) how to teach a task to the mother--use of DTB's; (4) the

emerging role of a task specialist.

There also was additional training given to the task specialists to

help them learn to develop tasks.

In summary, the preceding points were presented to task specialists:

1. Role of task specialist.

2. Teaching others to tell a good task.

3. Teaching others to write a good task.

4. Teaching others to teach a task.

S. How to work with PAC curriculum committee on home learning materials.
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6. Conferences with individual task specialists.

111'

7. Desirable Teaching Behaviors.

8. Evaluation of PE performance and tasks (by parents, etc.).

9. Teaching teachers how to plan for the development and teaching

of tasks.

10. Emerging role of task specialist.

The third workshop was for principals and focused on their role in

the Follow Through program. In this workshop the following topics were

presented:

1. Principal's role in integrating program into the school.
(Principal as a key to the success of the program.)
(a) Orientation to the model.

(b) Five Year Plan (use of Title I money).
(c) Accountability.
(d) Evaluation (local responsibility)

(e) Sharing of Florida data and our impression of program
effectiveness.

2. Administrators Relationship to Program Personnel. (Example:
Relationship to project coordinator, task specialist, compre-
hensive services, PAC, and identification of issues that
principals wish to discuss during the workshop.)

3. Issues Related to the Classroom: What is the principal's
responsibility in the following areas?
(a) Planning time.

(b) Classroom volunteers.
(c) Classroom activities.
(d) Interpersonal relations in the classroom--Teacher-PE role

relations (who should handle these, etc.).
(e) Rewards for teachers.
(f) Principal's role in social reinforcement.
(g) Use of PE as teaching assistant.

(h) Use of Follow Through classroom as dumping ground for
problem children.

(i) Use of psychological services component of comprehensive
services in classroom.

(j) Use of local resources to handle curriculum and instruction
issues.

(k) Use of PE as substitute teacher.
(1) Follow Through teacher role description.

4. Home Visitation Issue: What is the principal's responsibility?
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(a) Should principal go on home visits with PE?
(b) Administrative procedures for PEs in terms of their

reporting in on time, calling in when late, etc.
(c) PE use of teacher lounge?
(d) PE attend faculty meeting?
(e) Salary schedule as incentive for PE.
(f) Creating supportive atmosphere. (Example: getting to

know PE, inclusion in meetings, some knowledge of their
job or interest in their job, asking for PE's opinion, etc.).

(g) Contingency management--social and non-social.
(h) PE role with regard to home visit.
(i) Tasks and Desirable Teaching Behaviors.
(j) Data collected and reported by PE. How is it used? Should

the principal check with parent educator regarding how many
visits are completed successfully?

5. Parent Relations: What is the principal's responsibility?
(a) Importance of parent involvement.
(b) PAC committee relations.
(c) PAC--what is principal's role?
(d) Good local press--newspapers, radio, TV.

6. School as a demonstration site:
(a) What is it going to do to your program?
(b) Are you willing to have your building serve as a demonstration

site?
(c) Administrative procedures for dealing with visitors in school.
(d) How many visitors per month to see the Follow Through program

seems reasonable?
(e) Who in the Follow Through program will do this--hiring of

public relations person (for example: graduate student in
residence), development of demonstration materials, schedul-
ing, visiting of Follow Through classrooms, making of home
visits, etc.?

(f) Demonstration to another principal--develop a Follow Through
principal role description.

7. Evaluation: What does it mean to the principal?
(a) Necessary for local evaluation effort.
(b) Difference between research and evaluation.
(c) Evaluation of PE and evaluation of tasks.
(d) Interviewing technique as one way o2 looking at program,

PEs, and tasks affect on parents.
(e) Task check ideas using the critical incidence recording

approach.
(f) Performance based approach to teacher and PE evaluation:

how and why?

8. Inservice Training: What is the principal's role?
(a) What is the best way to conduct inservice meetings to

implement the model? (Large group vs. small group or teams).
(b) 'Going on home visits as an inservice training technique.
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(c) Who should conduct inservice training?
(d) Role description of team leader and task specialist.

How will they continue training in the local community?
(e) Use of inservice training materials.
(f) Scheduling for inservice training.

9. Summary: What is the role of a Follow Through principal based
on the discussion of the previous topics?

The fourth workshop was for Facilitator/Trainers--those people in the

local community who would be responsible for explaining the program to

visitors and training those people who adopted the program.

The following topics were presented:

1. Role of Facilitator Trainer:
(a) Conduct workshops.
(b) Work with new teachers and PEs.
(c) Demonstration center duties (mention local evaluation press).

2. Role Definition of Follow Through Teacher and PE.

3. Human relations--Teacher and PE Role, Communications.

4. Lists of skills--Role of Follow Through Teacher and PE.

5. Training Issues Related to the Classroom.
(a) Teaching teachers how to plan.
(b) Teaching teachers how to manage the classroom.
(c) Promoting human relations between teacher and PE.

6. Training Issues Related to Home Visits.
(a) Teaching others to tell a good task.
(b) Teaching others to write a good task.
(c) Teaching others to plan for a home visit.
(d) Teaching others to teach a task.
(e) Promoting human relations between PEs and parents.
(f) "Overview of Home Visit Cycle" module.

7. Parent Relations.

8. Emphasis on Local Evaluation.
(a) Standardized Achievement tests--are they the answer?
(b) DTBs.

(c) Anecdotal record type of task evaluation.

9. Emerging Role of Facilitator Trainer--role definition.

The fifth workshop was for teachers and parent educators from the

II/
Alachua EPDA sponsored academic year project. The following topics were
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presented:

1. Review of parent interview data.

2. Role of Follow Through Teacher and PE.

3: Development of Evaluation Criteria.

4. Overview of Home Visit Cycle.

S. Feedback on evaluation criteria and methods of evaluation.

6. Classroom contracts using evaluation criteria.

7. Plan for planning--work out weekly schedule.

8. Module on Developing Tasks.

9. Classroom Management.

10. Paraprofessional classroom teaching skills.

11. Parent Relations--PAC.

12. Use of classroom volunteers.

13. Reaching hard to visit, resistant parents. Identifying these
parents and generating techniques for working with them.

Summary

Our major concern during the 1972 summer workshops was: How to

implement the USOE Five Year Plan--a plan devised by the USOE to permit

communities to use Title I money to adopt/adapt the Florida Parent

Education Follow Through Model. The projected Five Year Plan never

materialized. However, the planning and programming that the Mode/

sponsor did for these summer workshops did focus on what is to come

eventually with the end of federal funding--an end of the Model sponsor

continuing relationship with the eleven communities which have adopted

our Follow Through model; and the community confronted with the decision

as to how to continue the Model without federal funds.

In each of the previous summer workshops we kept adding people in

different roles. In summer 1972, we put it all together. We had the
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coordinators, PAC chairmen, teachers, parent educators, task specialists

who are basic to the Model and we were able to get an excellent response

from our principals--without whose help the program just about floats along

or siliks. Evaluation elements always were present in all of our previous

workshops but with the USOE turning over more responsibility to the local

community--and the Model sponsor--we focused more directly on the evaluations

role of the local community and the Model sponsor. We were able to get the

evaluation people from each of our 11 communities to come to Florida.

In conclusion, we believe the workshops have demonstrated a unique

working relationship between granting agencies. Follow Through funds

helped the Model sponsor and the communities to adopt the Florida Model--

EPDA funds helped train the people necessary implement the Model.

2. On-site workshops, of one week's duration, were held in each

community for all Follow Through personnel (including comprehensive

services staff). The administrators, teachers, parent educators, PAC

chairmen and members who were at the University of Florida workshops

served as a training staff cadre for the on-site workshops. One of the

following Florida faculty served as a consultant in the listed community

for at least two days:

Chattanooga
Houston
Jacksonville

Jonesboro
Lac du Flambeau
Lawrenceburg
Philadelphia
Richmond

Tampa

Winnsboro

Yakima

Dr. W. Ware
Dr. J. Newell
Dr. S. Hoffman &
Dr. G. Greenwood
Dr. S. Hoffman
Dr. E. Jester
Dr. G. Greenwood
Dr. B. Guinagh
Dr. W. Breivogel &
Dr. H. Bessent
Dr. S. Hoffman &
Dr. F. Ebbeck
Dr. D. Bernard,
Dr. J. Litcher, &
Dr. H. Fillmer
Dr. I. Gordon

August 21-25
August 18-19
August 29,
November 28-29, 28-30
September 18-19
August 22-25
August 21-22
August 30-31
August 14-15,
August 17-18
August 14-15, 16

August 6-7, 7-8, 10

August 14-18
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The program of the local, on-site workshop was designed to replicate

insofar as possible the Florida workshop. Specific training was provided

in: task development, home visiting, teacher-parent educator roles,

observational and interview procedures for the parent educator to use in

home visits (see HER and PEWR in Appendix 8) and local procedures for

linkage between the educations' component, comprehensive services , and

PAC activities. 'It is not assumed that the program is ready to be fully

implemented at termination of the workshop in new classrooms. We see the

program as developmental throughout the ),ar. The workshops are designed

to enhance the skill of people who have been involved and to provide the

entry skills for those for whom it is the first year.

B. In-service Program Support

1. Each community has a liaison officer. He is in constant

communication with the community, and arranges for the consultant's visit,

briefs the consultant on the local situation, and then receives a report

from him about his trip.

The liaison officer's role is a critical one, since to a great

degree our program is responsive to local conditions. Each liaison

officer is a.full-time regular faculty member of the College of Education,

University of Florida, who is released by this department from teaching

one course during the academic year for this responsibility. (Normal

course load in Foundations is seven (7) five-hour courses; in Elementary

Education, eight (8) four-hour courses). He is a basic member of the

policy and administrative team. The liaison officers and consultants

meet regularly as a "Follow Through group" to discuss the overall program,

issues and problems of each community, plans for the future. This

organization means that the Florida Program is a basic commitment of the
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Research and Development program of the College of Education, with

strong implications for teacher education. The liaison officers are

listed below:

Community Liaison Officer Rank Department

Chattanooga Dr. W. Ware Asst. Prof. Foundations
Houston Dr. J. Newell Professor Foundations
Jacksonville Dr. J. Newell Professor Foundations
Jonesboro Dr. A. Packer Assoc. Prof. Elementary
Lac du Flambeau Dr. E. Jester Assoc. Prof. Foundations
Lawrenceburg Dr. G. Greenwood Assoc. Prof. Foundations
Philadelphia Dr. B. Guinagh Asst. Prof. Foundations

Richmond Dr. W. Breivogel Asst. Prof. Elementary
Tampa Dr. J. Litcher Asst. Prof. Elementary
Winnsboro Dr. J. Litcher Asst. Prof. Elementary
Yakima Dr. L. Kaplan Professor Elementary

2. We provide two days of consultant service a month to the

local community (see Appendix 9 which describes the basic ingredients

of the consultant visit). The consultant schedule of visits made follows.

It will be noted that the pattern of visits varies by community, and

that "two days a month" is a guide. In communities such as Yakima

and Lac du Flambeau, distance as well as local needs dictated a different

pattern. The communities and liaison officers develop the best local

approach.

3. During 1972-73, videotapes were again usedas a part of the

inservice training procedure. Each community was asked to send to the

sponsor one videotape each month depicting teacher-parent educator planning

sessions, home visits, follow-up sessions after home visits, or sponsor

related classroom episode. Feedback on these videotapes was provided in

one of two ways: (1) the next consultant returned the tape to the

community and discussed its contents during his visit, or (2) the liaison

officer communicated the feedback information by letter.
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In addition to videotapes, each community sent copies of its home

learning activities, the weekly observation reports of parent educators,

and attitude and questionnaire information about the home. These data

are used for program evaluation and to assist in planning inservice

training. Computer printouts of Parent Educator Weekly Report data

provide the basic feedback during the year. These printouts contain

such information as: (1) percentage of possible home visits that are

completed, (2) percentage of parents working in the classroom, and (3)

percentage of home learning activities being used which were developed

by parents. These data plus feedback data on pre- and post-testing are

provided to the community both by mail and during inservice visits. All

of these materials are explained to the Policy Advisory Committee, and

no data are collected which have not been reviewed by that committee.

The program sponsor, the local education agency, and the parents

are seen as a partnership team in which information flows back and forth,

with the main objective being to enhance the total development of the

child. Curriculum content decisions are entirely the prerogative of

the local community. The program sponsor attempts to enable teachers

and parent educators to translate their content goals into effective

learning materials to be used at home and in school to achieve what it

is the parents and school wish to achieve.

The program sponsor, through continuous contact, strives to keep all

elements of the program on target, and to facilitate the development of

the program. The role of the Institute is more than consulting services;

it provides direction, support, and information, as well as some elements

of the evaluation program. Within the framework of the program, however,

there is considerable flexibility to meet community needs.
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4. In the area of leadership of the Florida Parent Education

Follow Through Program, 1972-73 was a year of transition. As Dr. Ira J.

Gordon would be on sabbatical leave during 1973-74, he worked closely

with and gradually turned the leadership over to the three persons who

would direct the program during his absence, Dr. Gordon Greenwood,

Dr. William Ware, and Dr. William Breivogel, with Dr. Greenwood assuming

the major role. The position of Project Manager was filled by Pat Olmsted

who supervised all Follow Through personnel and coordinated the flow of

data between the communities and the sponsor. The central office staff

also consisted of Steve Sledjeski (half-time research associate), a

doctoral student in Educational Psychology; Ken Loose (third-time graduate

assistant), a doctoral student in Secondary Education; Fred Clyne

(third-time graduate assistant), a graduate student in Music; Mrs. Diane

Beck (full-time secretary); and student assistants and non-academic

personnel for data processing.

C. Sponsor Research and Development

Local developmental activities were conducted in two elementary

schools containing approximately 35% low income population in Alachua

County, Florida (of which Gainesville is the county.seat). Dr. G. Green-

wood served as project director of this activity and he and Dr. W. F.

Breivogel were able to expand the scope and size of the developmental

effort by obtaining EPDA funds. The combined Follow Through and EPDA

monies permitted the placement of 28 parent educators in 22 K-6 classrooms

as follows:

1. One school continued seven experimental classrooms with two
parent educators in each classroom 1-6 (K was team taught by
two teachers and contained two parent educators) and seven
comparison classrooms, K-6;
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2. A second school used a team teaching approach with one parent
educator per classroom, K-5 (three parent educators at K-2,
two at 3-4, and one at 5);

3. A third school provided one comparison classroom per grade
level, K-4.

Specifically, the Alachua County R & D operation focused upon the

following activities:

1. The development of inservice training materials for staff
development in implementing the program;

2. The development and testing of actual sample task materials
for distribution to Florida Follow Through communities;

3. The development of new assessment materials to measure the
impact of the Florida Program and to point to possible new
directions; and,

4. The demonstration of the Florida Program to observers along
with the opportunity for participation in the classroom by
parents, prospective parent educators, prospective teachers,
etc.

The 1972-73 school year was the second year of operation for the

Alachua County Program and, due to termination of EPDA funding, will be

the last. Its accomplishments during the two years include the following:

1. Inservice materials development produced one film (in cooperation

with Teacher Corps), five videotape modules, and one set of slides. The

latter was designed to present an overview of the Florida Model. The film

is a 15-minute color production called "Home and School--Getting Together"

depicting the goals of the Model. Videotape modules were developed around

the following topics:

a. "Overview of the Home Visit Cycle"

b. "Teacher-Parent Educator Home Visit Planning Conference"

c. "A Demonstration of PAC Organizational Meeting'

d. "Effective Use of Paraprofessionals in the Classroom"
(in cooperation with Teacher Corps)

e. "The Seven Desirable Teaching Behaviors"
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Guides have been developed to accompany the first two modules

(Appendix 10).

2. At least 422 (n=228 in 1972-73) sample home learning tasks

were developed, tested and disseminated to regular Follow Through

communities. PEWR data indicates that during 1972-73 Alachua County

tasks were sent into qualified homes in our regular communities 19,494'

times (3,744 out'of 6,379 homes) and into non-qualified homes 4,762 times

(1,328 out of 2,430 homes). Such tasks were used by both Florida consul-

tants and local task specialists as examples of good tasks during

inservice training sessions.

3. Several new assessment instruments were developed or tried out

in Alachua County (Appendix 10:

a. An interview schedule which was used to assess parent
attitudes toward the program on a home interview basis;

b. A questionnaire which was sent to all project coordinators
and parent educators to assess changes in parent educators
as a result of their participation in the program;

c. A PAC activities questionnaire which was sent to each
PAC to obtain information on the kind and extent of PAC
activities during the school year.

d. Teacher and parent educator conference guides were
developed from role descriptions to focus evaluational
conferences between teachers and parent educators upon
role periormances and self-evaluation.

e. The Consultants Home Visit Observation Report was designed
to permit consultants and local staff to evaluate the
performance of a parent educator in making a home visit.

f. An instrument entitled the Purdue Elementary Problem Solving
Inventory was examined and tried out (and ultimately
rejected) as a possible substitute for the Cincinnati
Autonomy Test Battery.

g. The Cincinnati Autonomy Test Battery, a measure of auton-
omous functioning in pupil problem solving was tried out
and data collectors were trained to visit regular communities.
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h. The Mother as Teacher instrument, which was developed
to asseris changes in teaching behavior of parents, was
tried out and tested in Alachua County.

4. At a demonstration site, the Alachua County Project was

visited by a Florida House of Representatives member and his research

advisor, the Dean of the College of Education at the University of Florida,

members of a citizens lay committee on education, the director of an

early childhood center in Utah, a consultant in earl:, childhood behavior

from Michigan, a primary supervisor and assistant superintendent from

Arizona, a social worker from New York, the director of an ARC funded

program in Ohio that eventually implemented the Florida Model, two college

professors from Australia, a superintendent and principal from Arkansas,

six doctoral students from the University of Georgia, a director of

federal programs, a member of a CAA Executive Board, and a school psychol-

ogist from Florida. In addition, graduate and undergraduate students

enrolled in courses at the College of Education and participants in two

federally funded projects made home visits with parent educators and

visited the project.

In addition, the Alachua County Project influenced the development

of the Florida Model in other ways:

1. We now feel that it is possible to implement the model in
grades 4-6 because of our successful experience in Alachua
County.

2. We have a better understanding of the kind of administrative
and inservice training support that is necessary for success-
ful model implementation since we "learned by doing" ourselves.

3. We were able to compare a one parent educator per classroom
operation with that of the usual two per classroom approach.

4. The summer workshops held at the University of. Florida were
enriched by the participation of Alachua County parent educa-
tors, teachers, parents, and children.
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5. It influenced the inservice training procedures of the
regular Follow Through communities (e.g., using part of
the inservice day for teachers to make home visits with
parent educators).

Finally, a rather thorough evaluation of the Alachua County

Reseafch and Development Project was conducted by "outside the project"

interviewers who administered a structured interview schedule to a 10%

stratified sample of parents. The instrument and results are presented

in Appendix 3. Generally, the results indicate that the parents attitudes

toward the program were quite favorable.

D. PAC Activities

PAC activities are central to program goals and implementation.

We view parent education far more broadly than the home visit and/or a

parent as classroom worker or volunteer activities, although these are

fundamental to the program. We believe that parent education includes

helping parents influence the institutional structure, curriculum and

educational program of the school.

During 1972-1973, we continued to keep PACs informed of our consult-

ing activities by sending the PAC chairman the same consulting letter

that is sent to the project coordinator and by arranging consulting visits

so that they corresponded with monthly PAC meetings. We continued to

involve PAC in decision-making about program and evaluation through PAC

attendance at our planning conference in December 1972, and at our

summer workshop for coordinators and administrators in the summer of 1972.

In an effort to further strengthen all our PACs, we provided the

consulting services of Mr. James Bracey, a former Richmond PAC chairman.

Mr. Bracey made visits to six of our eleven communities during 1972-73

as follows:
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1. Philadelphia, August 27 - September 1, 1972; and
May 21 - 25, 1973.

2. Yakima, October 15 - 18, 1972.
3. Jacksonville, October 1 - 6, 1972; and March 12 - 16,

1973.

4. Lawrenceburg, November 13 - 15, 1972.
5. Winnsboro, November 27 - 29, 1972; January 8 - 11, 1973;

and February 18 - 19, 1973.
6. Chattanooga, February 5 - 8, 1973.

He assisted PACs in such areas as:

1. Helping PAC officers understand their roles;

2. Helping parent educators to understand PAC and encourage
parent involvement;

3. Organizing and reorganizing PAC committees;

4. Organizing and reorganizing both city-wide and local school
PACs;

5. Planning various PAC sponsored activities and regular
meetings;

6. Establishing election procedures and drafting of by-laws;

7. Developing more efficient ways of spending PAC funds.

Data on PAC activity, perhaps is stimulated by the efforts of Mr. Bracey

among others, are reported in the Results Section of this report.

E. Evaluation Procedures

The evaluation procedures used during the 1972-73 school year

can best be described as those characteristic of a year of transition.

The sponsor and community proposals were all approved and funded during

the spring of 1972. During the summer, 1972, the Follow Through Office

called a national meeting of Sponsors held in Washington. At that meeting

it became clear that the focus of the national evaluation was being

restricted and that the burden of responsibility for evaluation rested

upon the Sponsors and respective LEAs. Thus, although Sponsors and LEAs

were locked into budgets previously approved, they were asked to spend
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their activity in the area of evaluation. It was announced that

Sponsors could submit proposals for supplementary funds.

The Florida Parent Education Program submitted such a proposal on

August 15, 1972. After two revisions, a proposal was resubmitted on

December 1, 1972 which was funded sometime in April. Since approval at

that time did not permit much evaluation during 1972-73, those funds are

being used currently to expand the evaluation effort in 1973-74. Thus,

the results contained in this report represent a mixture of what was

proposed for 1972-73 and what expanded activities could be completed

with a minimum expenditure of funds.

The data collected in 1972-73 were very similar to those collected

in 1971-72 and thus, only a brief description is included here. The

data collected fell into one of several categories: pretest/post test

data collected in all communities, pretest/post test data collected in

some communities, continuous process data collected in all communities,

and some repeated measures data collected in some communities.

Pretest/post test data collected in all communities included the

following instruments:

1. Purdue Teacher Opinionnaire (PTO) - a multidimensional
measure of teacher morale.

2. How I See Myself (HISM) - a multidimensional measure of self
concept on parent educators.

3. Social Reacqon Inventory (SRI) - a measure of lows of control
on parent educators.

Pretest/post test.data collected in some communities included the

following instruments:

1. Parent Response Report (PRR) - a measure of knowledge of
PAC.
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2. How I see Myself (IIISM) - a multidimensional measure of
self concept of parents.

3. Social Reaction Inventory (SRI) - a measure of lows of
control for parents.

4. Home Environment Review (HER) - a multidimensional measure
of environmental process characteristics.

5. Parent Education Cycle Evaluation (PECE) - an extensive
observational system assessing teachers and parent educators
in planning, parent educators and parents in task presenta-
tion, parent and child in teaching, and parent educator and
teacher in debriefing.

6. I Feel, Me Feel (IFMF) - a multidimensional measure of
self concept for children.

Continuous process data collected in all communities is the Parent

Educator Weekly Report (PEWR), an instrument completed by each parent

educator after each home visit. Among the topics reported are the

current home visit, the current home learning activity, the previous

home learning activity, home-school information, general information, and

the use of desirable teaching behaviors.

Repeated measures data collected in some communities included:

1. The Cincinnati Autonomy Test Battery (CATB) - a multidimen-
sional instrument assessing various aspects of a child's
cognitive functioning.

2. Taxonomy of Classroom Activity (TCA) - a classroom observa-
tional instrument assessing the use of paraprofessionals in
the classroom.

Other data which are available for reporting in this document were

made available to the Sponsor by the communities although they were not

as clearly specified in the previous agreement. These data pertain to

classroom achievement, attendance of pupils, and vertical diffusion within

Follow Through families. A detailed report of which instruments were

administered systematically in which communities is provided in Table 1.

. . -
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TABLE 1

Florida Parent Education Program
Data Collection Activity for 1972-73

Center
Class-
Rooms

Teacher
Data PE Data

Parent
Data Child Data

K 33 PTO, TCA HISM, SRI,

TCA
HER, PRR,
PEWR

IFMF, CATB

L 31 PTO HISM, SRI HER, PRR
PEWR

M 23 PTO HISM, SRI PRR, PEWR IFMF

N 12 PTO, TCA HISM, SRI,
TCA

HER, PRR,
PEWR

IFMF, CATB

0 41 PTO, TCA,
PECE

HISM, SRI,
TCA, PECE

PECE, PEWR IFMF, CATB

P 20 PTO, TCA HISM, SRI,
TCA

PRR, PEWR IFMF, CATB

Q 19 PTO HISM, SRI HER, PEWR IFMF

40 PTO, TCA HISM, SRI,

TCA
HER, HISM,
PEWR, PRR

IFMF, CATB

30 PTO, TCA HISM, SRI,

TCA
HER, HISM,
PRR, PEWR.

IFMF, CATB

T 37 PTO, PECE HISM, SRI,
PECE

HER, PECE,
PEWR

IFMF

U 22 Expt PTO, TCA
11 Comp

HISM, SRI,
TCA

HER, PEWR IFMF, CATB

V 7 PTO HISM, SRI

. .
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Development of Evaluation Procedures

As noted earlier, the 1972-73 year was a year of transition for the

Sponso 'r's evaluation procedures. Impetus for the transition was provided

by the National Sponsors Meeting in Washington during July 1972. The

transition was one during which the Sponsor re-examined previous statements

of objectives and data collection procedures, attempting to make the

entire evaluation program more operational. In short, an attempt was made

to convert the goals stated in the 1972-73 proposal into objectives stated

in terms of measurable behaviors. This conversion was effected by the

Sponsor individually, and the Sponsor working with personnel from the

community projects in two workshops: one during the summer of 1972 and

another in December of 1972. The output of this activity was the minimum

set of Sponsor objectives which are presented in Appendix 1.

Another output of the summer workshop for evaluators was the develop-

ment of a set of reporting (accounting) forms for Comprehensive Services.

These forms were developed by coordinators, community evaluation specialists,

and Sponsor personnel. The forms were used by communities to report

Comprehensive Service data to the Sponsor during the 1972-73 year. These

data are reported in the results section, along with other data collected

during the 1972-73 year.

IV. Results

The results for 1972-73 have been organized by "target" of the program.

Basically, the data will be presented for parents, children, teach3rs,

parent educators, home visit data, and home learning activity data. In

general, data will be reported for both total program and by individual
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communities. The bulk of individual community data will be put in an

appendix, although they will be discussed in the text.

Parents

Parents, as the primary target of the Florida Parent Education Program,

may be involved in the program in a variety of ways. Such involvement may

be assessed in a variety of ways: through looking at changes in the knowl-

edge about PAC and its relationship to the program, changes in the environ-

ment created by parents for their children, and changes in the parents

themselves.

A. Parent Response Report

During the 1972-73 year, it became clear that there were certain

problems inherent in the analysis of the Parent Response Report. The

questions are stated in such a manner that it is not possible to determine

the meaning of observed changes from Fall to Spring. Such observed changes

might be produced by a real change in parent participation, a change in

knowledge about the program, or a change in attitude toward the program.

Thus, any reporting of PRR results could be very misleading, and the data

are not contained within this report.

B. Environmental Changes

Changes in the environment which parents create for their children

may be examined in several ways. Data reported from 1972-73 include

interview data (HER), performance data (PECE), and some measure of outcome

in terms of vertical diffusion.

1. Home Environment Review

The results from the HER are reported for the total program and

by individual communities. Results are reported for qualified and non-qualified
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homes separately for descriptive purposes both for total program and by

community. However, since the Florida Parent Education Program is perceived

as appropriate for both types of homes, multivariate inferential tests were

completed .on combined data. The HER results for total program are reported

in Tables 2 and 3. The HER results for individual communities are presented

in Appendix 2 and discussed in text.

In general, the.non-qualified homes tend to have higher means than

do the qualified homes. The data were combined and a multivariate test

comparing pre- to post means was completed, indicating a significant difference

(F=25.41, 9 & 3304 df, p<.01). This overall difference seemed to be pro-

duced by positive changes on variables 5, 6, 7 and 8, and a negative change

on variable 9. The negative change for total program can be largely attrib-

uted to community Q, where a school strike caused parents to have extremely

negative feelings about the school.

The HER results from community K indicate that qualified families

showed substantial gains on Materials for Learning in the Home, while the

non-qualified families showed gains on Awareness of Child's Development

Rewards for Intellectual Attainment and Materials for Learning in the Home.

When data for both qualified and non-qualified were combined, multivariate

analysis indicated no overall significant differences (F=1.49, 9 & 194 df).

The HER results from community L showed substantial gains for both

groups. Both qualified and non-qualified families showed gain on Press for

Language Development, Availability and Use of Supplies for Language Develop-

ment, Learning Opportunities Outside the Home, and Materials for Learning

in the Home. In addition, qualified families showed some change on Expecta-

tions for Child's Schooling, Reading Press and Trust in School. The combined

multivariate analysis showed significant differences (F=4.66, 9 & 402 df, pal).



T
a
b
l
e
 
2

M
e
a
n
s
 
a
n
d
 
S
t
a
n
d
a
r
d
 
D
e
v
i
a
t
i
o
n
s
 
o
n
 
N
i
n
e
 
H
E
R
 
S
c
a
l
e
s

N
=
2
3
4
7

S
c
a
l
e
s
:

1
)
 
E
x
p
e
c
t
a
t
i
o
n
s
 
f
o
r
 
C
h
i
l
d
'
s
 
S
c
h
o
o
l
i
n
g

2
)
 
A
w
a
r
e
n
e
s
s
 
o
f
 
C
h
i
l
d
'
s
 
D
e
v
e
l
o
p
m
e
n
t

3
)
 
R
e
w
a
r
d
s
 
f
o
r
 
I
n
t
e
l
l
e
c
t
u
a
l
 
A
t
t
a
i
n
m
e
n
t

4
)
 
P
r
e
s
s
 
f
o
r
 
L
a
n
g
u
a
g
e
 
D
e
v
e
l
o
p
m
e
n
t

5
)
 
A
v
a
i
l
a
b
i
l
i
t
y
 
a
n
d
 
U
s
e
 
o
f
 
S
u
p
p
l
i
e
s

f
o
r
 
L
a
n
g
u
a
g
e
 
D
e
v
e
l
o
p
m
e
n
t

C
o
m
m
u
n
i
t
y
 
T
o
t
a
l
 
P
r
o
f
r
a
m
 
(
Q
u
a
l
i
f
i
e
d
)

6
)
 
L
e
a
r
n
i
n
g
 
O
p
p
o
r
t
u
n
i
t
i
e
s
 
O
u
t
s
i
d
e
 
t
h
e
 
H
o
m
e

7
)
 
M
a
t
e
r
i
a
l
s
 
f
o
r
 
L
e
a
r
n
i
n
g
 
i
n
 
t
h
e
 
H
o
m
e

8
)
 
R
e
a
d
i
n
g
 
P
e
e
r
s

9
)
 
T
r
u
s
t
 
i
n
 
S
c
h
o
o
l

S
c
a
l
e
s

1
2

3
4

5
6

7
8

9

T
C

4
.
3
2

3
.
3
2

4
.
1
0

3
.
3
7

3
.
4
5

3
.
3
3

3
.
3
2

2
.
7
6

4
.
0
1

P
r
e

S
0
.
5
6

1
.
0
5

0
.
9
0

0
.
9
7

1
.
3
9

0
.
9
8

0
.
9
7

1
.
3
0

0
.
9
8

4
.
3
3

3
.
3
1

4
.
1
0

3
.
4
2

3
.
6
3

3
.
4
5

3
.
4
7

2
.
9
5

3
.
7
1

P
o
s
t

S
0
.
5
3

1
.
0
6

0
.
9
2

0
.
9
5

1
.
3
2

1
.
0
2

0
.
9
5

1
.
3
2

1
.
2
6



T
a
b
l
e
 
3

C
o
m
m
u
n
i
t
y
 
T
o
t
a
l
 
P
r
o
g
r
a
m
 
(
N
o
n
-
Q
u
a
l
i
f
i
e
d
)

M
e
a
n
s
 
a
n
d
 
S
t
a
n
d
a
r
d
 
D
e
v
i
a
t
i
o
n
s
 
o
n
 
N
i
n
e
 
H
E
R
 
S
c
a
l
e
s

N
=
9
5
9

S
c
a
l
e
s
:

1
)
 
E
x
p
e
c
t
a
t
i
o
n
s
 
f
o
r
 
C
h
i
l
d
'
s
 
S
c
h
o
o
l
i
n
g

2
)
 
A
w
a
r
e
n
e
s
s
 
o
f
 
C
h
i
l
d
'
s
 
D
e
v
e
l
o
p
m
e
n
t

3
)
 
R
e
w
a
r
d
s
 
f
o
r
 
I
n
t
e
l
l
e
c
t
u
a
l
 
A
t
t
a
i
n
m
e
n
t

4
)
 
P
r
e
s
s
 
f
o
r
 
L
a
n
g
u
a
g
e
 
D
e
v
e
l
o
p
m
e
n
t

5
)
 
A
v
a
i
l
a
b
i
l
i
t
y
 
a
n
d
 
U
s
e
 
o
f
 
S
u
p
p
l
i
e
s

f
o
r
 
L
a
n
g
u
a
g
e
 
D
e
v
e
l
o
p
m
e
n
t

6
)
 
L
e
a
r
n
i
n
g
 
O
p
p
o
r
t
u
n
i
t
i
e
s
 
O
u
t
s
i
d
e
 
t
h
e
 
H
o
m
e

7
)
 
M
a
t
e
r
i
a
l
s
 
f
o
r
 
L
e
a
r
n
i
n
g
 
i
n
 
t
h
e
 
H
o
m
e

8
)
 
R
e
a
d
i
n
g
 
P
e
e
r
s

9
)
 
T
r
u
s
t
 
i
n
 
S
c
h
o
o
l

S
c
a
l
e

1
2

3
4

5
6

7
8

9

4
.
4
8

3
.
3
5

4
.
1
6

3
.
4
3

I
3
.
9
9

3
.
7
2

3
.
6
7

3
.
1
7

4
.
1
0

P
r
e

S
0
.
5
8

1
.
0
9

I
0
.
8
8

0
.
9
3

1
.
2
2

0
.
9
4

0
.
9
0

1
.
2
7

0
.
9
1

4
.
4
9

3
.
5
5

4
.
1
9

3
.
5
7

4
.
1
7

3
.
8
1

3
.
8
3

3
.
3
3

4
.
1
7

C
tO 0

P
o
s
t

C
p3

S
0
.
5
4

1
.
1
1

1
0
.
9
1

0
.
9
4

1
1
.
1
4

1
0
.
9
6

0
.
8
8

1
.
2
9

0
.
9
2



Page 35

The HER results from community N showed that both qualified and

non-qualified families showed change on Materials for Learning in the

Home, Reading Press and Trust in School. Also qualified families gained

on Learning Opportunities Outside the Home, while non-qualified families

gained on Awareness of Child's Development, Rewards for Intellectual Attain-

ment, Press for Language Development, and Availability and Use of Supplies

for Language Development. The combined multivariate analysis indicated

significant overall differences (F=6.98, 9 & 193 df, p< .01).

The HER results from community Q are reported for qualified families

only as there were only four non-qualified families in the program. The

results for qualified families were generally negative, with large losses

on Rewards for Intellectual Attainment and Trust in School. However, there

was an increase in Reading Press. The multivariate analysis indicated

significant change (F=65.19, 9 & 373 df, p< .01).

The HER results for community R show that qualified families showed

gains on Rewards for Intellectual Attainment, Availability and Use of

Supplies for Language Development and Materials for Learning in the Home.

Non-qualified families showed a gain in Awareness of Child's Development.

The overall multivariate analysis indicated significant. difference (F=3.12,

9 & 669 df, 13. .01).

The HER results for community S show that qualified families gained

on Availability and Use of Supplies for Language Development, Learning

Opportunities Outside the Home, and Materials for Learning in the Home.

The combined multivariate analysis indicated significant differences overall

(F=5.03, 9 & 626 df, p< .01).

The HER results from community T showed qualified families gaining

on Materials for Learning in the Home. The overall multivariate analysis
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suggested no significant differences (F=1.68, 9 & 541 df).

The HER results from community U showed that both qualified and

non-qualified families showed gains on Awareness of Child's Development,

Press for Language Development, Availability and Use of Supplies for

Language Development, and Materials for Learning in the Home. Also, the

qualified families gained on Learning Opportunities outside the Home and

Reading Press. The combined multivariate analysis showed significant

differences overall (F=7.72, 9 & 243 df, pe .01).

To summarize, data were collected in eight communities during 1972-73

using the Home Environment Review, anine scale measure of environmental

process characteristics. Analysis of data from all families combined

showed a significant positive change. Analysis of individual community

results indicated that five communities showed positive change, two

communities showed no change, and only one community showed negative change.

2. PECE

Due to technical difficulties, these data are not yet processed.

A supplementary report will be submitted at a later date.

3. Vertical Diffusion

Data were provided from one community which could be interpreted

to indicate a changed home environment. Within this community, in addition

to Follow Through, there also operate Head Start and Home Base projects.

Home Base is a program in which a paraprofessional makes visits to the

homes of preschool children, ranging in age from eight months to four years.

In the Fall of 1972, children were classified by whether they had partici-

pated in Project Follow Through or not. All children were given the

Preschool Inventory (Caldwell, 1970). The four groups were compared using

analysis of covariance, adjusting for sex, race and age. The adjusted
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means are presented in the table below:

Group_ Adjusted PSI Mean

Both FT and HB 47.54

HB Only 44.62

FT Only 45.56

Control (Neither) 39.62

The covariance analysis resulted in an observed F ratio of 3.46

(3 & 77 df, p(.05). Followup tests were completed with Dunnett's test.

Results suggested that family experience in Follow Through, while not pro-

ducing a statistically significant difference (p<.10), has in some way

affected maternal behavior patterns so that children entering Head Start

from Follow Through families perform better on the PSI than do their counter-

parts who have not had such a family experience.

C. Changes in Parents

Changes in the parents themselves were measured using the adult

version of the How I See Myself (HISM) scale, a multi factor measure of self

concept. The data were provided by one community and were based on a random

sample of 74 parents from the program. The results were as follows:

Interpersonal

Adequacy
Social Male-

School
Physical

Appearance Competence
Multivariate

F-ratio

X
Pre

s

24-75 65.65 25.72 25.17

3.18

(4 & 70 df)

4.98 9.43 6.41 3.73

X

Post
s

t-Test

25.64 65.17 27.32 25.00

5.42 12.37 5.90 3.90

1.33 -0.37 2.89 -0.32
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The multivariate ANOVA resulted in a significant F-ratio, indicating

a significant change in parental self-concept as measured by the UISM.

The univariate analyses suggested that much of the chango could be

attributed to changes in feelings about physical appearance, and also

changes in feelings o interpersonal adequacy.

D. Attitudes toward the Program

During the 1972-73 year, parents were interviewed in Alachua

County concerning their attitudes toward the Follow Throu6h Program. A

copy of the report is contained in Appendix 3. The results of the interview

indicated that parents of all income levels valued the program, both the

visits by the paraprofessionals and the home learning activities which they

brought.

Children

The data collected on children fall into several categories: self

concept, cognitive functioning, and classroom achievement, and absence data.

Systematic plans had been made for the collection of the first two categories,

while achievement and absence data were provided voluntarily by some communities.

1. Self Concept

Changes in self concept were assessed using the five factor instru-

ment, the I Feel, Me Feel. Children were separated according to their

qualifying for Follow Through in accordance with 0E0 guidelines. The results

for the total program are shown in Table 4. One might note that the scores

for non-qualified children tend to run about 1 point per scale higher than

those for qualified children. However, both groups showed positive change

on all five scales. The two groups were combined and a multivariate analysis

completed to compare the pretest mean vector to the post-test mean vector.

The results indicated that there was a significant difference between the
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two mean vectors (F=14.08, 5 4 5683 df, v...01). The combined results

seem to indicate substantial changes in the Genera] Adequacy, Academic,

and Physical factors.

The results for individual communities were analyzed separately for

qualified and non-qualified children. Tests of significance of related

differences were completed for each factor. The data and t-tests are

reported in Appendix 4. The results are discussed below.

The results for Community K show positive changes rIn all scales for

both qualified and non-qualified children. None of the individual tests

indicated statistical significance, and the multivariate analysis completed

on both groups combined was consistent with this (F=1.47, 5 & 311 df, N.S.).

The results from Community M were inconclusive. The general trend was

toward very small negative changes, but it would seem that these were chance

events (F=0.87, 5 & 623 df, N.S.).

The results from Community N suggest some impressive changes, particu-

larly on the Peer and Physical factors. The multivariate analysis completed

on combined groups suggested significant differences (F=4.80, 5 & 263 df,

p<.01). Overall, differences seemed to be on the General Adequacy, Peer and

Physical factors.

Results on children in Community 0 seemed to present mixed results. The

qualified children showed a positive change on the Physical factor and a

slight positive change on the General Adequacy factor. The non-qualified

children showed a small negative change on General Adequacy. However, the

multivariate analysis on the combined data indicated a significant difference

(F=5.77, 5 & 858 df, pc.01) with most of the difference attrfbutable to a

positive change on the Physical factor.



Table 4

Center: Total Program

['age 40

The 1 Feel, Me Feel (IFMF) - Children

The IFMF measures five factors related to self-concept in children:

l) General Adequacy 3) Teacher-School 5) Physical

2) Peer, 4) Academic

Pre

5C

Post

5C

Pre

5C

Post

Means. and 6tandaTd Deviations (Posttest-Pretest)

for Qualified Children (N=3864)

Factor

1 2 3 4

62.10 51.18 39.75 60.14 46.59

9.34 7.71 6.19 10.03 6.81

63.'0 51.74 40.20 61.18 47.42

8.85 7.34 5.78 9.42 6.47

Means and Standard Deviations (Posttest-Pretest)

for Non-Qualified Children (1=1818)

1 2 3

63.99 52.79 40.61 61.76 47.59

8.13 7.00 5.31 8.90 6.22

64.51 53.15 40.67 62.28 48.08

7.24 6.24 4.99 7.82 5.32
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The results from Community V suggested an overall negative picture.

Both qualified and non-qualified children showed negative changes on all

five factors. The combined multivariate analysis indicated significance

(F=3.36, ,5 & 409 df, p.01).

The results for Community Q are presented in Appendix 3 for the qualified

children only, as the small number of non-qualified children makes generaliza-

tion risky. The results seem to suggest positive changes on all five scales.

The multivariate analysis (including the non-qualified children) indicated

a significant difference (F=4.01, 5 & 419 df, p.01).

The results from Community R indicated a generally positive picture.

The qualified children showed sizeable increases on nearly all factors and

the non-qualified children showed appreciable positive change on three out

of five factors. The combined multivariate analysis indicated a significant

difference (F=6.87, 5 & 873 df, p.01). This difference appeared to be a

function of positive changes in General Adequacy, Academic, and Physical

factors.

The data from Community S were treated differently. The results were

examined separately by grades. An inspection of the output suggested large

positive differences on all scales for both groups at Grade 1. The Grade 2

data showed not much of anything. The Grade 3 data showed significant

positive changes for qualified children on the Peer and Academic factor;;

the non-qualified children showed a negative change on the Teacher-School

factor. One might conclude that there is some sort of grade effect in

question. This will be examined when time permits. The combined multivariate

analysis resulted in a significant difference (F=7.73, 5 and 700 df, pc.01).

There were large, differences on all factors, particularly on General Adequacy

and Academic.
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The data from Community T showed both qualified and non-qualified

children making strong gains on all scales. The combined multivariate

analysis suggested a significant difference (F.4.58, S & 651 df, p.01)

with much of the difference due to changes in the General Adequacy and

Academic factors.

2. Cognitive Functioning

The Cincinnati Autonomy Test Battery was used as a means of cogni-

tive functioning. Previous experience with the battery had suggested that

not all subtests were of equal interest. Thus, in the 1972-73 year, only

three subtests were administered in Grades K, 1, 2, and 3. The Task Initia-

tion, Curiosity Box, and Response Variability subtests were administered

to Follow Through children in Communities K, N, 0, P, R, and S. In addition,

control data were collected in Community K. As that community might be

regarded as atypical, Experimental vs. Control analyses were completed only

within that community. The experimental data from that community were

combined with data from all communities. The results are presented first

for the E/C community and then for all communities combined.

The results from Community K are IJres,..1nted in Tables 5-16. Of the 36

tests of significance completed, only three 4'ztained the .05 level of signifi-

cance. One might conclude that these: three tests represent type I errors.

Thus, there do not seem to be any difference in cognitive functioning as

measured by the Cincinnati Autonomy Test Battery. Other possibilities may

be the small sample sizes within Community K, or with the validity of the

battery itself.

The results based on Follow Through children in all communities combined

are presented in Tables 17-20. The results based upon larger sample sizes

seem more consistent across grade levels. That is, there is a general trend
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across time toward higher scores on the Response Variability subtest for

Grades K, 1, and 2. This finding is encouraging in that this subtest

purports to measure a form of creativity. Thus, it appears that children

enrolled in the Florida Model seem to increase in creativity at least through

Grade 2. This finding is encouraging in light of previous findings.

3. Achievement

At this point in time, achievement data have been processed for

three communities. Each community has used a different standardized test

and collected data under a different paradigm. Consequently, data from each

community will be reported separately.

Community P administered the Metropolitan Achievement Test series to

both Follow Through and non-Follow Through children pretest and post-te t.

The results for Grade I showed Follow Through children below non-Follow

Through children (F=16.86, 4 & 222 df, p<.01). This difference appears to

be the result of lower performance on both the Word Knowledge and Reading

subtests. The results for Grade 2 suggested that Follow Through children

performed better than non-Follow Through children (F=2.95, 7 & 216 df, p<.01).

The Follow Through children performed better on the World Knowledge, Word

Analysis, Spelling, Math Computation, and Math Problem .Solving subtests.

The results for Grade 3 suggested that non-Follow Through children performed

different than Follow Through children. The Follow Through children per-

formed better on Spelling, while non-Follow Through children performed better

on Language.

Community V administered a variety of tests as pretest and post-test

to Follow Through children only. Since there was no comparison group, the

data were treated descriptively, with no inferential statistics completed.

The results are presented in Tables 21, 22, and 23.
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Table 21

Pretest and Posttest Means and Standard Deviation for

Community V from the Stanford Achievement Test - Primary I

Expressed in Grade Equivalent Scores (Grade 1)

Subtest Pre Mean Pre S.D. Post Mean Post S.D.

Word Meaning 1.32 0.24 2.01 0.58

Paragraph Meaning 1.14 0.61 1.90 0.82

Vocabulary 1.6 0.36 2.02 0.97

Spelling 0.52 0.66, 2.25 0.96

Word Study Skills 1.45 0.45 2.24 1.48

Arithmetic-Math Concepts 1.26 0.48 1.90 1.19

Total 1.34 0.35 1.93 0.60
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Pretest and Posttest Means and Standard Deviation for

Community V from the Stanford Achievement Test - Primary II

Expressed in Grade Equiialent Scores (Grade 2)

Subtest Pre Mean Pre S.D. Post Mean Post S.D.

Word Meaning 2.02 0.62 2.68 0.84

Paragraph aning 1.94 0.65 2.60 0.83

Science/Social StLdies Concepts 2.11 0.93 2.21 1.05

Spelling 1.60 0.86 2.78 0.82

Word Study Skills 2.13 1.12 3.09 1.55

Language 2.30 0.64 2.61 0.57

Arithmetic-Comp. 1.54 0.41 2.43 0.54

Arithmetic-Concepts 1.85 0.51 2.42 0.60

Total 1.94 0.49 2.59 0.71
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Table 23

Pretest and Posttest Means and Standard Deviations for

Community V from the Stanford Achievement Test - Primary II

Expressed in Grade Equivalent Scores (Grade 3 )

Subtest Pre Mean Pre S.D. Post Mean Post S.D.

Word Meaning 2.92 0.89 3.38 0.99

Paragraph Meaning. 2.77 0.96 3.16 1.13

Science/Social Studies Concepts 2.76 1.10 2.91 1.21

Spelling 2.91 0.82 3.36 1.03

Word Study Skills 2.89 1.29 3.55 1.76

Language 2.69 0.58 3.01 0.74

Arithmetic-Comp. 2.47 0.53 3.02 0.87

Arithmetic-Concepts 2.69 0.98 3.16 1.02

Total 2.73 0.71 3.2Q 0.92
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An examination of these three tables indicates that at the end of

the first grade, the children seem to be performing at grade level or above

as compared to national norms, a feat in itself. The results for the

second and third grades are not as impressive. The discrepancy might be

explained in terms of the local staffing pattern, where the more able teachers

seemed to be assigned to the lower grade.

Achievement data also have been processed for Community N. Basically,

the data consisted of pretest and post-test standardized instruments adminis-

tered to Follow Through and comparison children. However, in examining the

results, it must be kept in mind that all the low income children in the

sample were enrolled in Follow Through; that is, there were no low income

children in the comparison group. The analysis of the Anton-Brenner gains

scores made by kindergartners showed no differences when IQ and pretest were

covaried (F=.04, 1 & 100 df).

The Murphy-Durrell Diagnostic Reading Readiness Test (pre-post) and

the Stanford Achievement Test I (post only) were administered to first graders.

Raw gain scores were generated for the Murphy-Durrell and the Follow Through

and non-Follow Through groups compared with multivariate analysis of variance

with IQ as a covariate. The results indicate that the two groups are

different (F=10.24, 7 & 88 df, p<.01) with Follow Through children showing

more gain in reading readiness, but less achievement on all subtests of the

Stanford Achievement Test.

The Stanford Achievement Test II was administered as a post-test to

second and third grade pupils. The two grades were analyzed separately

using multivariate analysis of variance with IQ as a covariate. The results

for grade two indicated no sil dficant differences (F=1.44, 8 & 86). The



Page 64

third grade results indicate a significant difference (F=4.36, 8 & 85,

p(.01) with Follow Through lower on Science/Social Studies, Arithmetic

Computational and Arithmetic Conceptual, but higher on word meaning and

word study skills.

The achievement data from other communities is not yet processed. Thus,

any conclusions based on pupil achievement data from the Floricla Parent

Education Model must be regarded as premature.

Teachers

The data collected on teachers fell into three broad categories: morale,

differentiated staffing, and performance during planning sessions. The

Purdue Teacher Opinionnaire served as a measure of morale, while differentiated

staffing was measured by the Taxonomy of Classroom Activities and performance

during planning measured by the PECE.

1. Morale

The Purdue Teacher Opinionnaire was administered to all teachers in

all communities in the Fall 1972 and again in the Spring 1973. The results

for all communities combined are presented in Table 24. A multivariate

analysis of variance comparing the pretest mean vector to the post-test mean

vector obtained a significant result (F=7.93, 10 & 282 df, p<.01). The

results seemed to indicate decreases on some variables (Teacher Rapport

with Principal, and Community Support of Education) and an increase on

another variable (Teacher Load). It was encouraging to find that teacher

expressed more positive feelings about the load, as one of the major com-

plaints aimed toward the Sponsor by teachersis that the planning for home

visits and coordinating two paraprofessionals in the classroom requires too

much time with no remuneration.
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The results for the individual communities have been placed in

Appendix 5. A discussion of those results follows. The PTO results for

Community K wore outstanding. The multivariate test indicated significant

differencps (F=3.91, 10 & 22 df, p,..01). While there were positive shifts'

on all ten variables, there were some variables which showed very large

differences: satisfaction with teaching, rapport among teachers, teacher

load, curriculum issues, school facilities and services, and community

pressures. These results might be attributed to the administrative policies

and procedures of the new coordinator during 1972-73.

The PTO results from Community L were examined with multivariate

procedures and suggested no significant differences (F=2.34, 10 4 12 df,

The multivariate test applied to the PTO results from Community M also

failed to suggest significant differences (F=0.84, 10 & 13 df, p>.05). How-

ever, it is worth noting that all variables gave evidence of a negative shift

in morale, and some of the univariate tests were significant.

The number of teachers in Community N was insufficient to complete a

multivariate analysis. An inspection of the data shows an average gain of

two points or better for teacher rapport with principal and rapport among

teachers. It is worth noting that the percentile l'ank of the total score is

quite respectable.

The PTO data from Community Owere analyzed, resulting L, a significant

multivariate test (F=2.90, 10 & 28 df, p<.05). The results were generally

negative, with substantial decreases in teacher salary, curriculum issues,

and community support of education.

The multivariate test applied to the PTO data from Community P indicated

a signiPicant change (F=8.82, 10 & 10 df, p<.01). The overall pattern was
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positive, with respectable changes on teacher salary and teacher load.

The number of teachers responding in Community Q was insufficient to

complete a multivariate analysis. However, a visual examination of the

results in Appendix 4 reveals a generally negative picture.

The results from Community R could be interpreted as generally positive.

Although the multivariate test did not suggest significant differences,

nine of the ten scales showed change in a desirable direction.

The PTO results from Community S show a negative picture. The multi-

variate analysis suggested a significant difference.(F=3.15, 10 & 19 df,

p<.05), with negative changes on teacher salary and community support of

education seeming to account for most of the difference.

An analysis of the PTO data from Community T indicated a significant

difference (F=3.25, 10 & 26 df, p<.01). There were rather large drops in

seven of the ten variables. Only teacher load, curriculum issyJs, and

community pressures did not contribute to the overall loss.

The number of respondents in Community V was not sufficient to complete

multivariate tests. The results seem to indicate a low level of morale,

but one teacher of the four was way out of line with the others, bringing

the overall averages down.

As an overall conclusion, the results on teacher morale seem mixed.

About one-half of the communities showed a positive picture; the other half

were negative.

2. Differentiated Staff

By differentiated staffing was meant the appropriate use of para-

professionals in the classroom. To assess this, the Taxonomy of Classroom

Activities (TCA) was used in classrooms in seven communities. The TCA is

on observational checklist which enumerates many of the types of activity
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observable in an elementary classroom. At four times during the year,

observers entered classrooms and tallied behaviors for both the teacher

and parent'educator(s) present. The pooled results for all communities

have been presented in Table 25. The results indicate that teachers spend

about twice as much time in instructional activities and that most of this

difference can be accounted for by differences in the amount of time spent

teaching the total group and small groups. However, it should be noted

that parent educators appear to spend about 30% of their time in instruc-

tional activities, which would seem to be more than that spent by a regular

teacher-aide. Thus, one might conclude that paraprofessional parent educa-

tors are being used effectively in classroom instructional activities, at

least on the basis of data collected with the TCA.

3. Teaching Behaviors

Data on changes in teacher teaching behavior were collected using

the Parent Educator Cycle Evaluation (PECE).- These data are not yet processed

and will be included in a supplementary report.

Parent Educators

Data collected on parent educators, aimed to assess changes in these

areas: self concept, locus of control, and teaching behaviors.

1. Self Concept

In order to assess changes in parent educator self-concept, the

How I See :yself was administered to all parent educators in all communities

both as a pretest and post-test. Based upon useable returns, results are

presented in Table 26. These data were submitted for multivariate analysis,

which indicated a significant change in self concept (F=2.42, 4 & 424 df,

p<.05).
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Table 25

Results from the Taxonomy of Classroom Activities collected at four points.

in time during 1972-73. Tne results are based on 7 communities and are ex-

pressed in terms of percentages that teachers and parent educators were ob-

served engaging in various types of classroom activities.

Type of Activity Teacher Parent Educator

Housekeeping 14% 13%

Clerical 4% 5%

Setting Up Materials 3% 4%

Instructional 66% 31%

Teaching

Tutor Individual 10% 10%

Organizes Play Activity 2% 1%

Teaches Total Group 19% 3%

Teaches Small Group 22% 11%

Disciplines 2% 1%

Organizes Group for Instruction 8% 1%

Other 1% 2%

Total Teaching n4% 290

Planning 2% 2%

Total Instructional 66% 31%

Evaluation 10 2%

Other 12% 45%

100% 100%
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Table 26

The How I See Myself (HISM) - Parent Educators (N=428)

The HiSM measures four factors related to self-concept:

'1) interpersonal Adequacy 3) Physical Appearance

2) Social Male - School 4) Competence

Means, Standard Deviations, and t-Tests of Differences (Pest-test and
Pretest)

Factor

Pre

Post

t

1 2 3 4

58.97 44.59 22.77 20.13

8.05 4.99 4.93 3.94

58.62 44.66 23.04 20.34

8.06 -4.93 4.78 3.72

-0.90 0.31 1.51 1.38

Although none of the univariate tests obtained a significant t, the

overall result could have been produced by a decrease in feelings of inter-

personal adequacy, and in increase in feelings about physical appearance and

competence.

The results for individual communities have been tabled and placed in

Appendix 6. A brief discussion of those results follows. Each set of data

was submitted to a multivariate analysis of variance. Follow-up univariate

tests were completed using t-tests for related measures.

The results for Community K suggested no significant differences

(F=1.03, 4 & 44 df).

The results for Community L suggested a significant difference in self

concept (F=3.09, 4 & 26 df, p<.05). An inspection of the various subscales

indicated positive changes in feelings of self related to Social Male-

School and of Competence.
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The results from Community M suggested no significant differences

(F=0.51, 4 & 32 df), nor did the results from Community N (F=0.54, 4 & 18 df).

The results from Community 0 did not suggest significant differences

(F=2.17, 4 & 50 df), even though two of the univariate tests were significant.

The results from Community P were nonsignificant (F=1.60, 4 & 28 df). The

results from Community Q were also nonsignificant (F=0.49, 4 & 30 df), as

were the results from Community R (F=1.24, 4 & 42 df) and the results from

Community S (F=0.47, 4 & 43 df). The results from Community T (F=1.01,

4 & 36 df), U (F=2.40, 4 & 22 df), and V (F=2.14, 4 & 9 df) were all non-

significant.

Thus, although the results for all centers combined showed a significant

change, only one of the 12 centers resulted in an individual change. This

large number of nonsignificant changes in part,nt educator sel concept might

be explained by the fact that many of the PEs have been with the program for

a number of years. Thus, the intervention may have had its effect prior to

the 1972-73 year. Inspection of reports from previous years would seem to

support this contention, as some of the most dramatic changes associated

with the model were in terms of parent educator self concept. Results such

as this influenced the Sponsor's decision to administer the HISM only to new

parent educators in 1973-74.

2. Locus of Control

Changes in feelings of locus of control as expressed by parent

educators were assessed by administering the Social Reaction Inventory (SRI)

to all parent educators in the Fall and in the Spring. The instrument is

scaled in such a fashion so that low scores indicate persons feeling more

control over the events in their lives. Higher scores indicate that people
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feel controlled by external events. The useable results for all communi-

ties combined have been presented in Table 27. These results indicate a

Table 27

The,Social Reaction Inventory (SRI) - Parent Educators (N =422)

Means, Standard Deviations, and t-Test of Difference (Post-test-
Pretest)

Pretest Post-test t

I 7.18 7.69 3.40

s 3.91 4.03

statistically significant change toward more external feelings of control.

The locus of control results for individual communities have been

tabled and placed in Appendix 7. An inspection of the individual results

suggests that only two out of twelve tests attained a significance level

of .05. The large number of responses for centers combined may have created

an overly powerful test of significance. On the other hand, the shift toward

more external feelings of control may be a natural condition following large

positive shifts in previous years.

3. Teaching Behaviors

The PECE was used to look at changes in the manner in which parent

educators present home learning activities to parents. These data have

not been processed yet, and will be sent in a supplementary report.

Home Visit Data

Among the data available from the Parent Educator Weekly Report (PEWR)

are: (1) parent reactions to tasks; (2) home-school relations; and (3) cer-

tain general information. During the 1972-73 school year 126,663 home visits
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were successfully made to 6,649 different qualified homes in the program.

In addition, 43,050 home visits were successfully made to 2,743 non- qualified

homes. These data represent a considerable amount of home-school contact.

1. Parent Reactions to Tasks

The PEWR serves as "field test" data for tasks since parents are

asked to express their opinion in several ways about how they feel about the

last task that was brought into the home. These data are summarized in

Table 28.

The data seem to clearly indicate that the 1972-73 tasks were well

received by the parents. Most parents felt that their children were interested

in the tasks and were successful in doing them. Most of the parents felt

that the tasks are important and that their level of difficulty was "just

right" for their child. Most parents spent under one hour teaching the task

to their child, although many spent between one and two hours while some

spent even more time. It should be pointed out thrlt parent teaching time does

not include any time that the child might have spent working on the task

alone once it was taught to him.

Finally, when the percentages reported are examined, no significant

differences appear between qualified and non-qualified parents with regard

to their reactions to the tasks brought into their homes. This is an

important finding since one goal of the Florida Model is to serve all the

children in the program regardless of their socio-economic background.

2. Home-School Relationships

The strengthening of home-school relationships is basic, to the Florida

Among the goals in this area are those of getting parents to visit

the school, work in the classroom, attend parent group meetings, and attend
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home

Table 28

PEWR Data on Parent Reaction to Tasks

Interest

High Mild

Page 74

Not
Disinterested Asked

Not
Given

Qualified
Non-qualified

Type of
Home

65,853(69%) 24,936(26%)
22, 706 (72 %) 7,554 (24 %)

High

Success

Mild

1,155(1%) 1,815(2%) 1,349(1%)
442(1%) 490(2%) 318(1%)

Not Not
Successful Asked

Not

Given

Qualified
Non-qualified

Type of
Home

Qualified
Non-qualified

Type of
Home

61,755(65%)
21,663(69%)

Important

72,381(76%)
24,189(77%)

Too
Difficult

28,336 (30 %)

8,453(27%)

Importance

Some
Importance

17,016(18%)
5,455 (17 %)

Difficulty

Just
Right

1,582(2%) 2,087(2%) 1,245(1%)
505 (2 %) 543(2%) 312(1%)

No Not
Importance Asked

Not
Given

257(1%)
139(1%)

Too
Easy

4,226(4%)
1,428(5%)

Not
Asked

1,134 (1%)

271(1%)

Not
Liven

Qualified
Non-qualified

Type of
Home

4,229(4%)
1,646(5%)

80, 868 (85 %)

26,581 (84 %)

Time Spent

Over 3 2 to 3
Hours Hours

1 to 2
Hours

1,916(2%) 5,823(6%) 2,123(2%)
1,053(3%) 1,699(5%) 478(2%)

Under 1
Hour

Not
Asked

Not
Given

Qualified
Non-qualified

5,658 (6 %) 9,136(10%) 25,008(26%)
1,911(6%) 2,870(9%) 8,498(27%)

41,865(44%)
14,536(46%)

9,497(10%) 3,924(4%)
2,755(9%) 935(3%)
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PAC meetings. Since the model relies very heavily upon the parent educator

L.o help facilitate such parent invol-rement, careful planning with the

teacher before the home visit seems essential to the attainment of our goals.

The 1972-73 PEWR data in the area of home-school relations are summarized

in Table 29. These data are difficult to interpret due to a lack of non-

Follow Through comparison data. While roughly one-fourth of the parents

visited the school (in spite of plans for a large number to do so), how does

this compare to the number of non-Follow Through parents that visit school

each week, especially when visiting is defined as more than just carrying a

child to school and picking him up. One might suspect such a figure is high,

especially for the qualified parents.

Likewise, do more than 7-12% of non-Follow Through parents work in the

classroom as volunteers and attend parent group meetings such as PAC? We

suspect not. Again, it should be noticed that only small differences exist

between the qualified and non-qualified parents. However, the 12% attendance

at PAC meetings (which will be more directly assessed via PAC sign-in sheets

next year) does indicate that more work needs to be done in this area.

Apparently the fact that the parent educators informed the parents of the

next PAC meeting more than half the time, followed up with discussions of

the last PAC meeting slightly less than half of the time, and made plans for

the parent to visit school (which includes visits for the purpose of working

in the classroom) over half the time is not enough.

Finally, while slightly over half of the teachers and parent educators

are spending less than 15 minutes planning for each home visit, roughly

one-third are spending up to thirty minutes, and a few are spending even

longer. It should be noted that the amount of planning time refers to the
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Table 29

PEWR Data on Home-School Relations

Time Planning Visit

Type of Under 15 30 45 One No

Home , Minutes Minutes Minutes Hour Planning

Qualified 61,323(51%) 40,169(33%) 3,988(3%) 8,499(7%) 6,452(5%)
Non-qualified 23,025(56%) 12,774(31%) 1,153(3%) 1,960(5%) 2,329(6%)

Visit the School

Type of PE Does
Home Yes No Not Know

Qualified L8,222(23%) 92,587(75%) 2,807(2%)

Non-qualified 11,390(27%) 29,606(70%) 1,055(3%)

Work in Classroom

Type of PE Does

Home Yes No Not Know

Qualified 8,505(7%) 114,189(92%) 1,174(1%)

Non-qualified 3,790(9%) 37,899(90%) 465(3%)

Attend Parent Group

Type of PE Does

Home Yes No Not Know

Qualified 11,293(9%) 106,476(86%) 5,955(5%)

Non-qualified 4,290(10%) 35,653(85%) 2,170(5%)

Attend PAC Meeting

Type of PE Does

Home Yes No Not Know

Qualified
Non-qualified

15,178 (12 %)

5,210(12%)
99,031 (80%) 9,447(8%)
34,313 (82%) 2,549 (6%)
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Discuss PAC Meeting

Type of Home Yes No

Qualified 60,360 (49%) 63,139 (51%)

Non-Qualified 19,005 (45%) 23,048 (55%)

Inform of PAC Meeting

Type of Home Yes No

Qualified 76,680 (62%) 47,296 (38%)

Non-Qualified 24,429 (58%) 17,720 (42%)

Type of Home

Qualified

Non-Qualified

Plans for School Visit

Yes No

74,202 (60%) 49,651 (40%)

21,678 (51%) 20,465 (49%)
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time spent actually planning for a particular visit while the parent

educator is likely to make 14 to 15 such visits each week. In these terms,

the amount of planning time seems realistic and adequate and few differences

seem to exist with regard to planning for visits to qualified and non-qualified

homes.

3. General information

Certain other information piAed up by the PEWR are summarized in

Table 30. The data on the discussion of the comprehensive services should

be interpreted in light of the fact that parent educators do not generally

initiate discussions of the comprehensive services but respond when the

parent seeks information or makes some kind of a request. Sometimes, however,

a parent educator will initiate such a discussion if she spots a real need.

Even then, however, she will initiate action only at the parents' request.

In view of these facts, the comprehensive data look good. The differences

between qualified and non-qualified homes would be as expected. Even here,

however, although they do not qualify for these services from Follow Through,

29% of the non-qualified families still received some information about them.

The data on asking for and getting task suggestions do not look quite

.so good, however. While almost half the time the parent educator is asking

the qualified parent (slightly less for the non-qualified parent) if she

has any suggestions for tasks, the parent educator has not in spite of

inservice activity dealing with the subject, learned how to "pull tasks out

of parents." Efforts to deal with this problem need to continue and to be

intensified.

Summary of PEWR Data

While certain weaknesses were revealed with regard to PAC attendance

and getting task suggestions from parents, the 1972-73 PEWR data generally
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Table 30

PEWR Data on General Information

Discuss Comprehensive Services?

Type of
Home Yes No

Qualified 55,927(45%) 67,851(55%)
Non-qualified 12,261(29%) 29,877(71%)

Type f
Home

Ask for Task Suggestions?

Yes

Qualified
Non-qualified

63,126 (51 %)

19,034(45%)

Given Task Suggestions?

No

60,367(49%)
23,043(S5%)

Type of
Home Yes No

Qualified
Non-qualified

4,661(4%)
1,335(3%)

118,818 (96 %)

40, 743 (97 %)
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indicate considerable strength in the program. Tasks are well received

by parents, comprehensive services are being discussed, and at least modest

success can be claimed in the area of home-school relationships. In addi-

tion, the program seems to be serving all parents and children in the same

way (except, of course, for the comprehensive services) irregardless of

income level.

Home Learning Activity Data

The Parent Educator Weekly Report (PEWR), which is filled out by the

parent educator after each home visit, serves as a monitoring instrument

(process report) throughout the year and also yields considerable program

data. One kind of data that it yields is the extent to which we are achiev-

ing our goal of individualizing instruction through tasks. One way that

this can be done is by dividing the number of home visits during which tasks

were presented by the number of different tasks that were presented. For

example, during 1971-72, it was found that each task was used 25.18 times in

qualified homes and 14.14 in non-qualified homes. If the average classroom

has thirty pupils and, therefore, represents thirty homes, this means that

each task went into 5/6 of the qualified home and 1/2 of the non-qualified

homes.

As was reported in the 1972 Annual Report, these data seem to indicate

at first glance that the amount of individualization of tasks decreased

considerably when compared with the 11.58 figure reported in our 1971 Annual

Report. The 1972-73 data are reported in Table 31 and the results appear

very similar to those obtained in 1971-72. However, certain changes in the

program appear to have affected the results obtained and require further

analyses.
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Table 31

K

1972-73 Average Use of a Home Learning Task

Qualified Non Qualified

16104/237=67.95 5429/199=27.28

L 13370/895=14.94 2450/517- 4.74

M 11369/436=26.08 2585/359= 7.20

N 2224/130=17.10 2279/138=16.51

0 19785/379=52.20 2421/296= 8.81

P 5900/232=25.43 2102/188=11.18

Q 6310/229=27.55 24/21= 1.14

R 9886/647=15.28 4784/565= 8.47

S 11125/222=50.11 5403/195=27.71

T 9239/420=22.00 5202/323=16.11

U 3025/303= 9.98 3448/313=11.02

V 3148/362= 8.70 1099/286= 3.84

111485/4492=24.82 37226/3400=10.95
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Several hundred "model tasks" have been !eveloped in the research

and development Follow Through program in Alachua County, Florida, and

disseminated to the regular Follow Through communities since 1970. Further,

each regudar community has built up a sizable "task library" over the years

and has exchanged tasks with other communities. Such task sharing is

facilitated across classrooms as well as across communities by local task

specialists. Thus,'it may appear that the average use of a task has

increased because the use of the same task has been spread over several

classrooms. For example, four teachers might send the same task into eleven

of their homes, which would be equivalent to the 11.58 finding the class-

room in 1971-72, but would increase the average use of a task when divided

into the number of home visits.

To check our suspicions we decided to run a classroom by classroom

analysis in the community having task usage means closest to the means

across all communities (Community P in Table 31) The results of this

analysis are reported in Table 32. These data would seem to clearly indicate

that individualization of tasks is occurring at the classroom level. Any

future analyses of task individualization will be on a classroom by classroom

basis.

Summary of Results for 1972-73

The data collected as part of the 1972-73 evaluation of the Florida

Parent Education Model may be summarized as follows:

1. Parents

The 1972-73 data seem to indicate some substantial changes in the

parents of Florida Model children. The Home Environment provided by parents

changed in a positive direction as measured by the Home Environment Review.
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Table 32

1972-73 Average Use of a Home Learning Task. in COmmunity #3

Classroom # Qualified Non Qualified

1. 482/90= 5.36 32/30= 1.07

2. 310/50= 6.20 93/37= 2.51

3. 392/59= 6.64 128/53= 2.42

4. 240/41= 5.85 158/39= 4.05

5. 170/45= 3.78 63/37= 1.70

6. 280/67= 4.18 160/56= 2.86

7. 286/71= 4.03 71/44= 1.61

8. 9.45/84= 2.92 268/75= 3.57

9. 247/68= 3.63 139/52= 2.67

10. 470/73= 6.44 0= 0.00

11. 296/73= 4.05 97/46= 2.11

12. 197/48= 4.10 63/40= 1.58

13. 321/60= 5.35 122/51= 2.39

14. 249/59= 4.22 272/66= 4.12

15. 229/48= 4.77 61/32= 1.91

16. 307/86= 3.57 30/23= 1.30

17. 333/76= 4.33 24/20= 1.20

18. 280/56= 5.00 61/38= 1.61

19. 321/80= 3.96 91/46= 1.98

20. 241/56= 4.30 167/58= 2.88
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Also, parents seem to have changed their patterns of parent-child inter-

action in the home, indicated by the vertical diffusion results. In addi-

tion, parents changed positively in reported self concept in at least one

community* where data were available. The interview data collected in

Community U suggested that parents hold the program in high esteem, and

that parents of all income levels report beneficial effects of the program.

2. Children

The analysis of the child self concept data indicated positive

changes during 1972-73. The analysis of the Cincinnatti Autonomy Test

Battery (a purposed measure of cognitive functioning) revealed little other

than a tendency toward greater response variability (flexibility/creativity)

across the first three grades. This instrument has been dropped from the

1974-75 evaluation design due to its high cost. The Sponsor is in the process

of examining the results from various standardized achievement test batteries

which were submitted by most communities. Preliminary results are inconclu-

sive.

3. Teachers

The Purdue Teacher Opinionnaire was used to assess changes in

teacher morale during 1972-73. The results were mixed, with one of the more

interesting findings being more positive feelings relative to teacher load.

Observation of classroom functioning suggested that teachers are using para-

professional parent educators in instructional responsibilities to a substan-

tial degree, as recommended by the Sponsor.

4. Parent Educators

The self concept data on parent educators show little change during

1972-73. This finding was attributed to a ceiling effect, as many of the
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PEs have been with the program since it started. The locus of control

11
data revealed a slight reversal from previous trends. During 1972-73,

parent educators shifted toward feelings of external locus of control. How-

ever, on might categorize this shift as part of a national zeitgeist,

rather than a program effect.

5. Program Data

The PEWR Was used to monitor the program continuously. The data

indicate that the average home was visited about 18 times during the 1972-73

year. Parents expressed the opinion that their children benefited from the

home learning activities. Also, analysis of data on a classroom basis

suggested that home learning activities had been used to individualize

instruction.

Concluding Remarks

The data suggest that the Florida Parent Education Program met its

basic objectives for 1972-73. The 1973-74 evaluation should permit a more

specific examination of the Sponsor objectives as a new evaluation design

has been implemented this year. Activities to be completed for the remainder

of 1973-74 include: (1) the 1973-74 evaluation and data collection,

(2) an analysis of the 1972-73 PECE data, (3) a more complete examination of

1972-73 achievement data, and (4) an attempt to relate data received from

Stanford Research Institute to data in the Sponsor files.



Appendix 1

Minimum Sponsor Objectives Developed

during the 1972-73 School Year



gponsor Objectives

Florida Parent Education Model
December, 1972

During the December conference in Gainesville, Florida, the sponsor

staff,at the request of the projects, set forth a structure of objectives

for purposes of the 1973-74 proposals. As the structure emerged, it became

evident that there were several types of objectives. First, some objectives

must be included in all community proposals. Second, other objectives

are of a nature that makes it optional for inclusion. Third, some objectives

are for sponsor evaluation and should not be included in local proposals.

NOTE: The exact wording of the objectives may vary according to

local conditions, but the intent will be checked against

Model objectives.

Minimal Set of Objectives

A statement of each of the following objectives must be included in

each community proposal.

Parents

Objective: By the end of the 1973-74 school year, a randomly selected

sample of mothering-ones will demonstrate an increased use

of at least one Desirable Teaching Behavior in teaching their

children as measured by the Parent Education Cycle Evaluation

(PECE), pretest - posttest.

The sponsor will collect data on this objective in some communities

(to be selected soon) using the PECE. Those communities not included

to
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in the. 'sponsor sample must state an objective concerning Desirable Teaching

Behavior (DTB) performance and will be held accountable for collecting data

to assess it.

Objecti During the 1973-74 school year, at least 50% of a random sample

of parents will attend a PAC meeting (either school or city-

wide PAC).

The sample could be defined as the entire population. If a sample

of parents is selected, it must be random. The local community will collect

these data.

Objective: During the 1973-74 school year, at least 25% of a sample of

parents will attend a PAC-related activity other than a PAC

meeting.

The sample could be defined as the entire population. If a sample of

parents is selected, it must be random. The local community will collect

these data.

Objective': During the 1973-74 school year, at least 20% of a sample of

parents will volunteer in the classroom.

The sample could be defined as the entire population. If a sample

of parents is used, the sample must be random. The community will collect

these data.

Objective: During the 1973-74 school year, at least 80% of the homes

will be visited at least five-sixths (5/6) of the number of

visits planned (e.g., 30 visits out of 36).

These data are available from the Parent Educator Weekly Report (PEWR)

and from local sources.
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. _

Objective: During the 1973-74 school year, parents will serve on PAC

committees dealing with matters of personnel selection,

proposal writing, task writing and/or task evaluation, grievences

comprehensive services, and p-ject evaluation. Furthermore,

these parents will be active in making decisions regarding

these aspects of the program.

This objective will need to be refined locally and the community

will collect the necessary data.

Objective: During the 1973-74 school year, the PAC will have an impact

on the total school program as evidenced by contact with

school board, etc.

The criteria will be defined locally and data locally collected.

The Child

Objective: (All communities must have achievement objectives in their

proposal, and will be held responsible for collecting the

appropriate data. While these objectives need not necessarily

be stated in the sponsor section, the sponsor is interested

in achievement data. Such data should be collected in September

and May by people other than teachers. Hopefully, both

experimental data and comparison data will be collected on

the same battery, pre- and post- test. Scores should be

reported to sponsor as raw and standard scores.)

Objective: During the 1973-74 school year, a randomly selected sample of

Follow Through children will have fewer absences from school

than will a similar sample of non-Follow Through child-A.1n.
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The sample could be defined as the entire program population.

The criterion for this objective can be determined locally and data collected

by the local project.

Objective: (All communities must state an objective concerning self-

concept as measured by the five (5) factors of the I Feei Me

Feel (IFMF). These data will be collected locally (perhaps

on a sample basis). It would be extremely helpful if the

communities could collect comparison data.)

Objective: At the end of the 1973-74 school year, a random sample of

4th grade pupils who had experienced at least two years in

Follow Through will show achievement (tests locally determined)

equal to, or better than, comparable 4th grade pupils who have

not experienced Follow Through.

All communities are to be held responsible for conducting some type

of 4th grade follow up study. Data should be collected by people other than

classroom teachers and reported to sponsor as raw and standard scores.

Teacher

Objective: At the end of the 1973-74 school year, at least 90% of the

Follow Through teachers will correctly identify all seven

of the Desirable Teaching Behaviors from a videotape.

The sponsor will be responsible for collecting these data.

Objective: DUring the 1973-74 school year, a randomly selected sample

of teachers will show an average increase of at least one

DTB in planning sessions with parent educators.
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The sponsor will collect these data in the four PECE communities. Those

not included in the sponsor sample must state an objective regarding teacher

Vse of DTBs to be measured locally.

Objective: During the 1973-74 school year, 95% of a sample of teachers

will use parent educators in classroom instructional activPies

at least 30% of the time obseived.

These data will be collected by the sponsor in those communities

which are part of the Banta sample. The sponsor will use the Taxonomy of

Classroom Activities. Those communities which are not part of the Banta

sample must state an objective related to effective use of parent educators

in classroom instructional activities. Those communities will be held

responsible for collecting the appropriate data.

Objective: During the 1973-74 school year, 60% of sample of teachers will

engage in at least 1 1/2 hours per week of planning time for

home visits and task building with each parent educator.

Communities will be held responsible for collecting these data.

Parent Educators

Objective: At the end of the 1973-74 school year, at least 50% of the

parent educators will correctly identify all seven of the

Desirabl_ -.-,:aching Behaviors from a videotape.

The sponsor will be responsible for collecting these data.

Objective: During the 1973-74 school year, a randomly selected sample

of parent educators will show an average increase of at least

one DTB used when presenting tasks to parents.
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The sponsor will collect these data from a sample of communities

using the PECE. Those communities not included in the sample must state

their own objectives relating to the use of DTBs by paraprofessionals, and

must collect data to assess the objective.

Objective: During the 1973-74 school year, new parent educators will show

a positivt increase in self-concept as measured by the subscales

of the HL,' I See Myself on a pretest - posttest basis.

The sponsor shall be responsible for collecting these data.

Objective: During the 1973-74 school year, new parent educators will

show a change toward a more internal locus of control as

measured by the Social Reaction Inventory (SRI).

The sponsor shall be responsible for collecting these data.

The Community

Objective: (Communities need to --ate u'ojectives for the involvement of

parents 'constructJn and review of tasks, e.g., provide

Lience that parents have developed tasks.)

The sponsor will have some access to data from the PEWR, but communities

need to elaborate.

Local Options

During the December conference, a number of the objectives contained

in the October 30 proposal were identified as "local options." These

objectives represent lower priorities of the sponsor and are not required

in community proposals. However, some communities might wish to include

the objective (or a modification) and should do so with the realization that
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it alone is responsible for collecting data. Objectives in this category

are as follows:

The Parent

Objective: By the end of the 1972-73 school year, at least 80% of a

randomly selected sample of mothers (parents) will correctly

identify at least four (4) of the Seven Desirable Teaching

Behaviors (DTBs).

OLjecitve: During the 1972-73 school year, parents will demonstrate an

increased knowledge of the PAC.

Objective! During the 1972-73 school year, parents will increase or

maintain at a high level their reported use of educational-

recreational facilities.

Objective: During the 1972-73 school year, a selected sample of parents

will demonstrate an increase ;_n, or maintenance of, positive

feelings of interpersonal adequacy and competence.

Objective: During the 1972-73 scr-)ol year, a selected sample of mothers

will demonstrate an increase in, or maintenance of, feelings

of control over their lives.

The Teacher

Objective: During the 1972-73 school year, teachers will show an increase,

or a maintenance at a high level, of morale (Purdue).
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2onsor Evaluation

Some objectives within the October 30 proposal were identified as

related to sponsor evaluation only, and should not appear in community

proposals. These objectives were:

1. 3y the end of the 1972-73 school year, a randomly selected sample

of Follow Through children will demonstrate more initiative in social

situations.

2. By the end of the 1972-73 school year, a randomly selected sample

of Follow Through children will show more innovative behavior.

3. By the end of the 1972-73 school yecr, a randomly selected sample

of children will show more curiosity behavior.

4. During the 1972-73 school year, a randomly selected sample of

parent educators will show an increase in the completeness of the home visit

with mothers as evidenced by an increase in the number of topics covered.



Appendix 2

Results from the Home Environment Review

by Individual Community
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Appendix 3

Report on Parent Interviews Conducted

in Alachua County, Florida 1973



Parental Attitudes Toward the Follow Through Program*

Introduction

The Florida Parent Education Follow Through Program, adopted in

eleven communities in ten states, was implemented as a sponsor research

and development program in two schools within the Alachua County, Florida

Public School System for the school years 1971-72 and 1972-73. A total

of 22 classrooms were involved: eight classrooms, K-6, at Lake Forest,

and 14 classrooms, K-5, at Sidney Lanier. Paraprofessionals living in

the community worked in the classrooms and visited parents in the home

on a regular basis..

A survey conducted at the. end of the 1971-72 school year assessed

the attitudes of parents involved in the program (McDowell report). In

May, 1973, a similar survey was conducted which not only provided data

about parental attitudes but also offered an opportunity for comparison

between the original Florida Follow Through Model and a model variation.

At Sidney Lanier School the use of team teaching procedures led to the

assignment of only one paraprofessional to each teacher, while at Lake

Forest two paraprofessionals worked with each teacher in self-contained

classrooms. Thus at Lake Forest, the model was implemented' as it usually

is in regular Florida Model communities throughout the country, while at

Sidney Lanier, the variation of the model allowed for a comparison of the

effectiveness of a one paraprofessional per classroom model in which the

paraprofessional visits each child every other week.

*Betty Bozler, Doctorial Student, University of Florida and Judith
McZ.lurray, Graduate Student, University of Florida, Institute for Development

of Human Resources, College of Education. Under the directorship of Ira. J.

Cordon, Director, Institute for Development of Human Resources..
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The socioeconomic level in Alachua County is not typical of that

110
found in regular Florida Follow Through programs. In regular Follow

Through caamunities the proportion of lower to upper socioeconomic families

represented in Follow Through classrooms varies from 50 to 90 percent.

In Alachua County the upper socioeconomic families outnumber the lower

socioeconomic families approximately 66 percent to 33 percent. This

situation then, provides a basis for examining the generalizability of

the model to other socioeconomic populations. More specifically, will

the model be as effective with an upper income group as with a lower

income group?

I. Development of the Questionnaire

The original 1971-72 interview questionnaire was revised in May,

1973, by Dr. Ira Gordon assisted by Ms. Judith McMurray and submitted

for final approval to Dr. Gordon Greenwood and Ms. Dorothy Sterling.

A copy of the questionnaire is included it the end of this report

as well as suggestions for revision for future studies. In actual

field use, some of the questions proved unwieldy and required'

clarification by the interviewers.

II. Sampling Procedures

The 22 classes involved in the program included 609 children. Of

this total, 327 homes were above poverty level and 2S2 were below the

poverty level. The ratio of above poverty to below poverty homes was

found to be two to one within each classroom as well as within the total

sample.
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Within each classroom a stratified sample (delineated by economic

level) was chosen using a table of random numbers. A sample size of 64

(10 percent of the total population) was chosen; this consisted of two

upper income level children and one lower income child from each class.

One additional upper income level child was included in the sample from

the Lake Forest kindergarten due to the fact that there was a team

teaching situation resulting in a larger ratio of upper to lower income

level families. In this manner then, the sample reflected the greater

number of upper income level families.

The total sample from Lake Forest consisted of 22.families: .15

upper income and seven lower income. At Sidney Lanier, the total sample -

was 42: 28 upper income and 14 lower income. Following the interview,

it was discovered that five college student families had been included

in the lower income group. These five families could not be identified

since the names of interviewees were not recorded to insure confidentiality.

Thus the Sidney Lanier results may be slightly skewed as these student

families, while definitely having low incomes,fall, oft the basis of other

criteria, into the upper socioeconomic group.

III. Field Interviews

An appointment was made with each family by phone, with the exclusion

of those families without phones, prior to the interview. A standardized

guide for phone calls was devised to ensure that parents

understood the purpose of the questionnaire, the research group conducting

the evaluation, and the confidential treatment of all interviews. For those

families selected for the interview who did not have telephones, an

explanatory letter and short appointment form (see page 70 & 71) were devised
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and sent out. The parents were asked to indicate a convenient time of

day for an interview and return it in the selfaddressed, stamped envelope

provided. This method did not reap much response; in fact, only two out

of 10 families that received the letter responded at all.

The interviewers were informed of the appointment and interview

procedures and were acquainted with the interview instrument. In addition,

a letter oE introduction (see page 72) signed by Dr. Ira Gordon, was taken

into each home and presented to the parents before the interview began.

IV. Results

Since the sample was delineated by school and along economic lines

several comparisons may be made from the data. Questions answerable by

a simple yes and no response, are presented in terms of the total number

of yes to the total number of no and undecided responses.

Similarly, yes, no and undecided totals across the whole sample

have been analysed for upper and lower income parents. In addition,

within each school, the responses to the questions have been tallied

and further divided to indicate responses from upper and lower income

level families. All of these totals, including percents are included

in Table I.

Questions that did not lend themselves to yesino responses, are

presented separately in Table II. The data is again tallied across schools

and economic level, as well as within schools and economic levels.
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Diseussiou o.: Results

A general overv;ew of the questionnaire responses indicates that

parents were favorable towards the Follow Through program in both schools.

Question 1, requesting initial reactions to the program revealed 52

positive responses to 11 negative and one unanswered response. Similar

findings were noted when parents were asked for their present reactions to

the Follow Through program (Question 2) which elicited 52 positive, six

negative and four undecided responses. The same questions were contained

in last year's unpublished study and the same favorable outlook onFollow

Through was noted (32 responses of a total sample size. of 42 were positive

with eight negative responses).

Another question (#41) which gave the parents an opportunity for

further comment confirmed these positive outlooks towards the program.

Of the 39 interviewees who commented, 30 parents strongly supported the

program; 10 of these specifically verbalized their desire that the program

continue; other comments included expressions of "delight" and "enjoyment"

with the program. Of these 30 parents three commented that although their

parent educator was not doing her job, they realized the potential of

the program and wished its continuation. There were nine negative comments

about the program. However, three of these liked the program and restricted

their negative commenEs to the lack of individuality in the home learning

activities.

Coal Verbalization

We were particularly interested in the parents' ability to verbalize

the goals of the program; the supposition being that if the parent could

verbalize the goals there must: be definite understanding of the program aims
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Question 3, examines this area of goal understanding. In analyzing

the responses, it became apparent that there were two levels of goal

understanding. The hi2,host level of understanding included an awareness

of the importance of the parent-child interaction. The second level of

understanding was more limiting in that the parent focused on only one

significant portion of the program rather than the totality. Included

in this category were responses which limited program objectives to

"parent-school cooperation," "helping the child," or "enrichthent of the

child's learning." Of the 51 out of 64 parents who could verbalize the

goals, 35 were included in the higher level of goal understanding and

16 demonstrated limited understanding as illustrated in Table III.

When asked to verbalize goals, seven parents stated that they had no

idea, or merely said that they hoped the program would continue. Anothex

six parents stated a goal but their response was indicative of a mis-

understanding. Such responses included: "help the teacher know the chi]

better," or "the program was geared to underprivileged children." This

was in contrast to last year's study which found 28 of the 42 families

unable to state appropriate program goals. Only 14 of the 42 parents

of last year's study could verbalize any goal compared with ST of 64

parents in this year's study.

.
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TAME III

Question #3--Coal Verbalization

SIDNEY LANIER LAKE FOREST SCHOOLS COMBINED

Lower
Income

9

64

Upper
Income

14

50

Lower F;

Upper
Com-
biped

23
54.8

Lower
Income

5

71

Upper
Income

7

47

Lower&
Upper
Com-
biped

12

54.5

Lower
Income

14.

66.7

Upper
Income,.

21
.48.8

'Lower &
Upper
Cora -

mined

35

54.7

High Level
Goal
Verbalization

No.

%

Low Level
Goal
Verbalization

No. 4
% 20.6

7

25
11

26.2
1 4

14.3 26.7
5
22.7

5

23.8
11
25.6

16
25.

Higher E
Lower Leval
Goal
Verbalization
Combined

No. 13

% 93

21

79

34

81

6 11

86 73

17

77.3
19

90
32

77

51
80

Goal Misunder-
standing

No. 1

% 7.1

7

25

8

19

1 A,

14.3: 26.7

5

22.7
2

10
11.
25.6

13
20.3 ,
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Shoii Pror,ram Dycferonces

Wo wero particularly interested in comparing parental response from

the two schools. Sidney Lanier classrooms had only one parent educator

who visited the homes biweekly while Lake Forest had two parent educators

who visited homes weekly. A greater percent of the Lake Forest parents

(36%) indicated that the program had a greater affect on their inter-

actions with their children than did the parents from Sidney Lanier (19%)

(Question 32, Table II). However, 38% of the Sidney Lanier parents reported

that the program haaa small effect as compared to 13% of the Lake Forest

parents. The summation of lesser and greater effectiveness scores indicates

that 57% of the Sidney Lanier population and 54% of the Lake Forest

population agreed that there had been some program effectiveness.

A greater proportion of Lake Forest parents report behavioral changes

in their children due to the program 50% (11 parents) than do parents from

Sidney Lanier 31% (13 parents). Within each school, lower income parents

more strongly relatedchild behavior to program influences than did upper

income parents (Question 34A).

Nine (21%).of the parents had difficulty communicating with the parent

educator at Sidney Lanier while no Lake Forest parents had communication

problems. Responses to Question 29A would seem to support the position

that more frequent home visits result in fewer communication problems.

(Sae Table II, 229A for further breakdown.)

Parents at Lake Forest felt they understood school academic expectation

for their children to a greater extent than did Sidney Lanier parents, 20

parents (90%) t6'n parents (79%) respectively (Question 12). Similarly,

Lake Forc:,t parents more strongly indicated that they were learning about
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chir child.!:cn 19 (8(A) as compared to Sidney Lanier parents 33 (77t)

(Question 13) . Mest parents indicated they liked home visits as noted

in Question 21 (see Table i.e.

Seventy-seven p3rcent of the Lake Forest parents were visited weekly

whiA 71% of the Sidney Lanier parents were visited biweekly. This was in

keeping with the program variation at each school. It is especially

noteworthy that most of the parents across schools felt that the number

of visits per month was just right (Question 26B): 34 (81%)of the

parents at Sidney Lanier and 16 (73%) of the 'parents at Lake Forest.

However, five (23%) of the parents from Lake Forest felt the home visits

were too frequent as compared to one parent (2%) from Sidney Lanier.

Along these same lines, five .(12%) of Sidney Lanier parents indicated
/

that they were visited too little while no Lake Forest parents so indicate

School Program Similarities

An overwhelming majority (100%) of the parents interviewed responded

positively to the suggestion that.the goals of the program were valid

(Question 4). Similarly, a large majority felt that their children

enjoyed the parent educator's visit to the home, 52 (81%) of the parents

responded positively to this question (#40). In addition, most of the

parents felt it extremely important that the parent educator work part

time in the classroom. Parents also strongly believed (100%) that the

school and homy should work together in the education of the child

IQuastibn 11). A majority of parents felt they were also partners

with the school but to a lesser degree (Question 14) with 54 parents

responc/ing yes (84%). Last year's study found 100% parental agreement

of home school cooperation with 91% of the parents seeing themselves
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p-rti:ers with the schoA. This trend then has been consistent over

the two years of the proram's duration.

The teamin2, between school and parent was also borne out by the

results of Question 16. Forty-three (67%) of the parents believed that

an advisory council composed of parents and other interested people should

be set up for each school. Of those in favor of this advisory council,

2S (35%) strongly. stated that parents should play a large role in educa-

tional decisions. One parent stated, "Thera is no such thing as parents

being too involved with schools." Nine (20%) of the parents who thought

the advisory council was a good idea, did caution restraint on parental

control. Some of these comments included: "Parents might cause more

trouble than good because these are areas where parents have no expertise,H

"Parents should know what is going on and have some say, but school personnl

know better about children and discipline. Parents can speak about subject

matter in a limited way. Parents should be advisors

authority to change things."

Parents in both schools (81%) were in agreement

and not have the

that the schools had

a better understanding of their children as learners due to the home visits

(Question 10). Similarly, 52 (81%) of the parents reported that they were

learning more about their children through the increased contact with the

school (Question 13). These findings are consistent with last year's study

With the school program variations, it was interesting to note that parents

from Lake Forest, with the weekly visitation, more strongly responded yes

to Question 13: 19 (86%) of the parents as compared to 33 (79%) of the

parents from Sidney Lanier.
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Question 30 asked what else parents discussed asidti from tasks with

the parent educator. Only three parents said they didn't talk about

anything else and eight did not respond at all. All of the remaining'

53 parents who responded positively, indicated that the topic of

discussion centered around the child and how he was doing at school, or

how to deal with the child's problems at school. Three comments bear

inclusion as they reflect the attitude of the parent towards the parent

educator with regard to the, latter's knowledge of the child. "The

parent educator.knew a lot about the child and did wonders for him and

the parents." This was from a Lake Forest upper income parent. Another

Lake Forest upper income parent said, "We discussed activities in the

classroom, reference materials and activities at school--it was very

enjoyable." A Lake Forest lower income parent added, "We discussed

our children. It was valuable to compare with another parent." And

a Sidney Lanier upper income parent indicated that they discussed

"bringing up children. It was helpful that the parent educator was

a parent herself."

Parent and Parent Educator Relations

The following group of questions focuses on parental: relations

withthe parent educators. In response to Question 5, the majority

tf parents from both schools, 49 (77%), said that the parent educator

need nat.. come from the same neighborhood as the parents they serve, while

IL (17t)'said the parent educator should come from the same neighborhood.

Thel:.e was no apparent difference between schools nor by economic level

fns indicated in Table IV).
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TABLE IV

Should'the parent educator come from the same neighborhood?

1. This year's study

Sidney Lanier Lake Forest

Upper Income. Lower Income Upper'Income Lower-Income
Yes No Yes No Yes' No Yes No
3

21%

2.

11 4

79% 14%

Last year's study

20

71%

1

14%
6

86%
3

20%
12'
80%

Sidney Lanier Lake Forest

Upper Income Lower Income Upper Income Lower Income
Yes No Yes No Yes No Yes No
3

21%

10
71%

7

100%
2

14%

11

78%
3

43%
4

57%

,Las year's study also found it was unnecessary for the parent educator

to come from the same neighborhood as the parents.

Question 6 asked if parents thought the parent educator should come

from a similar economic background as the families she served. The

overall. response suggests this was unimportant, as 47 (73%) of the parents

gave negative answers compared to 15 (25%) of the parents who felt that

the parent educator should come from a similar economic background

(Table V). We found that the lower income parents more often reported

in favor of parent educators coming from a similar economic background.



TABLE V

Is it important for the parent educator to

come from a similar economic background?

1. This year's study

Upper Income Parents Lower Income Parents

Yes No Yes No

9 34 7 13
21% 79% 33%. 61%

2. Last year's study

Upper Income Parents Lower Income Parents

Yes No Yes No

9 15 4 10
32.1% 53.7% 28.6% 71.4%
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Recasting last year's data in an upper-lower income comparison, reveals

similar results (42 of Table V). Both studies seem to indicate economic

background of the parent educator is not detrimental to a program that

cuts across economic levels.

Qhestion 27, which asked if the parents had any problem communicating

with their parent educator, also pertains to family, parent educator

relations. The findings here indicate that parents had little difficulty

in this area with 54 (Si%) of total interviewees reporting no communication

'difficulty. While some parents felt there was a problem in communicating
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with either the teacher or the parent educator, only one parent of the

total sample indicated that he thought the teacher and parent educator

had probieus communicating with him. There were 58 (91%) of the parents

who said there were no problems and five parents who did not respond to

the question (#29). Last year's study reported 36 (86%) of the parents

indicated that parent educators and teachers have no problems talking

with them. The report also found only one parent having communication

difficulty (2.4%) .

Parents' responses to Questions 5 and 27 strongly suggest that parents

and parent educators of similar or different economic backgrounds and

neighborhoods can work well together and have few problems communiCating.

Adding more weight to this idea are the results from Question 22 which

asked if parents felt comfortable having someone from school visit in

their homes regularly. Ninety-five percent of the parents at Sidney

Lanier and 91% of the parents from Lake Forest indicated they were

comfortable in these circumstances. This is interesting in light of

the fact that the parent educators were all from lower income level homes

and it does suggest the wide applicability of the program. -Last year's

study. found 39 (93%) of the parents in agreement with regular home

Visitation.

Parent Participation

QuestiOns 7, 8, and 9 dealt with parent participation in the classroom..

Of the total sample 15 (23%) of the parents actually spent time in the

classroom; II (26%) of these were upper income level parents and four

(19%) were lower income level parents. When asked if they- felt accepted

by the teacher and the parent educator when in the classroom (Questions S
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and SA) only two parents answered positively and ono did not answer

either way. Question 9 which loecd at reasons for not being visited

or not working in the classroom found that 30 of the nonvtsited parents

(60%) were working and thus felt that they didn't have time. No parents

from Sidney Lanier indicated that not being invited prevented their

participation in the classroom and only two parents from Lake Forest

cited this as reason for not going to the classroom. Interestingly,

no parents chose Option c which stated that parents should not go to

classrooms. Question 9 d, which asked for any other reasons why parents

. had. not visited in the classroom, elicited a response from two parents

at Sidney Lanier and two from Lake Forest who all stated that the reason

for .their non-participation in the classroom was a combination of their

working was wall as not being invited. In total, there was 22% partici-

pation iu the classroom by parents.

Parent participation improved with regard to Follow Through parent

meetings. A total. of 45 (70%) of the parents said that they had been

notified about parent meetings (Question 17). This included 31 (74 %) of

the parents from Sidney Lanier and 14 (64%) of the parents from Lake

Forest. Of those notified, 1S (40%) of the parents attended meetings

(Question 19A). The breakdown by school shows; 13 (42%) of the parents

from Sidney Lanier and five (36%) of the parents from Lake Forest. One-

half of these parents thought that the meetings were of value (Question 193)..

When asked if the parents has a voice in the program., 12 (67%) of the

parents who attended the meetings answered positively (Question 19C).

When asked specifically to describe the manner in which parents had input

into the program operation, eight of the parents attending meetings made
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additional comments (Table VI). rrents indicated that they could make

suggestions, ask questions, and actively participate. Or parent said

that she had suggested new ideas for tasks and was encouraged to write

her on home learning activities. It is interesting to note that 56

(SS%) of the total sample responded to Question 20: Parents should have

a voice in program operation. This high percent of positive responses

was consistent within the schools and across economic lines. There

were than, more parents who agreed with the idea that parents should

participate is various phases of the program than were willing or able

for whatever reasons to put their feeling or idealization into practice.

This was an increase from last year's findings. Last year's study

indicated 17 (40%) of the parents were not notifies of parent meetings,

while this year 15 (23%) were not notified of meetings.

Achievement

We were interested in knowing if parents thought that participation

in the program had been beneficial to the child in terms of academic

performance (Questions 33 A, B, C). Parents from both schools found

the program a contributing factor in their child's improved scl,o01

achievement. Seventy-two percent of the parents at Sidney Lanier and

55% from Lake Forest answered positively to Question 33A.

Similarly, 53 (S3%) of the parents reported they had a better

understanding, of school expectations .due to the program. Last year's

study revealed 32 (75%) of the parents had a better understanding Of

school expectations.
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Thirty-five prtrents indicated the following areas.as ways that the

program had impt.oved the child's achievement in school: (a) skill

improvement in reading, math, English, and penmanship; (b) individualize

attention increment for child by parent, teacher, and parent educator;

(c) more understanding of child by parents, parent educator and teacher;.

(d) attitudinal improvement and higher interest in school activities by

child;.(e) self-regulation and responsibility of child due to tasks;

(f) social skills increment by child. The breakdown of these responses

is given by school and income level in Table VI.

TABLE VI

-

Sidney Lanier

Upper Income Lower Income

Lake Forest

Upper Income Lower Income

3-a 4-a 5 -b 2-a
5-b 3-b 3-c 1-b
1-c 1-c 1-d 1-c
1-d 1 e 1-f
1-e

1-f

a. academic skills for reading
b. individual attention
c. awareness of individual

child's development

d. attitudinal. improvement
e. self-regulating.
f. social skills

We also wanted to know if parents thought their child's behavior

improved due to the program. Twenty-four (58%) of the parents thought

their child's behavior had improved this year (Question 34A). Thiiteen

(54%) of those thought that the child's behavior improved due to partici-

pation in the program (Question 34B) . Twelve parents, nine upper income
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and three descrthod 1l ay: the prorv,a hulp.::d improve

hohaviur in thok. childi:on. Those r...1ports fell into throe croups:

(a) to (15parents r,:ported th child behaved better in school

bocauso OE contact bomen paten t and parent educator: tito tone of

thcfso respansDs involved child's knowledge that his behavior would he

reported at home; (b) five (39%) of the parents indicated that the

child had learned to finish activities, to work more diligently, or

to pay attention; (c) three (23%) of the parents felt the program

improved social skills.

Forty-four (6n) of the parents thought their children had learned

to relate more adequately to their teachers and peer groups this past

year. Of these, 23 (52%) felt that this improvement was due to the

program in the following ways: (a) language expression improved;

(b) child feels appreciated or special so he wants to do more; (c)

child has learned how to share; (d) child received individual help from

teacher, parent and parent educator; (e) child is more relaxed, less shy

because he knows parent educator. Table VII indicates the distribution

of those responses by school and income level.

TABLE VII

Sidney Lanier Lake Forest

Uoper Income Lower Income Upper Income' Lower Income

1a 1-a 1-a
1-c 1-b 1-b

1-d 7-(1 3-d

4-0 l-e 2-e



Hoe Learning Activities

Questions 36-.39 speciFically dealt with home learning activities

(tasks). The analysis of the responses revealed that the majority of

the parents thought that the tasks were suited to their children, 37

(88%) from Sidney Lanier and 18 (82%) from Lake Forest (Question 35).

Reanalysis of last year's data reveals 28 (67%) of the parents reported

tasks were suited to their children. This year 55 (86%) felt that their

children enjoyed doing the learning activities (Question 39). Not only

did the parents report the tasks were suitable and enjoyable for the

child but they also felt the tasks were valuable for the child (Question

37). Thirty-seven parents (88%) from Sidney Lanier and 16 parents (73%)

from Lake Forest commented on the positive value of the tasks; only four.

(6%) of the parents thought the learning activities were of no value

while 14% of last year's parents reported the activities of no value.

Eight parents made suggestions for changes in the home learning activitie

calling for more individualized task selection and one parent pointed out

a lack of creativity in the activities. Five of the eight parents commen

on the lack of challenge in the tasks.

Thirty-seven (3S%) of the parents felt that the parent educator had

taken steps to individualize the home learning activities.for their

children whip: 22 (34%) commented on the lack of such individualization

of tasks by the parent educator (Question 38). This was an improvement

from last year's findings when 21 parents (50 %) indicated the lack of

individuality in the tasks.

This questionnaire was developed to evaluate the program and not

the effectiveness of particular parent educators. However, since the
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pnrJat educator is the primry link between holc! and school, and because

many parents repertod their insitive and negative reactions to the parent

educators the following responses have been included: In total, eight

(13%) of the parents had negative comments, while 20 (31%) of the parents

had positive comments about their parent educators. This is in comparison

to last year's data revealing 10 (24%) of the parents responding negatively.

Some of the negative comments from this year's study were: "The parent

educator only came a few times and broke many appointments." "The parent

educator has not had an environment which prepares them for working with

children in learning situations." "The parent educatoi was irregular

with visits." "One parent educator was helpful but the other was no good."

"Parent educators have trouble reading tasks. The child's reading Surpasses

the parent educator's at times." The positive comments revealed: "Children

loved the parent educator." "Parent educator gives the child approval,

praise and lots of of attention." "The parent educator had good suggestions

about understanding behavior, emotions of people, how to relate these to

T.V. shows." "I could ask the parent educator many questions about school.

Tue child liked the tasks and P.E." "I learned what my child needed to

benefit his learning from suggestion of the P.E." "The P.E. brought my

girl out a lot." "Child adores P.E., she trys very hard at her tasks.

I am very proud."

should be emphasized that no question specifically requested

parental'opinion of parent educator effectiveness. The above comments

were initiated by the parents during the interview.
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Con : lus. ion

1. Generally, parents were favorable towards the- ,Follow Through

program in the regular model at L:tke Forest as well as the model variation

at Sidney Lanier. At Lake Forest two paraprofessionals worked with a

telcher in a self-contained classroom, while at Sidney Lanier, the use

of team teaching procedures involved only one paraprofessional par

classroom. In keeping with this positive outlook, parents from both

schools strongly voiced their desire that the program be continued..

2. The situation within the university community of Gainesville,

Florida, has provided an opportunity to assess the generalizability of

the Florida Follow Through Model. In this community, only one-third of

the families fall within the lower socioeconomic bracket while regular

Follow Through communities are composed of at least 50% lower income

families. There were no real differences between parents of either

socioeconomic group. Most parents felt that they had gained insight

and understanding of their children from the visits with the parent

educator. During the home visits the major topic c' parent educator-

parent conversations was discussion of the child.

The possibility of wide application of the Florida Model is further

supported by tha fact that lower socioeconomic paraprofessionals were

able to serve lower and upper income groups equally well. Neighborhood

locale and socioeconomic grouping of the paraprofessionals was not a

major concern to most parents. Howiver, parents were disconcerted when

paraprofessionals did not keep regularly scheduled visits or could not

adapt the home learning activities to the family. This pertained to

only a few pacaproressionals.
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3. Most parents were notified about parent meetings (70%) and

expressed desire to have a voice in the program (88%). However, only

18 (40%) of those notified attended meetings. Most of these parents

attending felt they had input :in the program. This may suggest other

techwiques are needed to get parents and program personnel together.

4. Parents from both schools considered the program a positive

factor in bettering their child's academic performance. Parents felt

they could better understand school expectations and similarly that

the school had greater insight into the individual child.

S. Over 80% of the parents felt home learning activities were

suited to their children. They agreed the tasks were valuable. and

child-oriented.



NAME

-28-

Do you consent to he interviewed? YES NO

What time of day is most convenient for you?

What day of the week is most convenient for you?

If you prefer, you may call the University of Florida at 392-0741 and.
set up an interview appointment.

We shall send confirmation of date and time for interview by mail.



Dear

May 7, 1973

. -29-

The University of Florida is once again attempting to
evaluate the Follow Through program at
School. Since is involved in th.s
program, we are interested in getting your feeling about .

the program.

You have been randomly selected as one of 64 representa-
tive parents from a total group of 400 parents. If it is

acceptable to you one of our interviewers would like to come
to your home and interview you. This interview would take
no longer than thirty minutes and, of course, would be
confidential; your name will not be used with the data
collected. Your child's principal has reviewed and approved
tho list of questions.

Please fill out the enclosed short form and return it in
the self-addref,sed, stamped envelope included.

Thank you for your cooperation.

Sincerely,

1

.g\

Ira J. Gordon, Director
0 Graduate Research Professor
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Dear Follow-Through Parent:

!

'.' ! !
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May 7, 1973

As you know from an earlier contact, this interview
is to provide you with a chance to evaluate the Follow
Through program now that you and your child have been
involved in it for the full school year.

Your interviewer will be one of the following
persons: Ms. Imogene Lee, Ms. Millie Combs, or Ms. Judith
McMurray. The questionnaire which she will be using has
been approved by your school principal.

Your fullest cooperation will be greatly appreciated.

Sincerely,Y.
a /7

c2\- ',, 1.4L-6
/----/

Ira J. Cordon, Director
el Graduate Research Professor

IJC/bw



IPAiversity of Florida

College of Education

Foundations Department

..

Survey of Parent Perceptions
of

Alachua County Follow Through Program*

*This interview was developed by William Burke and Lynn
UctIowell as individual study in a course With Dr. Ira

J. Cordon

gvvised by Dr. . Ira J- Cordon- Judy rt:Uu.r.ray

institute for Development of }k Resources

Sprine, 1973
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QUESTI ONS

1.* What were your initial reactions toward tho Follow Through Program?

2. * Mat are your present reactions toward the program?

3.* that do you see as the goal (s) of the program?

Soctio



4. 4 The purposes of having the P.E. work in the
classroala are to afford to each child
greater individual attention and to help
the P.E. to better understand the child so
as to be able to relate with the parents.

a. Are, these valid purposes to you?

b. Should the P.E. work part time in
the classroom with the teacher?

If the answer is no to either a or b
or both, please list :,our recommendations
for a and/or b.

S.* Should the P.E. come from the same neighbor-
hood or living area as you do?

6.* Should the P.E. be of the same or similar
economic background as you?

7.* Did you spend time working in the classroom?

S. If the answer to number 7 is yes, did you
feel accepted by the teacher in the classroom?

a. Did you feel accepted by the P.E. in
the classroom?

9. If your answer to number 7 was no, why
didn't you visit the classroom?

a. working - didn't have time.
I). not invited
c. don't feel that parents should go

to classrooms
d. other (please describe)

Revision Szxtion
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YES NO UNDECIDED

11. 1111i1101= .1.1.

1101,

/IINNINIM

.11.14111111111.1



YES NO UNDECi

10. As a result of tho teacher and parent educator
visiting itll .p.)u ard you with them, does the
school have a better vr.derstading of your
child as a la2.-,1::r?

.1.1.01.1.111101.1.

11. Should the schs.ol wild the home work together

in the educatio.1 of your child and other

children?

12.* Has the program helped you as a parent better
understand what the school expects of your
child in the academic areas (reading,
'mathematics, etc.)?

mamommemm.

13. Are you as a parent learning Lore about your
child from the P.E. and the teacher?

14. Po you as a parent consider yourself as a
partner with the schuol in terms of your

child's learning?

15. * A. Do you think there are other ways that
parents should bc; included in school
aside from PT , working in classrooms,
and serving as class mothers?

B. If the answer is YES, then what ways
would you suggest?

1$. There is presently a bill before the Florida
Legislature which calls for the creation of
a Citizens Advisory Council for each school,
composed of parents and other interested

people.

A. Vhlt do you think of this idea?

Favorable Unfavorable Neutral

B. Please make additional colmonts:

OMOMMI.11,11./



17. Sidney Lanier - Were you notified in advance
about the meetings of the Utuo.nn Relations
group of the PTA or PAC?

Lake Forest - tiere you notified in advance
about tIle Follow Through parent meetings?

18. If the answer is no to number 17, did you
know that there were parent meetings?

19.* Do not answer the next three questions if
your.answer was no to number 17:

a. Did you attend parent meetings?
b. Were the meetings of value to you?
c. Did parents have a voice in how the

program operates, etc,?
d. In what way did parents have a voice

in how the program operates?

20. Do you think parents should have a voice in
the program?

21. Should the visits by the teacher and/or the
P.E. be made at your home or at the school?

home
school
elsewhere (please specify)

)2. Do you feel comfortable having someone from-
the school come to your home on a regular
basis?

23.* Did the teacher visit with you in your home
RS well as the P.E.?

24.* A. If the teacher were alone in the class-
room, do you think the teacher should
make reularly scheduled home visits
doing things like your P.E. has done?

*See Revision Section

-35-

IFS. NO UNDECIDED

.11 41,1111

0.111 111
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YES NO UNDECIDED

21.(contd.)
If yes, then:

E. iiow often should these visits be made?
yololINO,M70 011.1.

C. Ho:: do you think the school system should
handle this?

25. A. Did you make suggestions to your P.E.?

If the answer to A is yes, then:

B. ;Jere your suggestions followed up?

25. A. How often were you visited in your home?

once a week, once every two weeks, less (pleaza specify)

B. Alas this:

too much, too little, just right

27. A. Do you have problems communicating with the PE?

B.

If yes, please explain.

23. A. Do .you have problems, communicating with the

teacher?

i3.

If yes, please explain.

.1.... el.



29. A. fl thay (the teacher and/or the P.E.) have
problems communicating with you?

B.

If yes, please explain.

30. Apart from the tasks, what do you and the P.E.
talk about that you.consider valuable?

31. Vhat kinds of things did you do with your child
that were helpful to him in school before this
program started?

YES NO UNDECIDED

52.* A,. Has this program iad any effect on the kinds
of things you do with your child?

:s. Aes,.a_great deal of effect Yes, a little effect one

B. -Please give specific examples if answer is yes.

Rovision Scctio



33. A. Eos your child's ochievoment in school
improved this year?

L. If so, do you think this due to the
program?

C. How?

34..* A. Has your child's behavior improved this
year?

B. If so, is this due to the program?

C. How?

'35.* A. Does your child relate to his teacher as
well as to his peers more adequately now
than at the beginning of the year?

B. If so, is this due to the program?

C. how?

°30.. Are the tasks suited to your child?

37... A. Are the tasks of value to your child?

B. If no, how should the tasks be changed in
order' to make them of more value to your

-38-

YES NO UNDECIDED



33.h Does the P.E.. attempt to individualize the
taks for'your child?

39.* Is your child positive toward the tasks?

40. Does your child like having the P.E. and/or
the teacher come to the hone and visit with
you?

41. If there is anything else on which you wish
to co cent, please state!

*See Revision Section

- 39-

YES NO UNDliCIDED
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Proposed Revisions for Questionnaire

QUESTIONS

1. When someone first came and explained the Follow Through Program,
what did you think about it?
Was it a good idea?

2. What do you think about the program now that you have been in it
for a year?
What are the good things?
What are the bad things?

3. What do you think this program was trying to do?

4. The reasons for havingihome visitors work in the classroom are:
(a) to give each chiX'd more attention, and; (b) to help the home
visitor talk with the parents about the child.

a. Are these grJc,d reasons to you?

b. Should the home visitor work part time in the classroom with
the teacher?

If the parent says no to either a or b ask them what. they would change
to make the program more meaningful to them.

5. 'Should (name of home visitor) come from the same
neighborhood or living area as you do?

6. Should (name of home visitor) be of the same or similar
economic background as you?

7. Did you ever go to the classroom? (What did you do when you went to
the class?)
Weie jou a classroom volunteer?

12. Has the program helped you as a parent better understand what the
sdhool expects of your child in the academic areas (reading, mathemati
etc.)?
If no, why not?
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15. A. Do you think there are other ways that parents should b included
in school aside from PT, working in classrooms, and serving as
class mothers?

B. What ways do you think parents should be included in schools?

19. Do not answer the next three questions if your answer was no to
'number 17:

23. Did
as

a. Did you attend parent meetings?
b. How many meetings did you attend?
c. Were the meetings of value to you?
d. Did parents have a voice in how the program operates,1:tc.?
e. In what way did parents have a voice in how the program operates?

(name of teacher) visit with you in your home as well
(name of home visitor)?

24. A. If the teacher were alone in the classroom,
should make regularly scheduled home visits
home visitor has done?
If there are no teacher aides, do you think
teacher could visit you? How?

32. A. Do you spend more time with your child now?

do you think the teacher
doing things like your

there is a way the

33. (Clarification of question is needed. Kindergarten parents can not
answer this question.)

34. (Similarly, clarification of question is needed.)

35. (Similarly, clarification of question is needed.)

33. Does the home visitor attempt to change the tasks for your child?

30. Does your child like the tasks?



Appendix 4

Results of IFMF

by Individual Communities



Center:

The I Feel, Me Feel (IFMF) - Children

The IFMF measures five factors related to self-concept in children:

1) General Adequacy 3) Teacher-School 5) Physical

2) Peer 4) Academic

Means, Standard Deviations, and t-Tests of Differences ( Posttest-Pretest)

for Qualified Children (N=189)

Factor

TC

Pre

Post

t

4 5_

62.01 50.44 39.26 59.93 45.62

9.88 8.59 6.60 10.77 7.23

63.37 51.13 39.83 60.63 46.57
..._____.-..,

10.12 8.04 6.56 11.13 7.05

1.62 1.0S 1.08 0.78 1 1.63

Means, Standard Deviations, and t-Tests of Differences (Posttest-Pretest)

for Non-Qualified Children (N.127)

Pre

Post

t

2 4 S-

63.86 52.40 39.87 61.39 46.86

8.65 7.70 6.25 9.60 7.00

64.38 52.68 40.57 62.49 47.68

7.50 6.96 5.46 8.04 5.64

0.67 0.39 1.27 1.26 1.39

-1-



Center:

110

The I Feel, Me Feel (IFMF) - Children

The IFMF measures five factors related to self-concept in children:

1) General Adequacy 3) Teacher-School S) Physical

2) PeOT 4) Academic

Means, Standard Deviations, and t-Tests of Differences ( Posttest-Pretest)

for Qualified Children (N=504)

Factor

5C

Pre

Post

t

1 2 3 4 5

62.83 51.30 40.18 60.97 46.94

9.05 7.82 6.27 10.43 7.05

62.43 51.18 40.12 61.09 47.15

9.16 7.62 6.02 9.53 6.58

-0.89 -0.31 -0.19 0.26 0.65

Means, Standard Deviations, and t-Tests of Differences (Posttest-Pretest)

for Non-Qualified Children (N=124)

Pre

Post

1 2 3 4 5

65.47 53.87 41.45 63.18 49.20

7.91 6.22 4.57 8.59 5.33

65.17 53.82 41.29 62.98 49.00

6.85 6.14 9.68 7.67 5.08

-0.38 -0.09 -0.35 -0.23 -0.39

-2-



Center:

The I Feel, Me Feel (IFMF) - Children

The IFMF measures five factors related to self-concept in children:

1) General Adequacy 3) Teacher-School 5) Physical

2) Peer 4) Academic

Means, Standard Deviations, and t-Tests of Differences ( Posttest - Pretest)

for Qualified Children (N -135)

Factor

Pre

Post

t

1 2 3 4 5

63.85 52.24 40.36 61.48 46.95
n

8.40 8.11 6.23 10.11 6.85

65.07 53.88 40.84 62.46 4 fi...22___--

7.93 6.03 5.80 9.03 5.54

1.67 2.50 0.96 1.18 2.19

Means, Standard Deviations, and t-Tests of Differences (Posttest-Pretest)

for Non-Qualified Children (N=124)

Pre

Post

t

1 2 3 4

63.82 52.23 4f 1 61.35 46.83

8.31 7.32 5.39 9.45 6.54

65.12 53.96 40.91 62.00 48.42

6.74 5.83 4.98 7.86 4.80

1.72 2.75 0.59 0.82 2.96

-3-



Center: 0

11
The 1 Feel, Me Feel (IFMF) - Children

The IFMF measures five factors related to self-concept in children:

1) General Adequacy 3) Teacher-School 5) Physical

2) Peer 4) Academic

Means, Standard Deviations, and t-Tests of Differences ( Posttest-Pretest)

for Qualified Children (N=771)

Factor

Pre

Post

t

1 2 3 4 5

63.03 52.02 40.54 61.5. 47.45

8.90 6.74 5.51 9.25 5.95

63.54 51.95 40.61 61.59 48.19

7.83 6.39 5.15 9.01 5.34

1.53 -0.31 0.31 4 0.23 3.35

Means, Standard Deviations, and t-Tests of Differences (Posttest-Pretest)

for Non-Qualified Children (N.91 )

Pre

Post

t

1 2 3 4 5

64.56 52.52 39.94 62.31 48.09

8.20 6.98 5.55 8.48 6.20

63.44 52.58 40.60 61.90 48.64

9.30 6.93 5.45 8.77 5.54

-1.12 0.08 1.06 , -0.41 ( 0.73 '

-4-



Center:

The I Feel, Me Feel (IFF) - Children

The IFMF measures five factors related to self-concept in children:

1) General Adequacy 3) Teacher-School 5) Physical

2) Peer 4) Academic

Means, Standard Deviations, and t-Tests of Differences ( Posttest-Pretest)

for Qualified Children (N=214)

Factor

Pre

Post

t

1 2 3 4

63.69 53.07 40.69 61.32 48.15
,--

8.06 6.30 5.05 8.94 5.37

63.54 52.34 40.25 60.45 47.40

7.03 5.77 4.83 8.49 5.24

-0.26 -1.52 -1.17 -1.29 -1.72

Means, Standard Deviations, and t-Tests of Differences (Posttest-Pretest)

for Non-Qualified Children (N=200)

Pre
S

Post

t

1 2 3 4 5

64.83 54.08 41.19 62.43 48,46

6.54 5.52 4.37 7.55 4.99

63.94 52.78 40.18 61.23 47.28

6.60 5.38 4.62 7.41 4.87

-1.96 -3.13 -3.31 -2.10 -3.16

-5-
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Center:

110
The I Feel, Me Feel (IFMF) - Children

1_2

The IFMF measures five factors related to self-concept in children:

1) General Adequacy 3) Teacher-School

2) Peer 4) Academic

5) Physical

Means, Standard Deviations, and t-Tests of Differences ( Posttest-Pretest)

for Qualified Children (N=419)

Factor

Pre

Post

t

1 2 3 4

59.61 48.93 38.25 57.78 44.86

10.52 8.52 6.99 11.08 7.70

61.30 50.70 39.29 59.70 46.65

9.92 8.12 6.42 10.07 7.70

3.17 3.68 2.89 3.48 4.26

Means, Standard Deviations, and t-Tests of Differences (Posttest-Pretest)

for Non-Qualified Children (N= )

S

Pre

Post
$

t



Center: R -7-

The I Feel, Me Feel (IFMF) - Children

The IFMF measures five factors related to self-concept in children:

') General Adequacy 3) Teacher-School 5) Physical

2) Peer 4) Academic

Means, Standard Deviations, and t-Tests of Differences ( Posttest-Pretest)

Pre

Post

t

1

for Qualified Children (N=496)

2

Factor

3 4

60.92 50.81 39.05 58.85 46.02
1

9.63 7.91 6.48 10.20 7.25

62.59 51.36 39.80 60.66 47.12

10.28 8.68 6.53 10.38 7.42

3.08 1.19 2.08 3.24 2.86

Means, Standard Deviations, and t-Tests of Differences (Posttest-Pretest)

for Non-Qualified Children (N..377)

Pre

Post

1 3

63.53 52.82 40.63 61.24 47.57

7.96 6.64 4.90 8.41 5.83

64.56 53.08 40.44 62.30 48.34

7.16 6.28 4.98 7.73 5.02

2.23 0.65 -0.62 2.12 2.29



Center: S Grade 1

The I Feel, Me Feel (IFMF) - Children

The IFMF measures five factors related to self-concept in children:

1) General Adequacy 3) Teacher-School

2) Peer 4) Academic

5) Physical

Means, Standard Deviations, and t-Tests of Differences ( Posttest-Pretest)

for Qualified Children. (N=226)

Factor

Pre

Post

t

1 2 3 4 5

56.37 46.24 35.94 54.34 41.93

10.70 9.72 7.55 11.24 8.95

59.79 49.10 38.61 58.00 44.08-.,

11.83 9.24 7.53 12.13 9.44

I3.17 3.04 3.65 3.23 2.51

n (176) (176) (176) (176) (176)

Means, Standard Deviations, and t-Tests of Differences (Posttest-Pretest)

Pre

Post

t

1

for Non-Qualified Children (11.120 )

2 3 4

58.61 46.69 37.70 56.87 42.53

12.01 10.63 7.29 13.03 9.47

64.35 52.28 41.30 62.35 47.13

8.09 8.34 6.00 9.31 7.29

4.57 4.59 4.12 3.71 4.39

n (85) (85) (85) (85) (85)

-8-



Center: S Grade 2

II/

The I Feel, Me Feel (IFMF) - Children

Tice IFMF measures five factors related to self-concept in children:

1) General Adequacy

2) Peer

3) Teacher-School 5) Physical

4) Academic

Means, Standard Deviations, and t-Tests of Differences ( Posttest-Pretest)

for Qualified Children (N=194)

Factor

Pre

Post

t

1 2 3 4

61.94 50.93 40.05 59.62 46.70

9.02 8.11 6.47 10.36 6.97

63.21 51.45 40.14 61.53 47.60

8.60 8.43 6.06 9.53 6.60

1.43 0.61 0.14 2.01 1.34

n (138) (138) (138) (138) (138)

Means, Standard Deviations, and t-Tests of Differences (Posttest- Pretest)

3C

Pre

Post

t

1

for Non-Qualified Children (N=113)

2 3 4

64.52 52.99 41.59 63.09 46.95

7.86 7.03 5.48 8.17 6.82

64.99 52.37 40.33 63.88 48.04

9.25 7.58 6.81 9.42 7.21

0.41 -0.61 -1.58 0.71 1.28

n (81) (81) (81) (81) (81)

-.9-



Center: S Grade 3

The I Feel, Me Feel (IFMF) Children

The IFMF measures five factors related to self-concept in children:

1) General Adequacy 3) Teacher-School 5) Physical

2) Peer 4) Academic

Means, Standard Deviations, and t-Tests of Differences ( Posttest-Pretest)

. for Qualified Children (N=202)

Factor

TC

Pre

Post

t

1 3 4 5
.-

61.76 50.16 39.49 59.50 47.16

10.29 8.24 6.78 10.46 6.01

63.34 51.72 39.98 61.89 47.20

8.05 6.93 7.06 8.57 6.45

1.88 2.30 0.63 2.76 I 0.06

n (149) (149) (149) (149) (149)

Means, Standard Deviations, and t-Tests of Differences (Posttest- Pretest)

for Non-Qualified Children (N =98 )

Pre

Post

t

2 3 4 S

63.00 51.34 40.51 61.97 48.00

7.54 6.74 5.05 7.74 5.42

61.83 51.24 38.60 60.95 46.84

7.80 6.75 6.18 8.30 5.99

-1.07 . -0.3.1 -2.24 -0.97 -1.34

n (67) (67) (67) (67) (67)

-10-



Center:

11
The I Feel, Mc Feel (IFMF) - Children

The IFMF measures five factors related to self-concept in children:

1) General Adequacy

2) Peet.

3) Teacher-School 5) Physical

4) Academic

Means, Standard Deviations, and t-Tests of Differences ( Posttest-Pretest)

for Qualified Children (N=406)

Factor

Pre

Post

t

1 2 3 4 5

62.92 51.87 40.18 60.62 47.34

8.55 7.12 5.74 9.07 6.00

64.71 52.99 40.97 62.41 48.15

6.99 5,96 4.68 7.59 5.50

3.91 2.98 2.50 3.79 2.46

Means, Standard Deviations, and t-Tests of Differences (posttest-Pretest)

for Non-Qualified Children (N-250)

Pre

Post

1 2 3 5

63.29 52.66 40 -6 60.77 47.51

8.02 6.77 5.19 9.12 6.04

64.66 53.35 40.77 62.14
48.18

6.84 5.70 4.73 7.28 4.93

2.49 ..43 1.03 2.22 1.65



Appendix 5

Results from the Purdue Teacher Opinionnaire

by Individual Community

t
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Appendix 6

ResulLs from the How I See Myself on Parent Educators
by Individual Community



Center:

-1-

The How I See Myself (HISM) - Parent Educators (N=48 )

The HISM measures four factors. related to self-concept:

1) 'Interpersonal Adequacy 3) Physical Appearance.

2) Social Male - School 4) Competence

Means, Standard Deviations, and t-Tests of Differences (Posttest-Pretest)

1 2

Factor

3 4

55.91 43.00 20.38. 18.88
Pre

s 6.93 4.86 4.72 3.90

rc 57.62 43.54 21.38 19.17

Post
s 5.79 4.61 4.64 4.18

t 1.85 0.70 1.76 0.59

Center:

The How I See Myself (HISM) - Parent Educators (N= 30 )

The HISM measures four factors related to self-concept:

1) Interpersonal Adequacy 3) Physical Appearance

2) Social-Male - School 4) Competence

Means, Standard Deviations, and t-Tests of Differences (Posttest-Pretest)

Factor'

2 3 4

61.07 44.63 23.40 20.90

Pre

s 6.82 5.57 4.4i 3.97

61.93 46.97 24.07 22.30

Post
s 6.25 4.50 4.22 2.68

t 0.81 2.55 1.05 2.81



Center:

-2-

The Vow I Srle Myself (111SM) - Parent Educators (4= 36)

The HISM measures four factors related to self-concept:

1)' Interpersonal Adequacy 3) Physical Appearance

2) Social Male - School 4) Competence

Means, Standard Deviations, and t-Tests of Differences (Posttest-Pretest)

1 2

Factor

3

K 60.61 44.58 24.53 20.89

Pre
s 6.98 4.02 4.78 3.98

X 61.08 45.36 24.78 21.06

Post
s 6.58 4.14 4.77 4.08

t 0.56 1.33 0.59 0.31

Center:

The How I See Myself (HISM) - Parent Educators (N= 22)

The HISM measures four factors related to self-concept:

1) Interpersonal Adequacy 3) Physical Appearance

2) Social-Male - School 4) Competence

Means, Standard Deviations, and t-Tests of Differences (Posttest-Pretest)

1 2

Factor

3 4

56.54 42.50 20.68 19.59

Pre
s 8.34 4.49 4.56 3.72

56.59 43.50 20.91

0
19.41

Post
s 7.90 5.38 5.03 3.11

t 0.04 1.14 0.29 -0.29



-3-

Nntcr: 0

The How I See Myself (HISM) - Parent Educators (l. 54)

The HISM measures four factors related to selfconcept:

1) 'Interpersonal Adequacy 3) Physical Appearance

2) Social Male School 4) Competence

Means, Standard Deviations, and t- -Tests of Differences (Posttest-Pretest)

1 2

Factor

3

X 61.44 46.94 25.59 19.75

Pre

s 8.18 4.91 4.16 4.14

-C 60.06 45.39 24.42 19.78

Post

s 7.83 4.63 4.56 3.46

t -1.53 -2.08 -2.44 J.03

Center: P

The How I See Myself (HISM) - Parent Educators (N= 32)

The HISM measures four factors related to self-concept:

1) Interpersonal Adequacy 3) Physical Appearance

2) Social-Male - School 4) Competence

Means, Standard Deviations, and t-Tests of Differences (Posttest-Pretest)

Factor

1 2 3

I 57.62 44.25 21.09 18.50

Pre

s 10.13 4.23 4.41 3.95

I 58.22 44.31 22.16 19.00

Post
s 6.06 3.18 4.39 3.64

t 0.38 0.09 1.49 1.40



Center:

The How I See Myself (HISM) - Parent Educators (N. 34)

The HISM measures four factors related to self-concept:

1) 'Interpersonal Adequacy 3) Physical Appearance

2) Social Male - School 4) Competence

Q

-4-

Means, Standard Deviations, and t-Tests of Differences (Posttest-Pretest)

1 2

Factor

4

R 57.26 44.41 23.32 21.85

Pre

s 9.84 5.92 5.65 4.07

X 57.24 43.82 23.97 21.68

Post

s
9.52 6.38 4.99 3.99

t -0.02 -0.58 0.96 -0.37

Center:

The How I See Myself (HISM) - Parent Educators (N.-- 46)

The HISM measures four factors related to self-concept:

1) Interpersonal Adequacy 3) Physical Appearance

2) Social-Male - School 4) Competence

Means, Standard Deviations, and t-Tests of Differences (Posttest-Pretest)

Factor

1 3

I 58.76 45.26 22.43 19.98

Pre

s 9.53 4.52 4.88 3.61

-C 57.08 44.22 22.59 20.17

Post
S 9.55 5.27 4.73 3.61

t -1.05 -1.14 0.25 0.38



Center:

-5-

The How I Sec Myself (IIISM) - Parent Educators (N= 48)

The H1SM measures four factors related to self-concept:

1) 'Interpersonal Adequacy 3) Physical Appearance

2) Social Male - School 4) Competence

Means, Standard Deviations, and t-Tests of Differences (Posttest-Pretest)

Factor

1 2 3

R. 27.33 70.68 29.71 26.25

Pre
s 5.43 8.25 5.82 3.36

1 27.73 68.94 29.10 26.12

Post

s 5.70 10.57 5.64 2.93

t 0.62 -1.09 -0.81 -0.22

Center:

The. How I See Myself (HISM) - Parent Educators (N= 40)

The HISM measures four factors related to self-concept:

1) Interpersonal Adequacy 3) Physical Appearance

2) Social-Male - School 4) Competence

Means, Standard Deviations, and t-Tests of Differences (Posttest-Pretest)

Factor

1 2 3 4

60.50 45.50 22.72 22.02

Pre
s 6.08 5.91 4.69 3.67

59.18 45.68 23.32 21.88

Post
9.10 5.35 4.61 3.46

t -0.85 0.20 1.02 -0.24



Center:

-6-

The How I See Myself (HISM) - Parent Educators (N. 26)

The HISM measures four factors related to selfconcept:

1) Interpersonal Adequacy 3) Physical Appearance

2) Social Male - School 4) Competence

Means, Standard Deviations, and t-Tests of Differences (Posttest-Pretest)

1 2

Factor

3 4

X 60.23 43.96 23.58 20.08
Pre

s 4.71 4.60 4.10 3.28

I 59.65 44.27 24.27 21.23

Post
s 7.64 5.21 3.93 3.04

t -0.43 0.43 1.20 2.76

Center: V

The How I See Myself (HISM) - Parent Educators (N= 13)

The HISM measures four factors related to self-concept:

1) Interpersonal Adequacy

2) Social-Male - School

3) Physical Appearance

4) Competence

Means, Standard Deviations, and t-Tests of Differences (Posttest-Pretest)

Factor

3 4

52.31 40.08 18.15 18.77

Pre
s 6.90 3.22 4.89 3.34

5c 50.15 39.54 18.77 17.61

Post
s 4.90 4.31 4.23 3.54

t -2.17 -0.54 0.76 -2.56



Appendix 7

Results from the Social Reaction Inventory from Parent Educators
in Individual Communitites. Lower scores indicate

more internal feelings of control.



S

-1-

Center: K

The Social Reaction Inventory (SRI) - Parent Educators (N=49)

Means, Standard Deviations, and t-Test of Difference (Posttest-Pretest)

Pretest Posttest t

6.65 7.33 1.44

3.58 4.34

Center: L

The Social Reaction Inventory (SRI) - Parent Educators(N=32)

Means, Standard Deviations, and t-Test of Difference (Posttest-Pretest)

Pretest Posttest

T 6,03 6.69 1.22

s 3.96 4.36

Center: M

The Social Reaction Inventory (SRI) - Parent Educators (N=35)

Means, Standard Deviations, and t-Test of Difference (Posttest-Pretest)

Pretest Posttest t

8.51 8,26 -0.45

3.99 3.52

Center: N

The Social Reaction Inventory (SRI) - Parent Educators (N=21)

Means, Standard Deviations, and t-Test of Difference (Posttest-Pretest)

T

Pretest Posttest

5.42 -1.04F6.19

4.06 3.71



-2-

Center: 0

The Social Reaction Inventory (SRI) Parent Educators (N=57)

Means, Standard Deviations, and t-Test of Difference (Posttest -- Pretest)

Pretest Posttest t

6.22 7.24 3.83

3.02 3.49

Center: P

The Social Reaction Inventory (SRI) - Parent Educators(N=24)

Means, Standard Deviations, and t-Test of Difference (Posttest-Pretest)

Pretest Posttest t

6.67 7.29 1.05

3.62 4.29

Center: Q

The Social Reaction Inventory (SRI) Parent Educators (N=34)

Means, Standard Deviations, and t-Test of Difference (Posttest-Pretest)

Pretest Posttest t

I 8.85 9.06 0.33

s 5.07 4.54

Center: R

The Social Reaction Inventory (SRI) - Parent Educators (N=45)

Means, Standard Deviations, and t-Test of Difference (Posttest-Pretest)

5(7

Pretest Posttest

7.91 8.18 0.52

3.72 3.88



Center:

The Social Reaction Inventory (SRI) - Parent Educators (N.48)

Means, Standard Deviations, and t. Test of Difference (Posttest-Pretest)

3-

S

r

Pretest Posttest

6.56 6.56 0.0

3.82 3.47

Center: T

The Social Reaction Inventory (SRI) - Parent Educators(N=38)

Olans, Standard Deviations, and t-Test of Difference (Posttest-Pretest)

Pretest Posttest t

7.08 8.24 2.22

:
3.34 3.44

Center: 11

The Social Reaction Inventory (SRI) - Parent Educators (N=27)

Means, Standard Deviations, and t-Test of Difference (Posttest-Pretest)

Pretest Posttest t

9.14 10.04 1.40

s 4.67 4.55

Center: V

The Social Reaction Inventory (SRI) - Parent Educators (N=13)

Means, Standard Deviations, and t-Test of Difference (Posttest-Pretest)

Pretest Posttest t

6.69 8.15 1.95

s 2.81 4.52



Appendix 8

Parent Educator Weekly Home Visit Report

The Home Environment Review



APPENDIX 8

July, 1972
- _

ffool:let to be retained by parent educator

PARENT Eb!ICATOR 1:0::E VISIT REPORT

1972-1)73 School Year

THIS 1.:LEK'S VISIT

Col. 21 How many ti:fies was the Visit attempted this week?
1. one 4. four
2. two 5. more than four
3. three 6. not attempted

Col. 22 The visit was:
1. completed

Not completed because:
2. it was cancelled by mothering one with no reason given
3. it wzis cancl:Iled by ::.ozhering one with reason given

4. it was cancelled by PE with reason given
5. motheri::g or:e refuses in the Florida !k:edel

6. other (weather, car brod, d vath, school holiday, etc.)

Col. 23 pith when was the visit made?
1. mother
2. father
3. other adult
4. brother 'or sister
5. other minor

Col. 24 During the home visit, the ::.othering one:
1. went out of her way to make me feel welcome (laughed, joked, etc.)
2. made me feel co:-.fotable talked openly, etc.)
3. went about the visit in a business-like way (cooperated...answered

questions, did the task, etc.)
4. would not cootierate (did not answer questions, would not pay

attention, was busy with ether things)
5. actively resisted the visit (was discourteous, said bad things

about the prognim, asked .:.e to leave...)

Col. 25 During the Visit the Follow Through child was:.
1. available and was ta,x.:ht the task
2. available and was not taught the task
3. not available

Col. 26 During the visit there were disturbances in the room such as other
adults, loud TV, crying baby, etc., which:
1. were not serious
2. caused some problem to the hee visit
3. completely disturbed tie hone visit
4. there were no disturbances

Institute for Development of Hom:rn Resources,College of Education, University of
Florida, Gainesville, Florida 32601



PEWR
Page 2

THIS WEEK'S TASK

.Cols. 27, 28, 29, and 30
Which gain task was presented (or re-presented) today? Place the

Col. 31

Col. 32

Col. 33

Col. 34

four digit task number in Cols. 27, 28, 29, and 30. If you present

task 0006 Mal. 0 in Col. 27, 0 in Col. 28, 0 in Col. 29, and 6 in

Col. 30. If no main task was presented, then columns 27 throu?,h'36
should be filled in with O's.

This wee's task was developed by:
1. University of Florida
2. school
3. a parent
4. other

How did you present the main task?
1. told her
2. told her and showed her
3. told her, sh:we' her, and nd her tell me in her own words

4. told her, she::cd her, and di:'. it tegether

S. told her, .s%ned her, did it together, and then reversed
roles of te...eher and learner

L,:w did the :.:,theri.-; one react to yc.ur instructions for the main tz,.5.

1. interestcd - reacted pesitively (nodded, smiled, ased questions,
etc.)

2. neutral - listened but showed little positive or negative reipons
3. disinterested - reacted negatively (frowned, objected, belittled)

What Lind of variations did the mothering one do when presenting
task back?
1. presented it back exactly as it was presented
2. used different words in presenting task Iack
3. extended the tasl: in presenting it back
4. did not present it to me

Col. 3S When you watched the rothering one teach the child the task:
1. the mothering one used all the DTB's which I stressed to her
2. the rotheing ono used so:ze of the DTB's which I stressed to

her
3. the moth:ring one:, used none of the DTB's which I stressed
4. the mothering one did not teach the task to the child

Col. 36 Did you adapt the task for this narticular mother?.
1. no-did it exactly as written
2. yes-after discussion wit:1 teacher
3. yes-after finding an unexpected situation or resource in the home
4. yes-after mothering one made suggestion during presentation



LAST WEEK'S TASK

PEWR
Page 3

Cols. 37, 35, 39, and 40
Which main task was presented, re-presented, or simply left in the

home last week? Place the four digit task number in Cols. 37, 38,
39, and 40. If you presented task 0006 mark 0 in Col. 37, 0 in
Col. 35; 0 in Col. 39 and 6 in Col. 40. If no main task was presented
then columns 37 through 40 should be filled in with 0's.

Col. 41 Last week's task was:
1. attempted with the Follow Through child
2. not attempted with the Follow Through child
If 2 in Col. 41, then enter O's in columns 42 through 49

Col. 42 Mothering one said that the child was

in the task. Choose ore to fill in the blank.

1. highly interested
2. mildly thterested
3. not interested
4. this information rot requested
5. this information requested but not given

Col. 43 Mothering one said that the child was
in the last task. Choose one to fill in the blank.

1. highly successful
2. mildly successful
3. not successful
4. this information not requested
5, this information requested but not given

Col. 44 The mothering one said last week's task was:
1. important
2. of some inportance
3. of no inportance
4. this information not requested
5. this information requested but not given

Col. 45 The mothering one stated that the last task was:
1. too difficult for the child
2. just right for the child
3. too easy for the child
4. this information not requested
5. this information requested but not given

Col. 46 Who pr;: ::::.::d last week's task to the Follow Through child?
1. mother 5. other
2. father 6. two or more of the above
3. brother 7. information not available or
4. sister no one presented the task



PE1CP.
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Col. 47 How much time during the past week was spent teaching the task to
the child in the home?
1. more than 3 hours
2.. from 2 to 3 hours

3. from 1 to 2 hours
4. less than 1 hour
S. this information not requested
6. this information requested but not given

Col. 48 How much time' did the mothering one say the child spent on the
task last week?
1. more than 3 hours
2. from 2 to 3 hours
3. from 1 to 2 hours

4. less than 1 hour
S. she did not say

Col. 49

Col. 50

Col. 51

Col. 52

Col. 53

HONE- SCHOOL INFORMATION

How such time was spent with the teacher in planning this week's
home visit?
1. less than 15 minutes
2. 30 minutes
3. 45 minutes
4. one hour
S. there was no planning period

How such time was spent with the teacher in talking about the .

visit afterwards?
1. less than 15 minutes
2. 30 minutes
3. 45 minutes
4. one hour
S. there was no follow-up conference

Did tL mothering one visit the school last week?
I. yes
2. no
3. 'PE does not know

Did the motlioring one work in the classroom last week?
1. yes
2. no
3. PE does not know

Di:! the mothering one attend any parent group meeting at the
school last week? (not counting PAC)
1. yes

2. no
3. !'E does not know
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Col. 54 Did the mothering one or any of the child's relatives attend
the last PAC meeting?
1. yes
2. no

3. PE does not know

Col. 55 Did you discuss the last PAC meeting with the mothering one?
1. yes

2. no

Col. 56 Did you tell the mothering one about the next PAC meeting?
I. yes

2. no

Col. Si Was the child's school behavior discussed during the home visit?
1. yes

2. no

Col. 58 Were plans discussed or made for the mother to visit the school?
1. yes
2. no

Col. 59

Col. 60

Col. 61

Col. 62

CoI. 63

Col. 64

Col. 65

GENERAL INFOR'..LATION

Were songs, nursery rhymes, toy making, rhythm games or 1. yes. 2,

other enrich::.ent materials presented to the mothering
one for any child in the family (not including the task
or task materials).

Did you discuss comprehensive services? 1. yes 2.

Did you ask mothering one for suggestions for tasks 1. yes 2.

Were suggestions for tasks given to you? (Please I: yes 2.
write on a sheet of paper and give to your teacher.)

Did the mother sui:gest a problem and ask for a special 1. yes .

task to help her child in a special skill?

Did the mother assign any spe::ial duties to the child 1. yes 2. iti

d...ring the week? (clean room, set table, rake yard, etc.)

Did you see the child's work displayed in the home? I. yes 2. it
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TEACHING BEHAVICR

During the home visit did you both show and tell the mothering one how to:

Col. 66 Get the learner to ask questions? 1.

Col. 67 Ask the learner questions that have more than one
answer? 1.

Col. 68 Get the learner to use more than one word when
answering questions? 1.

Col. 69 Use praise and encouragement when the learner did well? 1.

Col. 70 Get the learner to make choices on the basis of evidence
or standards? 1.

Col. 71 Give the learner time to think about the problem? 1.

Col. 72 Introduce new materials and let the learner become
familiar with them before teaching the task? 1.

yes 2. n

yes 2. n

yes 2. n

yes 2. n

yes 2. n

yes 2. n

yes 2. n



APPENDIX 8

Institute for Development of Human Resources
College of Education
University of Florida

Gainesville, Florida 32601

THE HOME ENVIRONMENT. REVIEW

This questionnaire and rating schedule is designed to be administered

and scored by parent educators. Information derived from this Home Environ-

ment Review (HER) may be used to determine what happens in a child's home

which may affect the way the child learns at school. Tasks may be developed

to change some of the conditions in the home which are reflected by this

scale.

The HER has nine (9) sections, each of which is divided into two parts.

Part one is a questionnaire and part two is a rating scale. The parent

educator first asks the parent the questions and records the parent's answers

in the home. Then upon leaving the home, the parent educator rates these

responses from a low score of 1 to a high score of 5. Nine ratings are

made.

The original answers given by parents are retained by the teacher and

parent educator and are used as an aid in task development. The nine ratings

are sent to the University of Florida.

August, 1972
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HOME ENVIRONMENT REVIEW (HER)

Parent'seName

Child's Name

Ask these questions of mothering one:

EXPECTATIONS FOR CHILD'S SCHOOLING

1. How much schooling do you expect
your child will receive?

HOME ENVIRONMENT REVIEW (HER)

Parent's Name

PEs Name

Page

Teacher's Name

City

Child's Name

Date

MARX ONLY ONE BOX WITH AN "X"

Expects child to finish
college

Expects child to complete
high school

2. How well do you think he/she will
do in school? Expects child to finish

elementary school

Expects child to complete
some elementary school

Not much expectation for
child to receive schooling



Page 2 Page 2

AWARENESS OF4CHILD'S DEVELOPMENT . MARK ONLY ONE BOX WITH AN "X"

1. At home did/does your child learn
quickly to do anything? If

yes, what?

Is your child good at anything?
If yes, what?

Based on what your child can learn quickly,
what would he be good at in school?

2. At home did/does your child have
trouble learning to do anything?'
If yes, what?

Are there things that.your child is not
so good at? If yes, what?

Based on what your child found difficult
to do at home, what subjects would you
think he might find troublesome at
school?

Mother understands that
both the child's strengths
and weaknesses can be
related to his school
behavior

Mother understands that
child's strengths may be
related to school behavior
but she does not see
weaknesses are also re-
lated to school behavior

Mother can see the child
has both strengths and
weaknesses

Mother can see the child
has strengths but no
weaknesses, or weaknesses
but no strengths

Mother does not seem to
be aware of any particular 1

strengths or weaknesses
in her child
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REWARDS FOR INTELLECTUAL ATTAINMENT

1. While teaching your child when
do you reward Om/her and when do
you punish him/her?

2. How do you reward him/her?

3. How do you punish him/her?

4. If you were given a report card
showing how your child worked at
school, how would you use it?

Page 3

MARK ONLY ONE BOX WITH AN "X"

A clear cut system for giving
rewards and punishment is 5

used when parent is teaching
child

Mother is aware that it
is important to reward child 4
when he is correct

Child is often punished
for making mistakes, but
seldom is child rewarded
for being correct

Inconsistent! Mother
rewards one minute,
punishes the next
minute

Child is seldom rewarded
when being taught
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PRESS FOR LANGUAGE DEVELOPMENT MARK ONLY ONE BOX WITH AN "X"

1. How well dO you feel your
child is learning to speak English? A great deal of attention

is spent developing child's
correct use of English

2. Do you find it necessary to help
your child learn to speak better?

If so, what ways do you help him/her
speak better?

A conscis effort is
made to improve child's
language

Corrections in child's
speech are sometimes
made

Mother is aware that
language development
is important in child
but does little about it

Mother pays little or
no attention to the
way child speaks

r
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AVAILABILITY AND USE OF SUPPLIES FOR MARK ONLY ONE BOX WITH AN "X"

LANGUAGE DhVFLOP:.:ENT

1. Do yott get any newspapers or
magazines?

If so, what are they?

2. Do you buy any books for your child?

What was the last one you

bought?

S. Have you a dictionary?

What kind?

Has your child a dictionary?

How often is it used?

Dictionaries, books,
children's books,
newspapers, and magazines
are in the home

Books, children's books,
newspapers and magazines
are in the home

Children's books,
newspapers and magazines
are in the home

Either newspapers or
magazines are in the
home

Neither newspapers nor
magazines are in the
home
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LEAMING OPPO1UNITIE5 OyTSIDE THE HONE

1. Do you ever get a chance to take
a vacation? If yes, do you go
anywhere that might help your child
to learn? If yes, give example

2. Da you or your husband play with
child outdoors or anywhere outside
the home? If yes, do you try to
teach him/her anything when you are
playing with him?

If yes, give example

3. Have you ever felt that you have
taught your child something while you
were outside the home, in the store

church car or anywhere
else If so, what?

How did you accomplish this teaching?

MARK ONLY ONE BOX WITH AN "X"

Parents make a clearcut
effort to teach child
outside the home

Parents make much
effort to teach child
outside the home

Parents make some
effort to teach child
outside the home

Parents make little
effort to teach child
outside the home

Parents pay no
attention to teaching
child outside home

Page 6

5
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MATERIALS FOR LEARNING i >: THE HO E

1. Do you let* your child operate any
appliances? If yes, which ones?

How long have you allowed this?

That are your reasons for having your
child operate or not operate appliances?

2. Has your child a place of his own to
do school work or play at doing school
work?

3. What kind of supplies are available
for him to work with? (Observe and
place X on appropriate lines)

Coloring books

Crayons

Paints

Other (specify)

Paste

Paper

Ruler

MARK ONLY ONE BOX WITH AN "N"

A systematic attempt is
made to provide materials
and situations for learning
in the hone

Many attempts are made to
provide materials and
situations for learning in
the home

Some attempts are made
to provide materials and
situations for learning
in the home

Fey materials or situations
are made available for
learning in the home

No materials or situations
are made available for
learning in the home

Page 7
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111 Page 8

READING PRESS

1. Do you ever get anything to read
for your child ,from the library?
If yes, why?

2. Do you have your own library of
books?'

3. Have you bought any books or
other read1,1g materials for your
child receritly? If so, what?

4. Do you read to your child?

If so, why?

S

MARK ONLY ONE BOX WITH AN "X"

A systematic effort is
made to use reading
materials to teach child

Library books and other
reading materials :Ire
available and 11:,ed to

teach child

A library book has
been brought home

Books are in the
home - none from
library

Not much reading
material in the
home
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TRUST IN SCHOOL

1. If a child begini: school poorly
do you thin': he could get a bad
reputation?

Yes No

MARK ONLY ONE BOX WITH AN "X"

A great deal of trust
of school

More trust of school

2. Could a bad reputation which
a child gets at first last.all
through school?

Yes No Some trust of school

3. What can be done to prevent
a child from getting a bad reputation
in school?

Little trust of school

4. Is there any way that your child
might not benefit from going to
school?

S. When it comes to treating your
child fairly, how reasonable are the
people who run the school?

No trust of school

Page 9
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APPENDIX 9

INSTITUTE FOR DEVELOPMENT OF HUMAN RESOURCES
College of Education

Project Follow Through

MEMORANDUM

June 4, 1970
(Amended June 28, 19

TO: All Follow Through Liaison Officers and Consultants

FROM: Dr. Ira J Gordon, Director

SUBJECT: The Role of the Consultant and the Utilization of Consultant
Trip Time

The consultant's main function is as an inservice educatOr in enabling

the community to implement the program. Some of his time will be taken up

with administrators but this should be confined to a minimal amount, and

should be mostly when the consultant is also the liaison officer to that

community.

1. Preparation for Consultant's Visit - The consultant should have a

conference with the liaison officer which should include: (a) a review of

information concerning the community which may consist of letters, previous

trip reports and oral communication, (b) a statement of the present situation

as reflected in the HERs, PEWRs and, if this is a first or a second con-

sultant trip, the predata. This will be based upon the information that

liaison assistants will have provided to the liaison officers, (c) joint

viewing by the liaison officer and the consultant of the home video tape

and the classroom video tape from the community. The suggestions to the

community for what to video tape in the classroom are in a separate memorandum.

-13-
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The central staff will have previewed this tape and applied systematic

observation to it so that the liaison officer will be able to brief the

consultant as to particular points he wishes highlighted in the areas of

task development, teacher-parent educator role relationships, instructional

procedures in teaching the mother (task delivery), etc., (d) some discussion

by the liaison officer of what specific activities or goals he wishes

accomplished which may reflect some communication he has received from

the community, but should reflect his own view of where the community stands.

2. The Consultant Visit - Each visit should have: (a) a meeting with

the PAC or a PAC committee for reporting to the PAC on what is happening

in the program, and hearing from the PAC about their concerns in the

implementation of the program. This meeting should be seen as educating.

the PAC in the program and educating us in the needs, desires, aspirations

and perceptions of .the parents. It should not be a "confrontation" but a

dialogue and a cooperative meeting to enable the partnership to develop

fully, (b) at least a half-day. workshop attended by all teachers and

parent educators (this has been stated in the Letters of Agreement that

the communities have signed) utilizing the video tape which has been

previewed in Gainesville and taken back by the consultant to focus on those

issues and concerns discussed in the conference with the liaison officer.

This may mean a workshop on teacher-parent educator relationships or on

task development, or on any other issue revealed by the video tape, (c) at

least half of the visit time should be in the planning-home visit-report

cycle. That is, if the meeting with the PAC takes a morning and the

workshop takes an afternoon, the remaining consultant day should be split

with half of it being spent on the cycle. If the PAC meeting is scheduled
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in the evening between the first and second days, then more time can be

spent in the home visit cycle. It is central that consultants observe as

many cycles as possible because this reinforces in both the parents'

minds and the schools' minds that this is the central thrust of the model.

At the completion of the planning phase of the cycle, the teacher and

the consultant should independently complete the conference check sheet

and this can then become a guide for discussion of the planning session.

At the completion of each home visit, the consultant and the parent

educator should independently complete the PEWR and should then. have a

briefing session in which the consultant can highlight some of the issues

such as adequate instruction of the mother, and adequate demonstration

by the mother that she understands the task. There should be a briefing

session with the teacher as well as the parent educator upon the completion

of the home visit, to be sure that the teacher finds out what happened,

and for the consultant to see the manner in which the parent educator

reports to the teacher, using the PEWR as a reporting device. During the

classroom visit (in conjunction with the planning and reporting) the

consultant should observe the teacher-parent educator role relationships

and, if at all possible, see the means used by the teacher and her parent

educators in creating tasks from the classroom curriculum and activities.

This visit should not be used for commenting upon curriculum or classroom

organization, management, discipline, the use of learning centers. It

should focus on: (1) role relationships, (2) task development. In the

latter it may very well include some teaching or highlighting the use of

observation for task development.
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If we expect our teachers and parent educators to become oriented

to observation, then we must demonstrate by modeling behavior that we are

oriented to observation and use it as feedback. The PEWR will serve as

an observation schedule on the home visit; the conference schedule as an

observation of planning.

Individual communities may wish to use a particular visit to high-

light a special need, or may plan fewer visits of longer duration, or

request a team of consultants. Plans for such activities are at the

discretion of the community and the Institute's liaison officer. The

visit described above is the basic pattern; adjustments are always a

matter of planning and communication between the community and the Institute.

The aim is to implement the program; the means are adjustable within the

general limits of the model.

In order to strengthen the PAC, consultant service by a former PAC

chairman, Mr. James Bracey of Richmond, Virginia, is available without

charge at the request of the local community. His duties are listed in

Appendix D.

3. Consultant Trip Report - (a) Upon returning to Gainesville, the

consultant writes a detailed trip report including his comments upon the

meeting with the PAC, the content and effectiveness of the inservice

workshop, comments about problems in home visits or in classroom, reference

by name to teachers and parent educators who seem to be doing an outstanding

job. This report should be typed by the Follow Through secretary so that

the liaison officer automatically receives a copy of it,'the consultant

receives a copy for his files, and a copy remains in the Follow Through file

for the community. (b) Based upon that trip report, the liaison officer
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will then write a letter to the community, highlighting whatever portions

of the,report he feels are essential. In no way should the consultant write

a substantive report to the community directly. His report is rendered to

the liaison officer. The community should receive only one substantive

letter and that from the liaison officer. If the consultant wishes to

write a personal-type thank you note to the coordinator, in glittering

generalities about how much he enjoyed the visit, then he may do this although

I would suggest it is not necessary, but he should not report to the

coordinator in writing. The liaison officer has the responsibility for a

written communication after each consultant trip report to that cor-,unitv.

In that written communication he may indicate what he would hope they would

do for the. next video - taping session, or ask for other kinds of information,

or report to them about the people who seem to be doing rather well. Either

as a part of this letter, or as a separate communication, the community

should receive a report on its activities based upon the tasks it has sent

to Florida, the PEVR data and any other evaluation materials received in

the Institute. This report will be developed by the central staff, but

will be sent by the liaison officer. All written communications to the

community are sent by or through the liaison officer.
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APPENDIX 10

Guide to Accompany
OVERVIE,! OF THE HO'IE VISIT CYCLE MODULE

by
Gordon E. Greenwood

Instructions: Follow along with the viede-tare by reading the material below as
it appears on the tape.

Objectives of Module:

1. Learner can list, in order, the three steps involved in the hone visit
cycle.

2. Learner can describe the four activities involved in the first step of
the home visit cycle.

3. Learner can describe the three activities involved in the second step
cf the home visit cycle.

4. Learner can describe the third step of the hone visit cycle.

The Florida Follow Through odel is one of several federally-funded experi-

mental programs that attempts to change the kind of educational experience that

children from low-income backgrounds receive during their first four years (K-3)

of schooling.

In the Florida Model, the emphasis is on changing the kind of educational

experience that the child receives at home as well as at school. Two adults,

usually mothers from low-income backgrounds, are trained to work in the class-

room with the teacher as a team. These adults, called "parent educators", also

visit the homes of the children in the classroom weekly in order to teach an

enrichment type learning activity called a "task" to the child's mother, who

later teaches it to the child.

Before the parent educator makes a hone visit, she planS'for the visit with

the teacher and assists her in preparing the task that is taken into the home.

The next week the parent educator helps the mother evaluate the effect of last

week's task on the child and brings in a new task. Information that the parent

educator receives during the hone visit is then fed into the next teacher-parent
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educator planning conference. Thus, a definite cycle of events is involved in

raking home visits.

Each home visit can be broken down into a cycle of three steps: (1) the

teacher and parent educator plan for the home visit; (2) the parent educator

makes the home visit; (3) the mother later teaches the task to the child. The

cycle then begins again as the teacher and parent educator evaluate the last

home visit and plan for the next one. Now let's examine each of the three steps,

one at a time, and break each down into the activities that are involved.

First, when the teacher and parent educator plan for a home visit, they:

(a) review the last home visit and discuss any problems that the parent educator

may have encountered (especially useful in this process is an instrument called

the Parent Educator Weekly Report (PEWR) that the parent educator fills out after

each home visit); (b) select and/or build the next task that is to be taken into

the child's home. The teacher then (c) teaches and demonstrates the task to the

parent educator in the same manner that she desires the parent educator to teach

it to the mother. This is followed by (d) the parent educator teaching the task

back to the teacher (who role-plays the mother). The teacher helps the parent

educator examine both her teaching methods and her understanding of the content

of the task.

Now let's watch a teacher and a parent educator as they plan for a home

visit. Watch the video-tape for examples of the four activities involved in the

first step of the home visit cycle.

The second step in the home visit cycle is for the parent educator to make

the home visit and teach the task to the mother. In doing so, the parent

educator engages in the following activities. (a) She obtains information from

the mother on how last week's task went when the mother taught it to the child.
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(The parent educator also obtains certain home- school and general information

from the mother that is not shoran in this modOe.) (b) The parent educator

teaches and demonstrates this week's task to the mother in the same way that

she desires for the mother to teach it to the child. This is done by having

the mother role-play the child as the varent educator teaches her the task.

(c) The mother then teaches th- task back to the parent educator who role-plays

the child.

Now let's watch the parent educator as she makes her home visit. See if

she follows the plans that she and the teacher made earlier. Watch the video-

tape for examples of the three activities involved in the second step of the

home visit cycle.

The third step in the home visit cycle, and one that the teacher and parent

educator seldom get to observe directly, is the mother teaching the teak to the

child. Watch now as the mother teaches the task to the child. See if the mother

seems to understand the tas% and teaches it in the manner that the parent educator

taught it to her. Watch the video-tape for an example of the third step of the

home visit cycle.

The home visit cycle begins all over again at the next teacher-parent educator

planning conference when they evaluate the home visit that we saw earlier and plan

together for the next one. All the activities involved in the home visit cycle are

repeated weekly since each child's home is visited each week.

Now turn to the next page and see if you are able to answer the questions that

you will find there. If not, please go back and view again those parts of the

module related to the questions that you are unable to answer.
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Evaluation: Please answer the following questions.

1. List, in order, the threw steps involved in the home visit cycle,

(I)

(2)

(3)

2. Describe the four activities involved in the first step of the home
visit cycle.

(1)

(2)

(3)

(4)

3. Describe the three activities involved in the second step of the home
visit cycle.

(1)

(2)

(3)

4. Describe the third sup in the home visit cycle.
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Guide to Accompany
Teacher-Parent Educator limo Visit Planning Conference

in the
Florida Follow Trough Program Module

by

Gordon E. Greenwood

Objective: Learner can describe the four activities of the Teacher Parent
Educator Home Visit Planning Conference

The Florida Follow Through Model is one of several federally-funded

experimental programs that attempts to change the kind of, educational

experience that children from low-income backgrounds receive daring their

first four years (K-3) of schooling.

In the Florida Model, the emphasis is on changing the kind of educa-

tional experience that the child receives at home as well as at school. Two

adults, usually mothers from low-income backgrounds, are trained to work in

the classroom with the teacher as a team. These adults, called "parent

educators," visit the homes of the children in the classroom weekly in order

to teach an enrichment type learning activity called a "task" to the child's

mother, who later teaches it to the child.

At least three kinds of planning between the teacher and the parent

educator are essential for the parent educator to be able to effectively per-

form her classroom and home visit activities: (1) planning for home visits;

(2) building new tasks to be taken into the home; (3) planning for classroom

activities. All three hinds of planning are likely to require five hours or

more of planning time per week. This module will focus only on the first

kind of planning: planning for a home visit.

Four activities are involved when a teacher and a parent educator plan

for a home visit. They: (1) review the last home visit and discuss any

prodlems that the 2rent educate.... nay have encountered (especially useful in
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this process is aa instrumeht called the Parent Educator ';:eckly Report (PLWR)

that the parent educator fills out aftur each home visit; the PLWR will be

discussed in detail in another module.); (2) select the next task that is to

be taken into tae child's home. Often the teacher and parent educator build

a new task, although that activity is not shown in this module. The teacher

then (5) teaches and demonstrates the task to the parent educator in the

sane manner taat she desires tae parent educator to teach it to the mother.

This is followed by (4) the parent educator teaching the task back to the

teacher (who role-plays the mother) . The teacher helps the parent educator

examine both her teaching metaods and ,ter understanding of the content of the

task.

Now let's watch a teacher and a parent ec: :.ator as they plan for a

home visit.

The teacher and the parent educator will begin by reviewing the last

home visit and will discuss any problerls that the parent educator may have

encountered in teaching the task to the mother. During the conference, the

teacher refers to the Parent Educator Meekly Report (PER) that the parent

educator, who is seated on the right of your screen, fills out after each home

visit.

The second thing that the teacher and the parent educator will do is

select the next task that is to ye taken into the child's home. They will

attempt to select a task that is approriate for the individual child.

After selecting an appropriate tas%, the teacher Will teach and

111
demonstrate tele task to the parent educator in the same manner that she

desires the parent educator to teach it to the mother.
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After tae teacner shows tae pnrt:ht educator how to teach the task to

the mother, thq parent educator then teaches it back to t4e teacher who role,

plays the mother. In this way, the teacher can determine whether the parent

educator understands cote tie content of the task and the teaching behaviors

that are appropriate in teaching the content.

une day soon after the planning session, the parent educator will

visit the nome, teach the task to tne mother, fill out the PEWR, and briefly

report bac: to the teacher how the home visit went. All of this information

will then be fed into the next planning session prior to the parent educator

visiting that particular home.

Evaluation:

1. describe tae four activities involved in the teacher-parent
educator home visit planning conference.

(1)

(3)

(4)

2. Role-play with another person the activities involved in planning

for a home visit.

3. Role-play a planning session again, but this time video-tape the
performance and co:..?are it to the module tape.
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Form A
Coordinator

APPENDIX 11

INSTITUTE FOR D3VELOI=T OF HVIAN RESOURCES
College of liucation
University of Florida

We are gathering the following information on parent educators so that we ca
assess changes brought al:out in the Follow Through Program. Only group data will
be reported. There are no right or wrong answer{to the questions, so do not
hesitate to answer them honestly and fully.

NAME

Date Community

i. The Florida Model was adopted by your project in:

Please check appropriate school year: (1) 1971-72
(2) 1970-71

(3) 1969-70
(4) 1968-69

2. How many parent educators have you employed during each school. year you have
(2-9) participated in the Florida Lode??

1968-69 1970-71
1969-70 1971-72

3. During each of these school years, how many parent educators dropped out of
(10-17) the program irregardless of the reason.

1968-69 1970-71
1969-7: 1971-72

4. How many of the original group of parent educators that you employed during
(18-25) your first year in the Florida Model continued to be employed in the project

as parent educators during the following school years?

1968-69 1970-71
1969-70 1971-72

S. How many parent educators obtained high school diplomas as a result of their
(26-33) participation in the F!orido Follow Through program during the following

school years?

1968-69 1970-71
196S-70 1971-72

6. How many parent.educators1:ho alv..ady had a high school diploma took college
(34-49) courses a3 a ref,ult of their payticirAion in the Florida Follow Through
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program as a pannt educaler? Please indicate the nwber of such parent
educators anst the 1-tumber of colic:gr.: ser:!oster credit hours taken during the

following school years:

196S-69
1969-70

1970-71
1971-72

No. of
PE's

No. of semester
credit hours

7. How many parent educators have changed their housing patterns during the
(50-57) following school years? Example: !lade major changes in their original

home, or raved to a new home and/or neighborhood?

1968-69 1970-71
1969-70 1971-72

8. Have parent educators' salaries increased since your program first entered
(58-63) the Florid,. lodel? Please indicate the amount of increase from the be-

ginning of the project to the current school year.

From $ monthly To S monthly
(Average beginning year salary) (Average current salary)

9. Unat is the highe,t manthly salary a parent educator has received since the
(64-66) beginning of the pleoject? per month.

10. What 1 a3 the average age of the parent educators at the beginning of the
(67-70) project? At the present time?

11. How many parent edcators have become teacher's aides in non-Follow Through
(1-2) classrooms since the beginning of the project?

12. How many parent educators have became teachers since the beginning of the
(3-4) project?

13. How many parent educators have entered teacher education programs?
(5-6)

14. Give the names of parent educators who were Follow Through parents before
(7-8) being employed. (attach sheet if necessary)
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15._ Give th..: n;I:cs of parc,nt oclucatol%; who are still Follow Through parents.

(9-10) (attach shclt if nooc.ssary)

16. Have the number of male parent educators that you employ in the project
(11-12) increased since your first year of operation?

From To
(no. first year) (no. current year)

O.



Form
Parent Educators APPFNDIX 11

IN FM DEVELOPFNT OF NU .:!A 10c';SOURCES

Col loo of Educ;:t4:In

UniverOty of Floridr:

We are gathering the following infort'ation so that we can assess changes
in the Follow Through Program.

Your name is needed for purposes vi proper statistical treatment of the
data. There are no right or wrong answers to the questions so do not hesitate
to answer them honestly and. fully. Please do not hesitate to secure the
assistance of your coordinator if you need help in completing this form.

NAME

Date

School

Community

Grade Level

1. Race or ethnic group - (circle one): (1) White (2) Black

(1) (3) Chicano (4) Indian
(5) Other (specify)

2. Sex (circle) : (1) Male (2) Female
(2)

3. Are last birthday
(3-4)

4. Marital status: (1) unmarried (2) married (3) divorced

(5) (4) separated (5) widowed

5. Date first employed as parent educator
(6-9) (Month) (Year)

6. Have you been continuously employed as a parenc educator during the regular
(10) school year since that date? (1) Yes (2) No

7. If you have dropped out of the program as a parent educator, please
explain dates and details involved.

or c::;),-.!rtcnce as a plront .:!ducator.

(1 1-



9. The highest grade level of your education before becoming a parent educator.
(13-15) (Circle the hi giic t gr. dr! level of your education before becoming a parent

educator and indieoto what year you completed it.)

(1) Completed ei+!lith :!rade or les

(2) Some high school, but did' not graduate
(3) Completed high school
(4) Completed some college, but not two years
(5) Completed two years of college
(6) Completed more than two years of college, but not 4 years.
(7) Completed four years of college What yr?

10. The highest grade level of your education since becoming a parent educator is?
(16-18) (Circle the highest grade level of your education since becoming a parent

educator and indicate what year you completed it.).

(1) Completed eighth grade or less
(2) Some high school, but did not graduate
(3) Completed high school
(4) Completed some college, but not two years
(5) Completed two years of college
(6) Completed more than two years of college, but not 4 years.
(7) Completed four years of college What yr?

11. The highest grade level of education that your father completed! (Please

(19) circle answer)

(1) Completed eihth grade or less
(2) Some high school, but did not graduate
(3) Completed high school
(4) Completed some college, but not two years
(5) Completed two years of college
(6) Completed more than two years of college, but not 4 years.
(7) Completed four years of college 0

12. The highest grade level your mother completed: (Please circle answer)
(20)

(1) Completed eighth grade or less
(2) Some high school, but did not graduate
(3) Completed high school
(4) Completed some college, but not two years
(5) Completed two years of college
(6) Completed more than two years of college, but not 4 years.
(7) Completed four years of college

0

13. What was your father's main occupation? (Be specific. For example:

(21) owner of small restaurant, assembly line worl,:er, construction)

14. What was your mother's main occupation? (Be specific. For example:
(22) telephone operator, housewife, domestic.)

15._ What was your occupation prior to participating in this project? (Be

(23) specific. For domestic, housewife, telephone operator.)
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a

16. Since beco7.i.ng a parent educator have you" housing conditions changed?

(24-27) (Please almwor the followinl:, (3i:... lions)

Since beco.,7ing a parent oduf...ator, have you: (1) continued to live in

(Circle choice) the same house
(2) moved to a different

house, or houses

If your house is the same, have you made made major changes such as
painting, repairs, new furniture, appliances, etc. (Circle choice)':
(1) Yes (2).No

If you have moved to a different house, or houses, is the house that
you live in now (Circle choice):

(1) better than your old house
(2) about the same as your old house
(3) poorer than your old house

If you have moved to a different house, or houses, is the neighborhood
that you live in nc.. (Circle choice):

(1) better than your old neighborhood
(2) about the sane as your old neighborhood
(3) poorer than your old neighborhood

17. How many children did you have .prior to becoming a parent educator?
(28-29)

23. How many children do you have now?
(30-1)

19. How many credit cards did you own prior to becoming a parent educator?
(32) (no. of credit card!

20 How many credit cards do you now own?
(33) (no. of credit cards)

21.. What education has been made available to you since becoming a parent
(34) educator? (Please circle answer)

(1) College courses
(2) Basic education courses

(3) Refresher high school courses
(4) Refresher basic college courses
(5) GED exam
(6) Other (specify)

22. when Follow Throu;,,h ends, what occunation do you wish to enter?
(35) (Please be svcific)
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23. your kno,:lcdo in the follwiro:! areas increased significantly as a result

(86-IT) of your t?!2:11W. in the Fullew Tlirour;h proran? (Check yes or no)

Availability of medical, social and dental services (1) Yes (2) No

Legal assistance to low income persons (1) Yes (2) No

Workmen's compensation (1) Yes (2) No.

24. Do you speak school type English better as a result of your having participated
(39) in Follow Through? (Circle answer)

(1) No better
(2) A little better
(3) Much better

25. Co you dress differently now than you did prior to becoming a parent educator?
(40) (Circle answer)

(1) No . (2) A little better (3) Much better
e

26.

(41) Has your attitude about understanding and managing children changed since you
have become a parent educator? (Circle answer)

(1) No . (2) Chanc,ed a little (3) Changed a great deal

27. Has your attitude about urlderstan6ing and nanaging your own children changed in
(42-46) the folIud.n areas since you have b,acc,:ne a parent educator? (Circle the

appropriate answer following each area, using the following choices:
1-No; 2-Changed a little; 3-Changed a great deal.)

(42) Reasoning 1 2 3

(43) Spanking 1 2 3

(44) Talking 1 2 3

(45) Explaining why 1 2 3

(46) Asking what their
problems are 1 2 3

Other (specify)

28. Have you taught the followin;7. school activities to your children at home?
(47-50) (Circle Yes or No for each activity)

(47) Reading books to your children (1) Yes (2) No
(48) Talking more with your children (1) Yes (2) No
(49) Working with your children (1) Yes
(50) Playing with your children (1) Yes

(2) No
(2) No

29. WCP: you an iCti1.70 PAC pc,mbty.Cattending eetings and participating regularly)
(51) before )econing a PE? (Circle answer) (1) Yes (2) No



30. If yes, n:v v.:'ny yc:r.vr worc you an activc PAC rcrlr ju5t bcfn;c you boca!no

(5) a px1::nt ci'.ucutor? (Circo ycrs) 1 2 3 4

31. Wore you an acclvo volu just lloforo bocomin7, a paront

(53) educator? (Circle wlswcr) (1) Yes (2) No

32. If y',5, app%-w:Imatcly ho: rang day3 MA you work as a classroon voluntc::r

(54-65) during thc follcing school ycars:

1968-69 1970-71

1959-70 1971-72
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In:,,titute for Hev]:)!:......nt or Hu: ...nn Poizources

Colie,e uC Edue%tion
oF
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PROJECT 101.1.0 TI:LOni!

Questienwilre

Please revirn this questionnaire as soon as possible, and no later than
Septber 30, 1972, to:

l(2. a1/
1. How many tasks did parents write during the 1971-72 school year?

Mrs. Betty Boler
College of Education
University of Florida
520 Weil Hall
Gainesville, Florida 32601

I. These questions only concern activities during the 1971-72 school year.

(fl

(give number).

2. How did you infor your p:.rents of PAC =tings?

Parents were generally given an agenda:

1. 1 or 2 weeks prier to each hheeting
at the neetirr or

not at all or

47( .other (please explain)

or

3. Have any of your PAC me:-.bers either acting individually or as private
groups had contact with the school administration or the school board?

Yes No

If so, please indicated the circumstances surrounding each meeting
and the number and the nature of the persons involved.

(Please wlo auether sheet oC papc-r if necessary) .



II. List th ,:. inCetie:1 about the 1971-72 city-wide PAC
mc.eljn;;.

(

r 1

.--- -,, Colunn A - Give tlY2 ditt' of e;!J,, c tv:ie AG r,eetin; during theIt_ ro)

* 1971-72 scnool year.
.

Column B - Give the main activity of that meeting.

Column C - Give the total number of parents attending that meeting. c6.../

Column D - Give the total numl:er of teachers and parent educators
attem'ing that meeting.

Column A Column B Column C Column D

City-Wide PAC City-Wide PAC
Meeting Dates Activity

Total No.

of Parents
Total No. of
Teachers & PEs

1.

5.

4.

5.

6.



PAC City-t.:idc., PAC

.1 fl:; Activitv

7.

S.

Tot;t1 No.

or Parent5

Tot.il No. of

Teacern.,

9.

10.

Use bacl; of this form if more Spnee is needed.

III. List the followinq inFormat;cn about "nini" or "sub" PAC neetinzs during
the 1971-7' school year.

Column A - Give th name of each "mini" or "sub" PAC a7:-.,ointe.:1 during

the 1971-72 school year.

Column B List the dates of all "mini" PAC meetings.

Column C - List the main activity of each of these meetings.

Column D - List the number of parents attending each of the meetings.

Column E - List the number of teachers and PEs attending each of those
meetings.

Column A Column B Column C Column D Column E

Fame of each
71ini PAC

1.

Dates of
!.!ectins

1.

2.

3.

1.

S.

6.

ain Activities
of

J.

2.
S.

4.

f..

6.

7.

8.

Parents atte7.:1- Teachers & PEs
ins: each mcc,tin attendi:

1. 1.

_ .1. ,.

3. 3.

4. 1.

s. 5.

6. 6.

I. ,.

8. S.

1 0. 10.
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of (...:ch ft t" of 7::1-1

!.!ini PAC :.!etins or

"7

-5..

Pannt: . att;:n(.1.- Teachrs PLs

each meeti7,:.: attey:din;

1. 1, 1. 1.

2. 2. 2. 2.

3. 3. 3. 3.

4. 4. 4. 4.

5. 5. 5. 5.
.

G. 6. 6. 6.

7. 7. 7. 7.

s. s. 8.

9. 9. 9.

10. 10. 10.

8.
9.

10.

8. 1. 1. 1. 1.
2. 2. 2. 2.

3. 3. 3. 3.

4. 4. 4. 4.

5. 5. 5. 5.

6. 6. 6. 6.

7. 7. 7. 7.

8. 5. 8. 8.
9. 9. 9. 9.

10. 10. 10. 10.

9. 1. 1.

2. 2.

3. 3.

1.
2.

3.

1.

4 4. 4. 4.

5. 5. 5. 5.

6. 6. b. 6.

7. 7. 7. 7.

8. 8. 8. 8.

9. 9. 9. 9.

10. 10. 10. 10.

Use back of this for for other "mini" PAC meetings.

IV. List the following information about City-Wide PAC co-nittees.

Column A - List the names of every City- Wide PAC comnittee.

Column P, - List the date of each meeting held by that City Wide

PAC co:mittee.

Column c - List the main activity of that meeting.

Column D - List the attendance,



. !

PAC

1.

3.

4.

-

P, C

sc

l.
2.
3.
4.

5.5. 5.
6.'8. 6.
7.7. 7.
8.8. 8.
9.9. 9.

10.10. 10.

1. 1.
2. 2. 9

3.3. 3.
4.4, 4.
5.5. 5.

6. 6. 6.
7. 7. 7.

8.8. 8.
9.9. 9.

10.10. 10.

Co lv.:111

!1:1. I n .'sct i.vi ty At t dance
of. C g

1.
2.
3.
4.

1.
2.
3.
4.

1. 1.
2. 2.
3. 3.

el4.
5.S' 5.
6.6. 6.
7.7. 7.
8.8. 8.
9.9. 9.

10.10. 10.

l'
2.
3.
4.

1. 1.
2.2. 2.
3.3. 3.
4.4. 4.
5.5. 5.
6.6. 6.
7.7. 7.

8. 0
...) 8.

9. 9. 9 .
l0. 10. 10.

l.
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r,-, oi City4.:ide

PAC Cor.,itte..!

Date: oF
Moutin7

!,!ain Activity

of tcotirt,4

Attoncnco of
Inc.etinz,

D. 1. 1. 1.

1
.- 2. '.

3. 3. 3.

4. 4. 4.

S. S. .5.

6. 6. 6.

7, 7. 7.

8, 8. 8.

9, 9, 9,

10. 10. 10.

6. 1. 1. 1.

2. 2. 2.

3. 3. 3.

4. 4. 4.

5. 5. s.
6. 6, 6.

7, 7. 7.

8. 8. 8.

9. 9. 9.

10, 10. 10,

7. 1, 1, 1.

2. 2. 2.

3. 3. 3.

4. 4. 4.

S. 5. s.
6. 6. 6.

7. 7.
/
/.

8. 8, 8.

9. 9. 9.

10. 10. 10.

8. 1. 1, 1.
2. 2. 2.

3. 3. 3.

4. 4. 4.

5. 5. s.
6. 6, 6.

7. 7. 7.

8. 8. 8.

9. 9, 9.

10. 10. 10.

Use back of: this form if Ldditionl s:lace is neel.
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List holl:w Cnc inrortion abilt 1971-72 "mini" cr
PAC

Colu.:n A Li tho f ev.:;ry "lini" PAC Co....ittce.

Col B - List the date:i of every PAC Cer.nittee

Column C - Li t the main activities of those meetings.

Colunm D - List the attendance of each of these mootings.

Column A Column B Column C Column D

Names of "mini"
PAC Conmittees

Dates of
Meetings

Main L'7..tivity

of meetings
Attendance of
meetings

1. 1. 1. 1.

2. 2. 2.

3. 3. 3.

4. 4. 4.

5. 5. 5.
6. 6. 6.

7. 7. 7.

8. S. S.

9. 9. 9.

10. 10. 10.

2. 1. 1. 1.

2. 2. 2.

3. 3. 3.

4. 4. 4.

5. 5. 5.

6. 6. 6.

7'. 7. 7.

8. 8. S.

9. 9. 9.

10. 10. 10.

1. 1. 1.

2. 2. 2.

3. 3. 3.
4. 4. 4.

5. 5. 5.

6. 6. 6.

/. 7. 7.

S. S. S.

9. 9. 9.

10. 10. 10.
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01 " Dat.,..f. of Ma i n A c t i v i t y At tondan:::.?
PAC: C.:0:.;;i !::.2t. i. n .,,s of :7:::c.tifv!::; no e t. i n f.. s

4 1. 1. 1.
2. .). 2.
3. 3. 3.
4. 4. 4.
5. 5, 5.
6. 6. 6.
7. 7. 7.
8. 8. 8.
9. 9. 9.

10. 10. 10.

5.
-

1. 1. 1.
2. 2. ?.

3. 3. 3.
4. 4. 4.
5. 5. 5.
6. 6. 6.
7. 7. 7.
8. 8. 8.
9. 9. 9.

10. 10. 10.

6. 1. 1. 1.
2, 2, 3.

3. 3. 3.
4. 4. 4.
5. 5. 5,
6. 6. 6.
7. 7. 7.
8. 8. 8.
9, 9. 9.

10. 10. 10.

7. 1. 1. 1.
2. 2. 2.
3. 3. 3.
4. 4. 4.
5, 5, S.
6. 6. 6.
7. 7, 7.
8. 8. 8.
9. 9. 9.

10. 10. 10.

8. 1. 1. 1.
2. 2. 2.
3. 3. 3.
4. 4. 4.
5. 5. S'
6. 6. 6.
7. 7, 7.
8. 8. S.
9. 9. 9.

10. 10. 10.

',-.110 k 4.2 t h rri i I 1:10 re. ;;T:acc; is

of
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VI. 1):: sure t,-.) ;:t:_;:ch the t:)

PAC ::: ):: ::r :'.oh of yco:r

Pince a ro.:Irk in tho

Wo alroody .;Lt our By-LT,:s

We are sending our 1';y- !.s

2. Please attach a cony of the sumnary Fheet records of voluntary
parental participation in the Follow Through Classroom.
(NOTE: DO NOT incftde records of parent-educators.)



Teacher

APPENDIX 11

eaclicr Co;.fnce Guide

Pate

Pdrent Educator

1. Teacher interprets the H and P:11 data collected by PE.

Yes No Unable to ".ate

If no, indicate specific course(s) of action agreed upon.

2. Teacher plans with PE for a home visit.

Yes No Unable to Rate

If no, indicate specific course(s) of action ag.zeed upon.

3. Teacher develops tas!:s with the assistance of PE.
NN

Yes No Unable to Rate

If no, indicate specific course(s) of action agreed upon.

4. Teacher plans with the parent educator for classroLn instructional
activities (e.g.: goes over daily lssen plans and helps PE learn
teaching shills).

Yes No Unable to Rate

If no, indicate specific course(s) of action .greed upon.



2

5. Tc;:ber supervise3 c,durror's in3truetilal
activities.

Yes No Ungbic to Ran

If no, indicate specific course(s) of action agreed upon.

6. Teacher knows the purpose and nature of the Follow Through Program
in her particular school.

Yes No Unable to Rate

If no, Indicate specific course(s) of action agreed upon.

7. Teach,_:r cmnunucates with PE (e.g.: considers her conments and

suggestions).

Yes No Unable to Rate

If no, indicate specific course(s) of action agreed upon.

8. What are this teacher's strong points in ':orking with PE's?

9. Are th::re areas in which this teacher needs to improve in uorking
with PFs?



Parent Educator

APHNDEX ii

FOLLO': iTOni

Parent C:;nforyi,ce Cuid

Date
Teacher

1. PE administers the HER, IMF, and the PEn.

Yes No Unable to Rate
OOP

If no, indicate specific course(s) of action agreed upon.

2. PE plans with the teacher for a home visit.

Yes No Unable to Rate

If no, indicate specific course(s) ci action a7reed upon.

3. PE develops tasks with the assistance of the teacher.

Yes No Unable to Rate

If no, indicate specific course(s) of action agrced upon.

4. PE plans with the teacher for classroom instruction and
instructs individuals and groups in classroom under teacher's
direction.

Yes No Unable to Pate

If no, indicate specific course(F) of action agn?cd upon.

11.111=



- 2 -

5. PE ccachei t.:1 to as p111:1:.

Yes Un:i1:1c' to 'i;ate

If no, ifldicate specific courso(s) or action az,reed upon.

6. PE knows the purpose and nature of the Follow Through Program
in her particular school and her role in it.

Yes ro Unable to Rate

If no, indicate specific course(s) of action agreed upon.

7. Teacher has bee:: al71e to devote rie?:o tic to flu :.1% who need
individu-11 hr..:'r as a result of ths:. PF's presence in the classroom.

Yes ro Jnable tu !ate

If no, indicate specifii: course(s) of action agreed upon.

8. PE has good ra:)port with children.

Yes No Unable to Rate

If no, indicate specific course(s) of action agreed upon.

9. PE has shon initiative in helnin in the classroom.

Yes 0 Unable to rlate

If no, co;C (:) of action :Treel upon.



10. ti
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11. Are there areas in which this Pi needs to improve?



Consultant's Home Visit Observation Report

Gordon Greenwood, Betty Bozler, Nancy Bear

The purpose of this instrument is to determine whether or not the
parent educator engages in certain behaviors when making a home visit
and in completing the PEWR. In order to use this instrument, the
consultant should ask both the teacher and the parent educator to provide
him with the following prior to going on the home visit: (1) copies of
last week's and this week's tasks; (2) the numbers of the Desirable
Teaching Behaviors that they feel are appropriate to this week's task; (3)
information on how much time they spent in planning for this week's home
visit. It will be necessary for the consultant to have his own copy of
the PEWR and he may find it helpful to take the PEWR manual along with him.

Having obtained the above information, the consultant should use this
instrument as follows. First, the parent educator should alert the mother
in advance that a consultant working with the Follow Through Program at
school, Mr. , will be coming in with her during the next home visit
to observe the parent educator doing her job. Second, immediately after
the home visit the consultant should summarize the parent educator's
behavior on this instrument. Third, after the home visit, the consultant
and parent educator should sit down together and, without talking to one
another, independently fill in a PEWR on the home visit. The consultant
should then compare his PEWR item by item with that of the parent educator
and ask her about any differences that exist and make item adjustments in
his PEWR if the parent educator makes a convi!. :ing case.

The parent educator's performance will be scored as follows. A total

of ten points are possible if the parent educator successfully performs all
possible behaviors under each number. If the consultant does not consider
a certain behavior appropriate to the home visit (e.g.: having the mother
role play the task back), he should draw a line through it to indicate that
it scows not apply in this particular situation.
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PE Date Score

Consultant Community

Directions: Chea "yes" or "no" as a; nropriate for each item.

1. In asking the mothering one about last week's task, the parent educator
gathered sufficient data to fill in the PEWR items on:

___yes, no Whether task was attempted
___yes, no Child's success
___yes, no Child's interest
__yes, no Task's importance

yes, no Task's level of difficulty
_yes, no Who presented task
___yes, no Time spent teaching task
___yes, no Time child snent doing task

2. The narent educator presented this week's task to the parent by:

___yes, no telling
/es, no demonstrating
yes, no having mother role play task back

3. Did the parent educator adapt the task? ___yes, no

___yes, no If "yes" was the adaptation appropriate?

yes, no If "no" should the task have been adapted? (Consultant
should discuss reasons for adapting or not adapting with
parent educator and teacher before marking item.)

4.

yes, no Did the narent educator spend an adequate amount of planning
time with the teacher prior to the home visit?

yes, no If "no" was the ir:adequate planning at least partly the fault
of the parent educator?

S.

yes, no Did the parent educator discuss in detail the last PAC meet-
ing with the parent and/or tell the parent about the next PAC
meeting (discuss agenda, transpc,.tation, time and place)?

6.

yes, no Did the parent educator obtain suggestions about new tasks
from the parent?
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yes, no If "yes", did the parent educator attempt to get the parent
to expand on the task idea?

__yes, no If "yes", did the parent educator write down the parent's
task suggestions and explain them to the teacher?

7.

_yes, no Did the parent educator attempt to relate to the mothering
one in a warm, friendly, and irnitive manner?

8. What Desirable Teaching Behaviors did the teacher and parent educator
agree were appropriate to this week's task (write down numbers from
attached list of Desirable Teaching Behaviors).

What Desirable Teaching Behaviors did the narent educator both
demonstrate and explain to the iother (write down numbers from attached
list of Desirable Teaching Behaviors).

9. After the consultant and the parent educator independently fill in PEWRs
on the home visit and discuss differences in marking, the consultant
should place a checkmark (on his copy of the PEVR) beside any item that
the parent educator marked inaccurately and attach his cony of the PER
to this instrument.

10.

yes, no Were there other behaviors that the parent educator should have
engaged in that were essential to the effectiveness of the home
visit or to filling in the PEWR that she failed to perform
(e.g.: failed to discuss comprehensive services when parent
indicated that she needed help or failed to find out whether
the mothering one visited school last week)? If "yes" please
explain:



DESIRABLE TEACHING BEHAVIORS

These teaching behaviors should be incorporated into all teaching-

learning situations, and not confined only to formal "task-time".

1) Elicit questions from the learner.

2) Ask questions that have more than one correct answer.

3) Elicit more than one-word answers from the learner; encourage the

learner to enlarge upon response and use complete sentences.

4) Praise the learner when he does well or even takes small steps

in the right direction. Let the learner know when he is wrong,

but do so in a positive or neutral manner.

5) Get the learrer to evaluate or make judgments or choices on the

basis of evidence and/or criteria, rather than by random guessing,

chance, luck, authority, etc.

6) Give the learner time to think about the problem; don't be too

quick to help.

67) Give the child same time to familiarize himself with the task

materials. Before proceeding into a structured learning situation,

give the learner an introduction or overview.



The Purdue Elementary Problem Solving Inventory

may be obtained from:

Dr. John F. Feldhusen
Division of Education

Purdue University
West Lafayette, Indiana 46205
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Child's :;ame Testei

School Date

Community Grade Sex Eace

Task Initiation: (Circle proper ratin)

1. No initiation. Child sat with hand in lap and watc!:ed E. .Child
sat and looked about the room.

contact: No real invol..or.eni: is shown - child touches figurr's

but withdrew. Child kneched and ir:.-ediate)y

3. Initintion but minimal involvem.:.nz. Child Moves figures
hut cc or',zarization. Child lays all figures down - no syst: 7iC 1ay.

4. Injtia7-ion high deree of invelves.ont - organized aztivity. Child
pairs all animals or stands thez.. sid: h side. Chik: grcui:s
and nuts them inside barricade. Child .,,uts figure:; on tcp of one another.



T
a
e
z
.

E
x
;
)
l
e
r
.

A
c
t
i
v
i
.
t
y

-
-
, i

f
a
n

.
:
'
,
.
i
)

t
e

;
v
e

o
t
h
e
r

m
-
!
-
-
.
.

q
V

()
 r

m
-
b

1
q
 
V
o
r
 
c

1 I 1
fa

n
1

y
e

o
t
h
e
r

m
-
s

m
-
b

1.
50

, q
V

ol
' c

.
;:i

;,/
c1

-
t..

2

;
.

.

ii i.
.ti

;

m
-
!
.
,

f
a
r
.

2
 
1
0

.
.
:
.
.
:
.
;

,
.
.
.
,
,

q
 
C
r
/
o
r

.
.
:
.

.

7.
:,.

.
I

e
t
h
e
r

m
-
s

p
r
o
m
p
t
 
q
 
E
d
o
r
 
c

t
o

f
a
n

Z
'
d
o
r
 
c

1
:
I
n

o
t
h
e
r

m
-
s

o

I
.

V
c
r
h
a
l
i
z
a
t
i
o
n

IA
 1

:c
 J

t c
d

0 
L

i;
r

V
i
s
u
a
l

O
t
h
e
r

M
o
v
e

N
e
v
e
.
 
-

,
T
i
m
e

E
x
p
l
o
r
.

S
u
b
j
e
c
t

b
o
x

V
C

1
1

1

Q
u
e
s
t

F
a
n
t
a
s
y

Q
u
e
s
t

!
i
.
a
n
t
a
,
:
v

i
i
/
o
r

;
e
,
-
"
c
o

C
om

m
en

t
C

om
tc

nt

o
t
h
e
r

;
m
-
h

.5
0

, e
 V

O
f 

C

I
; t

I
f,

t
o te

v
e ye Y
e y
e

y
e

Y
e

o
t
h
e
r

m
-
s

o
t
h
e
r

o
t
h
e
r

o
t
h
e
r

V
C

o
t
h
e
r

m
-
b

2
.
5
0

ci

3
.
0
0

m
-
h

t
e
r
m

q
 
V
o
r
 
C

3
.
5
0

C

m
-
s

m
-
b

m
-
s

I
I
I
 
-
1
)

m
-
s

n
i
-
b

m
-
s

m
-
h

4
.
0
0

1
4.

50
q
 
a
/
o
r
 
c

q
 
n
/
o
r
 
C

q
 
1
1
/
o
r
 
c

f
a
n

q
/
o
r

f
a
n

q
 
f
d
o
r

fa
n

5
.
0
0

q
 
V
o
r
 
c

f
a
n

q
 
C
d
o
r

C
a
n

f
a
n

q
 
6
/
o
r
 
c

1

f
a
n



,,44

L
*L

;
C

)

4

X
X

\'x

1).

.1141.104.1410411.10.111111114101141.11.0

c.

44.4.444..

tY

S



APPiiMi0: 11

(;ervation Ye;:m

Thr: Live O.ion Yorm is Le: (1) see how a

te;:cor (T) eeator (h:) work together in planning a learning,

aczivi.,:y that will be uaod by a wothor (M) and her child (C) as a home task;

(2) see how the discusses and perEorms this task with a mother so that

can do the zw3k with child; and, (3) see how a mother and child work

toether. A videotape recording is made oE each segment of the home visit

cycle al each segment of the cycle is observed using one of the sections

of the PECE Live nserv:Ition Form. Section A is used to observe the T and

PE workir,g -coether; Section B is used to observe the PE and M working together;

Section C is used to observe the M and C working together.

Section A

Section A of t.Le PECE Live Observation Form is used to observe teachers

and parent edlleaters working together plannimg a home visit. The session is

divide :i into three se;:rnents: (1) discussion of last week's visit; (2) discussion

f Lids eek's visiL; and, (3) performing this week's task. The three segments

do not nccessarii, have t.-) occur separately but are separated for ease in

observation.

Pro

There are t.::e as to Section A. Complete the ton of the first page

entcrin:', the m ;-j .lyerving the VT recordin:;. Inc first 1:aje rofors

visit. Thi:1 diseus:iion ean OCL. t ny tim?

s,.'.sfdon. The second pa.:,,e refers to the discussiw.
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. IL v:.J. ic ;tot.

citc! I c of to st directly

1-s for thLs WO(13 and ias. weel: visit

rof ir only do not: n.-o:. :,:!rily il::a;! that (..zxh t

seporaLely.

Item I. if at anyti77...e durini, the session the last home visit is mentioned,

chock "yes;" if not, check "no." The T and PE do not necessarily have to

discuss thi.; visit in any detail in order for this item to be checked. For

exaple:

T: "How was your laslitvisit to Mrs. Brown?"
Y .

PE: "All right."

T: "Good. This week we will us P the Animl Task."

Item would be chocked "yes," even though the T immediately went on to

discuss this week's visit. If, however, the T and PE continue to discuss the

last visit reoorc; the item numbers of the pm that are mentioned. For

cv.mple:

T: "Did he enjoy the task?" - PE at item P42 would be listed.

"Did he have any difficulty with it." - PER item 145 would be listed.

Did you ask the mother for any suggestions for a future task?" -

PER item 6i would be listed.

NOTE: it is possible to have the "yes" checked and have no PER items recorded.

Referring to the first example above, since the teacher never went on to discuss

last week's visit, no PEWR items would be listed. However, it is not possible

to *:-,eve a PEWR.it,2m listed without the "yes" being chce:ed.

iE ci.ther T re:its or the Ph reports any problems she

Pica:;e no .c ti:a this question pertains
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is ee,2eae-eee viejt. Foe (ee-:ple:

T: "Le;d y;;! pce7iiees teeehi.ni; this tesk to Johree,a?" -

lte,4 .ee:d ee "ees."

1;rown understand what a 'set' was?" - item 2.a: would

be chock "yes."

PE: "There was a lot of noise in the room during the session." - Ite;

2.a; would be checked "no."

Item 2.b) Check if either the T requests or the Ph reports any possible

vaeiation that could have been used in teaching the mother because of a problem

she was having in understanding the task material. This question is designed

tU see if the problems discussed in number 2.a) above were followed up by the

T and P discussing how the problem might have been solved. Therefore, this

item, number 2.1):. cannot be checked unless number 2.aj above is checked also.

For exam7le:

PE: "Perhaps she would understand what a 'set' is if we made a chart to

illustrate it." - Item 2.b) would be checked "yes."

T: (Note: The last task concerned pets and the mother could not under-

stand how an elephant could be a pet.) "Perhaps, you can explain to Mrs.

P.rcn that in other countries, such as India, a boy could have an elephant

as e pet."

Item 3 Check if the T or PE mention developing a task which uses a previous

task as a basis. is qu::stion, if checked, indicates that when the T and PE

p1,n tas.s le,;ing the material learned in prior tasks to teach

ceeeeH_e. Foe ey "eeeee ehany enjo ed this last t;:s1; on

c: ;:n a tas;. on re:Adin, as a folio.J up."
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Item 5. Space is provided for any comments which the observer might wish

to note. He should put down anything that he feels will help in the analysis

of this instrument. In other words, this space is us c? to mention anything

which the observer thinks will not be shown by just looking at the instrument

itself.

For example, if "a" is marked in number 7, below, he might wish to

explain why there was no role-playing, such as the T talked exclusively

in explaining the task and then had the PE talk exclusively in explaining

the task back to her.

Role Playing

(a) An "a" should be recorded if there was no role-playing. This

occurs if the T just tells the PE what to do, or if she just demonstrates

what to do, or if she explains what to do and then has the PE explain it

back to her.

(b) A "b" should be recorded when the T takes the role of the

teaching one and the PE takes the role as tho learner. They actually

perform the task as the PE will do it when she takes the task into the home.

(c) A "c" should be recorded when the PE takes the role of the

teaching one and the T takes the role of the learner. In other words, the

PE acts as she will when she goes into the home and the T acts as the mother

might act.

The letters should be recorded in the order of their occurrence.

If there is an "a" there should be no other letter. Some examples are,

but not limited to: "6", "c", "b-c", "c-b", "b-c-b", "e-b-c", etc.

Scoring - Whenever a behavioral category is done, a plus sign (+)

should be marked in the appropriate column. if there was an opportunity to
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do a behavioral category, but it was not done, a minus sign (-) should be

11
placed in the appropriate column. if a behavior did not occur because there

was no opportunity or it was inapropriate for the particular task, the

space should be marked with a zero (0).

For example: If the T says "In this task we are going to

look at pictures of places and talk about where you would

like to go best", a plus (+) should be put in the "T does"

column for "Gives brief overview of task."

If instead of the above the T immediately says, "Here are

pictures, tell me about them." a minus (-) should be placed

in both "Gives learner time to familiarize himself with task

materials" and "Gives brief overview of task."

If the task does not contain any unfamiliar facts, concepts

or jargon, then that space should be marked with a zero (0).



v shet.
. .

A is ii in t i tc IL' tnr.: particip::nt..:: do 11.;.' reod word

r.:.12el.ence to i..ho shel.. is

Ilerw.itted and enceuragd. nu.c., if the directio:Ls foc the task or example;

are rend directly as they aro stated on the sheet, a minus is placed in

the appropriate columns.

2. Gives brief overvie of task.

The overview must occur at the beginning of the teaching of this week's

task. This item is a brief statement of what the task entails and what is

voin., to be done.

For example: T: "This task is called 'Where would you

like to go.' We are going to look at several pictures and

discuss what they are and what you like about the places they

show."

Note: :lust giving the title of the task is not enough to be an overview.

3. Gives the learner time to familiarize himself with the task materials.

This item includes describing the materials to the learner, allowing him

time to look at time. If appropriate, allowing him time to pick them up and

examine them. Usually, there will be a short period of silence in which the

learner can acquaint himself with the materials. This item will also occur

before the task is actually taught. In most cases, it will be just after the

bvief overview.

For exa:Ttple: After the T givos the brief overview above, she

says, "Pi-:!:15.1!, t.a.e you tiFv2 thcn.;e pictures cud when

yo,,1 re tel l ee ;1!!1- is
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w:Il .he:1 wh:..L:.-er a T:.:nflC:C; is 1.!nd to the

o; thc c;i1,11.- oy7,

Foc exa,.)1.-. In u T-n plannin sc.ssion: "Have yo.1,

Mrs. JoHsu, ever visited a pork like the one in this pcture?"

or, "flu; children 11 :1 enjoy this-task on pets as we just had

a field trip to the zoo."

5. Conlionts on the appropriatenesS'of task'for'a.particular.Child.

This item will be marl:cc: when either the T or the PE remarks on why a

task is good for a specific Child as opposed to all the children in general.

This it includes com:nent or why the task should be modified because of

peculiar circumstances for a certain child.

For exa7Iple: T: "Johnny, will like this picture of the play-

ground as I know that the stops at one everyday on his way

hoL:e from school."

or ''Per;; I should leave this picture or a church out when I

take the tusk to 0:-.ar's hcv.o as he is of the Islam faith."

No:.e: In most cases, a certain child will be referred to by name.

6.a) Gives reason for doin tusk.

A plus will 1,?..712AF.''.1 wh:,!ever a reason is given for why the task is

heLmg given. 'fills reason r.ay pertain to the class in general or to a specific

For ca p.c T "Twin, we will plan a task 'which will give

o:ertunity to exprs themelves and to use

11
or tr_r a oppo,LonIty to use hi;



, .. ....-........,................_.
.i..... ;:l.v;...c;, ir. !....:.i.( nev lic, 1).;ca-.: ',Alt.: Icarn..:r rcoulre:i

110 1.::Ip :Hi a ',::1-;...i,..!1-1- ::1-on. F-...-11 ti..-:., i.:,. ;:il uude.clyiuf: 5..r.:c.&.!-) 7..f.:a6en

t.;.t!A, a shauld he given to thc learner.

For example : T: "ice glvc this task to Johnny because

he needs help with his reading." A minus is marked.

A bettor way to express this reason is:

"This task is designed to give Johnny a chance to utilize

the reading skills he is learning in class." A plus is marked.

Note: 6,b) will bc loft blank unless 6.a) is marked. However, if 6.a) is

marked, there must be a mark in 6.b).

7. Clarifies facts, concepts and "jargon" included in the task.

If there are any unfamiliar or technical terms included in the task

content which the learner does not understand, these terms must be explained.

A space is provided to record what the unfamiliar ten was.

For example: T: "This task concerns sets. A set is a grouping

of items into catagories according to some common characteristic."

A plus is placed in the appropriate colmn and the work "set" is writto.c,

on the line.

Another example is: PE: "This task entails visual tracking."

If that is all that is said, a minus will be placed in the appropriate

colu.in and the term "visual tracking" is written on the line.

Note: That if there is no fact, concept, or jargon in the task material which

neL..; to be clariFied, this itpm will he left blank.

8. P.e1t. Lhis t:Ask to it urev;eu:: one.

Cith a p1:1:; 2 ti,d
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11H 1: of a

:his 1.,ot for .1.1!:11:.

For "&inee the last task :Johnny did was OR counting,

this week's task will be on addition."

9. Details ProcedUres.

This item occurs' when step-by-step directions of what is to be done, or

what is done is given. To detail procedures might take the place of number

2, a brief overview, if it is done at the beginning of the task. However,

unlike the brief overview, procedures might be detailed at anytime during

the task.

For example: T: "First you will look at the pictures, then

I will ask you to describe them, then I will ask you to pick two

which you like then..."

10. Details Questions.

This item occurs, when specific questions to be asked are given. The

actual wording of the question must be given and not just a general direction

to ask a certain kind of question.

For example: T: "Ask him, 'Which of these pictures do you

like the best?' Then ask him, 'Why do you like this picture?'

Then ask him, 'Where have you seen a place like this?'"

However Not T: "Be sure to ask him questions about these pictures

whin have more than one right answer." A plus would not be

1:1 this case.

This L lofer:; to :!;ly Liirctioli.ch wore not origin:tIly luc11.1,7.ed in



:;) ;,

Thz'i t..1:5!, can L\L.AN'ed in )me way.

Fur hy Johnny finishes with those pictuves,

he may kee.,) cud color them and poTiwps vcite a sentence

underneath each picture describing it.

or "Maylie when he is done vith these pictures, he can look

through se.:e againses and find other pictures of places he

would Me to visit."

12. Mention PAC or Parent Activity.

The parent should always be reminded of upcoming PAC meetings, last PAC

meeting should be discussed, any comprehensive services which the family is

qualified for should be mentioned.

13. Invites to Classroom.

This item entails more than just saying T: "Have Mrs. Jones visit

us sometimes" or PE: "Please feel free to drop in on the class." A definite

time and date should be made for the parent to visit. T: "Be sure to invite

Mrs. Jones to come to the school next Thursday." or PE: "Mrs. Brown has

W;;,dnesday morning free an-.I 1 will ask her to observe the class then."

14. CTate: a "flat_ if" situation.

This i.tem only occurs when the teaching one and the learning one discuss

Ile:: the tas!--. will be tau: ;l1t to a third Jerson. This item will be checked when a

sittion c.12atcd and possible solutions to the hypothutical

Fee (::::-n7c: ;:i1.1 you do if Johnny dues not v:mt to
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PE: ";;,:;. st:e

t?"

h:! P" atoutly

teach:ng tas% to olc! L!ad not all hypaLheticals.

15. Questions from the Learner.

In this item, the T CrICOUfnt!S the learner to ask questions. That is,

he creates a situation in which the learner feels free to ask questions and

in which all sincere quastions are welcomed.

For example: T: "Do you have any questions concerning this

task?"

or . T: "Is there anything about this game which you do not

understand?"

PE: "Yes, why are there only four correct combinations?"

Note: That this item is not: for when the L asks questions. The T must

initiate the situation in which the L asks questions; that is, he must prompt

the question re"7 the learner.

For ev:1,;:ple: PE : "I by am I solving this task?"

Although the L asked a question, the T had done nothing to elicite it; therefore,

this item would not be marked.

16. Asks questions that have more than one correct answer.

This item is marked when the one acting as T asks a question which require

some thought before answering. These are known as "open-ended" questions

which lead to one integrated interaction and in7olves tho leames laoro fully

in the intoracticn.

For "naL L J you .li t.! about this pic.tu-cf-_,?"

07 T: da you thi.nk hi.ds _fly south in the Iduter?"
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sturtLiem he ch,3...1:eri is:

PE: "giu!.!."

The 'hair is oily' one color and therefore there MIS only one correct

way to ask this question.

Note: That this 7h ;l never includes "yes" and "no" questions.

.....

17. Elicits more than oneword-answers from the learner.

This item is marked when T ask a question which requires the L to use

either phrases or sentences in answering. Therefore, this item is never marked

for "yes" and "no" questions.

For example: T: "nat can you tell me about these pictures?"

or T: "Vhy-, do you like to do on rainy days?"

An example of a "one- word" answer which would not he included in this

itc:a is:

T: "nat color is that blozk?"

PE: "Rod."

18. Encoura?,cs the learner to enlar;,:e unon responses.

This item is marked when th T prompts the L to expand on an ansvier that

has previously given. He encourages the learner to elaborate on what he

has said.

For eyample: T: "Toll me more about those pictures."

or T: "1, :hat else Co vriu know about these animals."

Of "PInnts nr:cc! sunlit to grow."
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!;(.ntcnces.

This is T ho L to in co:plete,

ratn,.Ec111:111 with one-worL1 sl.ori phrase responses.

Usually the way the quJstion or coand is phiasc:d will determine how it will

be answered.

For example: T: "Tell me about the zoo?"

PE: "Well, there are lots of animals there. My favorite ones

are the monkeys and the lions."

If the T had asked:

T: "khat animals are in the zoo?"

The PE most likely would have responded.

PE: "Monkeys, lions, and tigers."

The former way of phrasing the question more easily leads to the use of complete

sentences than the latter.

20. Praises the learner when he does well or even takes small steps in the

right direction.

This item is marked when the T lets the L know he is doing well, or has

an3wered correctly. Usually the praise is only a short word or phrase such

as:

"Good" "fine" or "that's right'; However, it can he a long elaborate praise

such as:

T: "That's very good, Johnny, very, very, goDd. My you are a

smart boy."

Note: That for the purposes of this obervatien sch:.dulo, no determination is

mae.; to whether the pr :Ii is ayticiFical sotndiiv,; that is, as thon;.11 the

111
T did not 2,21 Ily me;:n it, or not. If any sort of at it is. made to pr:lise, this

it.e will be recorded.
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Yron:, It does if! a 110!",iiV", tic

ti1C: L :'!"1 cospon...; aml the T

co.:Tects but witItcq..7. criticis;a or sarcasm. The T should never say,

tha-:',., wrong."

Instead, a botter way of correcting is to say, "Arc you

sure?"

yo l: like to do that again?"

"Lets think about that a little more."

for ex=ple:

T: "What color is this block."

L: "Red"

"Lets beak at it again."

L: "Blue."

Thi5 p.thod of correcthlz. is superior to the T saying

T: "No, bloc is blue."

22. Gets the learrler to evaluate or make jud17.ments or choices on the basis of

z:ndior criteria :-:..thor than by randor;; guessing, chance, luck, authority,

This iten is narkec! :.!.,en the T invites the L in a situation where he

is requir d to e=iae certain facts or evidenet and deduce a proper answer.

That is, ?he L must gj\e, reasons for or cite evidence for his response.

For exale: T: "Why do you think Billy will like this

swins."

I Cita:- everyday after school he goes to

r:1;-!y: -,H."
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fdlo,Hr

i1i T 17r: a on difnnzt tyr.,::!-; Of (1.U.,

sour, s'dLy.) She the I.. t;Lst.c. a (sr;I:r) a piece of candy (sweet)

and so....; ;alt. (salty). She tfic.n gies the L artichoke and a.s1.!, Mir, to

determine what it tastes like using the tastes she just sninqlcd as a basis.

This item is divided into two catcT,ories (weak and strong). The weak category

is marked when the T makes an attempt to do this item but do: not carry it

through.

For example: In the tasting task above T: "hat type of taste

does this piece of cake have."

PE: "Sweet."

T: "Good u
.

This is weak.

In contrast, a "strong" is marked when the T does follow throt:gh on this

item and has the L pinpoint the exact, evidence or criteria which was used.

For exanple: T: "hat type of taste does this cake have."

PE: "Sweet."

T: "Good, he:: do you know that?"

1)=:- ",ecause it is similar to the piece of candy."

23. Gives the learner time to think about the problem; not to quick to heIR:

This item is mark,:d when the T encourages the learner to think before

procoding. For example, when he :kearner is stumped, the T pauses a short

ti.1:11,; to- the L to thin: about the proble. The I [..,,%y then sugest

rather tlic.
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i : 'Cr; o 1.)u o 11; 1.1:

1, not. 'Lilo 1. :v...:cond.) to till;1; abouL

tho . The it r.LY f.1 :

T: "1:c..11, vfnat: color is this particular bloa?"



APPEnTX 11
A

Coder Date"''

1. Was last w'eek's visit mentioned? Yes No

If yes, write the numbers of the items on the PriWR that were
used in reviewing the last home visit.

2. a) Problems in teaching task to nether

h) Alternative teaching styles which could
have been used to improve delivery

3. So 5le future task or task idea based on
feedback fro::: last week's task

4. Nozlber of ti=s VT turned offand on during

session

When:

S. Co1:nts:

Yes No

No

Yes No



P .; : t I. 1 .7 V i : , '.

.t) ...1
LI) ..: ;1.1 I . i i: .111 I..

il '... ,.:; T, T ..7 1.

cl..'... o!: , _.. :_.....:

1. 1.:. 1,..:: 7.,::1 (..,.:eas1vely -..r,.-. tr.-:,
sh.......t.

2. Gi....n, brioY ove:-.iew of ta.31:

3 f G 4' 1-- -;-- to ''1';1-;-
hi,:self. with the task itr.terils

/
/ /

/
1

/

Im.:.;

___________

Itlr. 1,:ies

_________

'cells

4. Makes reE:21::-.;ICC tn learr,er's ct:/or

child's tonal experience

S. Curnts un appr:priate:less of task
for particular chill

.

6. Gives reason for doir.g tz.,s1;
If raasoa given, it is rot re;ledial .

7. Clarifiys facts, concepts and
"jarF.on" ir.clucled in the task

.

S. Relates this task to previous one

9. De-tails procedures

10. Details :v.:est:ions
.

11. Extend:, task

12. 11entions PC or 'fart:rt. activity

15. Tr.vitt-s to classroo.-: I_
-

lliscus3

I

Does

T
Tells
P11

PE

Does
PE

Tells
T

14. Creates a ";that if" situation

15. Elicits questicr.3 frt.::: the learner

16. Asks questions Ifr,at have rore than one
correzt 2ns.4e.r

17. 10;,-;''s ino-re than. one.-word ans.,:e.rs rrcy3

the learner .

1?.. Encoura,..ts the learner to enlarga upon
rei;port:,es

10. F.nc.c...:a7,es learnez- to use co:.plete

sentences

20. l'r-.is thc Icarner when he do-es well

or even :Ikea 5.z2ll st:.,41.3 in t1-,.: right
et:T.:I:tor

-7.-----:-...'e.:-. -. rre: :n; t:n-o re 1, w---,-c,

:2, C....i.:, t:.. 1-::.:,...: to ,e...-yi.l.:_,..
...:. .-:1,1:- ... .. ..1, c.,:.'

:: !. .......:.,,i;!:, -.::....: ! :.,.... , -:. :..::::.:

...,..::::, .' -...,.., c'.,::.

2!.. r_:, ... - '.... : - !.-::.... 7. L' ..."''
:'.!'. .! , : '. . : . ' ..'.. ... ', : .. : i

. .. ..... _ . .. _ . . ..... _... _ .-.. .

.

f

_ . .... .... ... ..._ _ .-.- .. . ..



Ci ty

Sect B

Parent.. liucalotor Session

101-1912 Form
Phrcot dnchtor Vihit KvporL

(Plc;0;e.. Prir;')

Teacher

Chi el

fin;L

Page 1

ChildTh

Parent Fe.it...r

1. 2 3 8 ci 10 11 12 13 14 ;5 16 17 18 19 20

7

I 1%0 FCV. OFF Cr I Day Yr. i Vi IL in in

?I 22 23 21 25 26 2i 26 ?(-) 30 31 3? 1) 14 15 16 37 38 39 40

-\''T \/x/.A :I, ;

,
if

ThIS ViSiT :.1AiN TASK NO. THIS WEEK'S TASK I LAST TASK N.

41 42 43 44 4 5 46 4 p,

I

! '

L 1 I 1J H
LAsT WEE::'S TASK HOMF.-SCNOOL INFOi'ZMATiON

50 51 52 53 54 .55 56 57 58

6() 6! 67: f,% (:1 r:-:'. ',1', 67 (1!.. 60 /

t--
._ _____.._......___

:

;
.

.

,

.

.11 71 75 76



Role Plavin..1

a) No role playing
b) PE as T, M as L

-- c) M as T PE as L
order of occureacc .. . ... - - - - -

PE PE Tells

1 Does

1

M to Do Mother Does

;

1. ,'!:',..)S not road extensively fro;;; task shoot. .

2. Ciives brief overview GC task.

S. Gives learner time to familiarize himself with the
task materials.

4. '.;.-.:ls reference to learner's and/or child's personal

experience.

5. Gives reason for doing task.
:

Not remedial.

6. Clarifies facts, concepts and "jargon" included in
the task.

7. Relates to previous task.

8. Details procedures.

9. Details questions.

10. Extends task.
1

;

1

11. dives "what it situations.

;

12. Elicits questions from the learner.

15. Asks questions that have more than one correct 1

;

;

answer. ;
i

1

1

14. Elicits more than one-word answers from the learner. i

i 1

15. Encourages the learner to enlarge upon responses. 1

!

i

1

16. Encoara:es learner to use complete sentences. !

;

17: Praise the learner when he does well or even takes
small steps in the right direction.

13. Pets th e learner know when he is wrong.

;,oes so in a positive or neutral manner. 1

.

19. he learner to evaluate or make jildement weak

the i)dsis of evidence ;Ind/or

,:.:-..;:c.ri.3 etc. Stro:101.:,.

29411o:.; learner tile zo -,..))fl .: a;)oli:: the problei. :tot

'...o.:, c;t11......,: to

--
.

21. ;;;;.:,,,!;- c,:7 ti.;1,:s VT Lurned o;: z ;:, oil cri; se3sior. . When:

..,....._

,, ..



e. . .

An Tnstruct4oual Manual
fo- the

1'1: C1

Reciprocal Category System

The PECE !,(1S consists of ten verbal categories, each of which can be

eeaThaed to either mother or child talk, and five categories for other

possible events. When verbal behavior is observed as mother talk) its category

member is recorded as a two digit nuttier '(00 through 09). In contrast,

when verbal behavior is observed as child talk, its category number is

recorded as a parallel two digit number (II through 18). Some of the verbal

eategorfes have been combined for child talk; consequently there are ten

moth3r talk eetegories, eight child talk categories and five general categories

Zor a total of twenty-three categories.

Preeerluee: Coding is dare on RCS Observer Record. The information at

:;le top is obtained from the audio-tape label. The eight boxes in the

.:7p ..'> left corear are to be left blank. (The keypunch operator uses them

leer.) A category number Is coded at least every three seconds. All

:_eteracttoes. though, are coded regardless of length or brevity. .If a

behevior continues for acme time, it is only coded once every three seconds.

7dee,,ever, if tha behavior changes before three seconds, every behavior 13



111.1

- -- ----_--------^----- --- - -_

. .

t " '.;.

encour;,- ;:ction bel:%vior 10

co,:.:.e;'.ta, idea:, .;ution-s oF the et.::.er.

01 Accents: Accc*ts action, behavior, cor-2.ent.5, 11

Tr11:7617con:ritio:::-:. of the other.

0? Ouestioos .s. for clarification of the 12

bellavlor, ider, and/or contributions of the other.
Requires verbal resoonse.

Questions (Clos%.d;: Asks a cueStion 02' requests info=tion 13

with the .tent th:t the other should ans.,:er verall,:. This
type oF.Iluestion usually has one correct answer. Reuires
a verbal respon,-..

Asks ot:.:stion or reqw,.;sts infor=_tin

witn verally. I lis tyre of ::uestion

usually one ans;:er. Re.:,uires

verhal

04' rOY.PD;IS(2 to 15

.7e2 initiuteJ by the

t172 ones o.;:o ,nest ions.

Press fac,s, infor.....ution, and/or %.:?:).inior. con- 16

cernLn sulrject or :)rocedurcs beinz censi red

th:LL art, cyrresses one:, own ideas; 2e,:tures

(inclujs not:into:1de:: ansl.ered).

07 Direct:-;: Gives ..iirctis, instryctins, order, un:or 17

assaL,,n;:,..nts to another ts c.7-.!ected to co'::::1r.

Corrects: Tells the other thot his ans,....er or b,...havier is 1$
. _ . . _ . . . .

inapproriat 62: incorrect.

CP Rejects: :.elec, , 01 tt' 1. ,) t; n'-u\.1o, o :io,, 19
_ . .

or l:::ent of :::.e :-thr; b::...lin- out so.:,;eone.
. .

:1; :.:2ci.i:::: CI:,:',:: T:-.-e i.-,-:o.,e:. hein tured c,::t.

.._,!_; i I ci:._. : Pa u- ...: ...:r shc:Y :.: .: o,.1.,'. o' sl1en,:e.

.: , Cth;:. :'.: 1 .-: :T -; .::::-. ; kl:::'..:../- C:: i ,' ::::: '.: : Cr
-.

!' :,.. -...' . :1, c'' ". , :.! : ... or H...r.,1 C.


